The University of San Francisco

USF Scholarship: a digital repository @ Gleeson Library | Geschke
Center
Doctoral Dissertations

Theses, Dissertations, Capstones and Projects

2021

The Ignatian Pedagogical Paradigm as a Critical Theoretical
Framework to Enhance Teachers' Professional Identity in Diverse
Context
Lourdu Sunder Reddy Mummadi
University of San Francisco, msundarsj@gmail.com

Follow this and additional works at: https://repository.usfca.edu/diss
Part of the Educational Leadership Commons

Recommended Citation
Mummadi, Lourdu Sunder Reddy, "The Ignatian Pedagogical Paradigm as a Critical Theoretical
Framework to Enhance Teachers' Professional Identity in Diverse Context" (2021). Doctoral Dissertations.
616.
https://repository.usfca.edu/diss/616

This Dissertation is brought to you for free and open access by the Theses, Dissertations, Capstones and Projects
at USF Scholarship: a digital repository @ Gleeson Library | Geschke Center. It has been accepted for inclusion in
Doctoral Dissertations by an authorized administrator of USF Scholarship: a digital repository @ Gleeson Library |
Geschke Center. For more information, please contact repository@usfca.edu.

The University of San Francisco

The Ignatian Pedagogical Paradigm as a Critical Theoretical Framework to Enhance Teachers’
Professional Identity in Diverse Context

A Dissertation Presented
to
The Faculty of the School of Education
Department of Leadership Studies
Organization and Leadership Program

In Partial Fulfillment
of the Requirements for the Degree
Doctor of Education

by
Lourdu Sunder Reddy Mummadi
San Francisco
December 2021

THE UNIVERSITY OF SAN FRANCISCO
Dissertation Abstract
The Ignatian Pedagogical Paradigm as a Critical Theoretical Framework to Enhance
Teachers’ Professional Identity in Diverse Context
Several previous studies have revealed the need and necessity to enhance teachers’
perception of professional identity (PI) as it impacts their feeling of satisfaction and effectiveness
in the classroom and their persistence in the profession (Moore & Hofman, 1988; Sanders et al.,
1997; Hanushek, 2011). According to some scholars, teachers’ professional identity includes
teachers’ understanding of themselves and the factors impacting their teaching (Beijaard et al.,
2000; Sachs, 2005; Day, 2018). The danger is that if a teacher lacks self-knowledge, they may be
influenced by unexamined beliefs, stereotypes, cultural myths, and, most importantly, fears that
affect the ways they relate with and teach students (Stenberg, 2010). Therefore, educational
research emphasized the need and the necessity to consider enhancing teachers’ professional
identity to positively impact their inner lives and profession. The importance of professional
identity development and critical reflection is particularly salient in countries like India that are
deeply divided by religion, gender, ethnicity, caste, and geographic region. The purpose of this
study was to investigate strategies to enhance teachers’ PI through Ignatian Pedagogical
Paradigm (IPP) as a critical theoretical framework and to explore how practicing teachers in
Jesuit schools in India reflect on their PI.
This qualitative study included five Ignatian Spirituality and Ignatian Pedagogical
Paradigm experts from India. In addition, information was gathered through interviews from nine
teachers from two schools and four former and present principals to know how teachers use
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praxis to develop their PI. The study explored teachers’ and principals’ views and experiences of
faculty programs that supported and constrained teachers’ praxis.
The study results indicated that IPP has the potential to enrich teachers’ inner lives and
their vocation. The experts suggested that social analysis programs can increase teachers’ ability
to think and reflect on their context critically. The most important finding of the study was a
need to help teachers practice daily examination of conscience, which would enable them to
improve their critical reflective and evaluative skills and enhance their PI. Additionally, the
Ignatian Spirituality experts indicated that knowledge of the life of St. Ignatius of Loyola would
increase teachers’ understanding of the Ignatian Pedagogical Paradigm.
The study emphasized a significant role of schools’ leadership in organizing suitable
programs to increase teachers’ critical reflection and evaluation skills and in encouraging
teachers to grow in self-knowledge. The study concluded that school leadership should provide
resources for teachers to continue to experience satisfaction and success in their profession. The
data provided insights to implement some strategies to enrich teachers’ professional identity in
Jesuit schools in India.
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CHAPTER I
THE RESEARCH PROBLEM

“Good teaching cannot be reduced to technique; good teaching comes from the
identity and integrity of the teacher” (Palmer, Parker J., 2007, p. 10).

Statement of the Problem
Educational researchers acknowledge that quality teachers are great assets for student
achievement in schools (Hanushek, 2011; Ojha, 2017). Some scholars point out that both
character and classroom behaviors shape teachers’ quality (Chubbuck, 2007a). Several previous
studies reveal that teachers’ perception of professional identity is vital to develop their character
and behaviors in the classroom (Sanders et al., 1997; Hanushek, 2011). Professional identity also
impacts teachers’ feeling of satisfaction and effectiveness in the classroom which impacts their
persistence in the profession (Moore & Hofman, 1988). According to some scholars, teachers’
professional identity includes teachers’ understanding of themselves and of the factors impacting
their teaching (Beijaard et al., 2000; Sachs, 2005; Day, 2018).
Nevertheless, Hofman and Kremer (1985) have found that the deflection of professional
identity, which is knowledge about the self and the potentials and limitations of a role, causes
teachers to experience burnout and eventually to leave their teaching career. Furthermore, Ojha
(2017) noticed that some educators lack the skills and strategies to have self-awareness and
understand their role. Other researchers accentuated that educators’ perceptions of reflection and
evaluation on their self and transformative pedagogies are less prioritized and barely considered
in this competitive, scientifically and technologically advancing phase (Ojha, 2017; Miller, 2009;
Schreiner, 2009). Correspondingly, Vloet (2009) identified a gap in research on practicing
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teachers’ professional identity. Consequently, this study examines practicing teachers’ reflective
and evaluation skills to enhance their self-knowledge and classroom behaviors and proposes
strategies to increase them.
Existing research aims to determine the factors that differentiate the teachers who remain
in the profession and those who quit dissatisfied (Ben-Peretz, 2001; Beijaard et al., 2004;
Beauchamp and Thomas, 2009; Stenberg, 2010). Ben-Peretz (2001) identified that teachers are
torn between demands of the profession and their personal and family tensions in the continually
evolving world. Beauchamp and Thomas (2009) mentioned that the stress and tensions make
teachers undergo shifts in developing and understanding their role as teachers in today’s
challenging school contexts. The danger is that if a teacher lacks self-knowledge, they may be
influenced by unexamined beliefs, stereotypes, cultural myths, and, most importantly, fears that
influence the ways they relate with and teach students (Stenberg, 2010). Therefore, Sternberg
(2010) and Beijaard et al. (2004) note that a teacher’s self-knowledge positively impacts his or
her decisions, paving the way to quality teaching. Thus, educational research points out the need
to and the necessity to consider enhancing teachers’ self-knowledge as it positively impacts their
teaching quality.
Palmer (2007) emphasizes that teachers must become aware of their identity and continue
to develop their self-awareness in order to become good teachers. He argues that good teaching
is not about techniques to impart knowledge but rather stems from the teachers’ sense of identity.
Other scholars point out that teachers need to become aware of the importance of their
professional identity and continue developing it (Beauchamp & Thomas, 2009). Hence, Palmer
(2007) observes that it is essential to help teachers in schools know who they are as both
individuals and practitioners and what their potentials and limitations are. Significantly, assisting
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teachers in the reflective process, critical thinking and evaluating their beliefs, values, and
understanding of their role can help them be receptive to their inner lives and share the joys,
risks, and fears of their profession (Palmer, 2007). Thus, it is vital to help teachers reflect on
their self and potentials and limitations of their role and ways to enhance them.
The importance of professional identity development and reflection is particularly salient
in countries like India that are deeply divided by religion, gender, ethnicity, caste, and
geographic region. Research points out the necessity of teachers’ awareness of the impact of
religious diversity on their self and teaching role (Jarvis, 2009). Furthermore, Jarvis (2009) adds
that teachers’ knowledge of their identity in diverse contexts deepens their understanding of
students of diverse faiths. Therefore, it is essential that in India’s multi-religious context teachers
become aware of how their faith, beliefs, values, and religious experiences influence and guide
their understanding of self and profession. Although there is extensive research to emphasize the
importance of teachers’ professional identity, a gap exists in terms of evaluating the extent to
which the practicing teachers in diverse contexts in Jesuit schools in India reflect on their
professional identity in a diverse context.
Historically, Jesuit education has been successful on all continents and in diverse cultures
because it is eminently adaptable to the learners' environment (Traub, 2008). History suggests
that Jesuit educational pedagogies can continue to adapt in appropriate ways in order to help
teachers integrate their teaching with students’ settings. The Ignatian Pedagogical Paradigm
(IPP) is one of the teaching models issued in 1993 to help teachers have an ongoing assessment
of their development through teaching and learning.
Although there is research on the application of the IPP for counseling and marriage and
family therapy, supporting faculty-student mentoring, and forming ethical leaders, the literature
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review shows a gap in the application of the IPP for enhancing teachers’ professional identity.
Hence, there is a need to discover in what way the IPP can be used to enhance teachers’ selfknowledge and potentials and limitations of their role in Andhra Jesuit Schools in India.
The following section explores the importance of teachers’ professional identity and the
potential of enhancing it through the Ignatian Pedagogical Paradigm. It also discusses the
Ignatian Pedagogical Paradigm as a critical reflective-thinking and evaluative method that helps
teachers understand the contexts of their school and classroom environments and reflect critically
on their experiences and actions.
Background and Need for the Study
Published research has emphasized the importance of professional identity in teacher
development (Palmer, 2007;Beauchamp & Thomas, 2009 & 2011; Stenberg, 2010). Many
scholars have defined teachers’ professional identity as their perceptions of self and their career
(Beijaard et al., 2000, 2004; Sachs, 2001, 2005; Stenberg, 2010; Wu et al., 2011). According to
Steinert et al. (2019),
Professional identity in teaching refers not only to the influences of external conceptions
and expectations of teachers but also to what teachers find important in their professional
work based on their experiences in practice and their personal lives. (2019, p. 964)
Stenberg (2010) postulates that, “Identity work refers to working with personal and professional
experiences” (2010, p. 332). Many scholars view that professional identity encompasses the
teachers’ self-knowledge and potentials and limitations of teaching.
The researchers point out that understanding identity and its concerns can be challenging
(Beauchamp & Thomas, 2009). While discussing the teachers’ professional identity formation,
Sachs (2001) mentions that, “For teachers identity is mediated by their experiences in schools
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and outside of schools as well as their own beliefs and values about what it means to be a teacher
and the type of teacher they aspire to be” (2001, p. 154). Sachs (2001) points out that many
teachers face challenges to develop knowledge of their self and limitations and strengths of their
profession, as reflexivity doesn’t come naturally to all of them. According to Sachs (2001),
teachers must learn strategies to negotiate, live, and practice the professional identity in their
daily life.
To broaden teachers’ professional identities, Stenberg (2010) emphasizes and encourages
the importance of teacher development programs, which create opportunities and strategies for
teachers to reflect on their actions and life experiences. He believes that critical pedagogy, as a
reflective method, helps teachers expand their insights and understanding of themselves.
Subsequently, teachers can become aware of other beliefs, values, and understandings. Also,
Stenberg (2010) points out the importance of examining personal experiences in order to gain
self-knowledge. Further, he suggests that teachers should focus on both the examination of the
self and of their profession.
There is substantial research documenting the significance and in-depth understanding of
identity as self, professional identity, and inner experience. Most of the research elaborately
describes the activities and experiences of training student teachers to build self-knowledge and
the importance of the profession (Stremmel, 2005; Hooper, 2008; Beauchamp & Thomas, 2009;
Sternberg, 2010). However, previous research does not show to what extent in-service teachers
in schools become aware of their professional identity. There is a need and a necessity to study
how in-service teachers become aware of their self and profession and of strategies to enhance
them. Hence, the present study is an important contribution toward studying in what manner the
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teachers in Andhra Jesuit School, India, are aware of their professional identity and to what
extent they reflect on it.
Overview of Secondary Schools in Andhra Province, India
Since the sixteenth century, Jesuits around the world have been contributing significantly
to quality education. Jesuits have been encouraging such education in their schools and colleges
in all the states of India (Pinto, 2014). Jesuits continue to launch many new primary and
secondary Jesuit schools throughout India. Andhra Jesuit Province is one of the nineteen Jesuit
provinces located in southern India. For the past 60 years, Andhra Jesuits have been making
efforts to provide the underserved and unprivileged with quality education. There are ten Jesuit
high schools in the province, which combines the two states of Andhra Pradesh and Telangana.
Of the ten schools, two are in metropolitan cities, four in semi-urban settings and four in the rural
area. There are 110 teachers in each of the two urban schools. In the other eight schools, there
are 300 teachers.
Andhra Jesuit Province has a Commission for Secondary Education. The Commission's
role is to help all the ten schools in the province impart quality Jesuit education. One of the
commission’s primary responsibilities is to enhance the quality of teachers in all the schools in
the province. The commission seeks to design an appropriate model that can be implemented in
every one of these schools to assist teachers to reflect on their self and profession and continue to
improve their teaching quality.
In Indian multi context, it is challenging for teachers to understand who they are and
recognize their strengths and limitations in the teaching profession. It is immensely significant to
know the extent to which teachers reflect on their self and quality teaching and enhance it.
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Hence, the present study aims to determine to what extent teachers in Andhra Jesuit schools
reflect on who they are and what are their potentials and limitations.
Ignatian Pedagogical Paradigm (IPP)
The 1993 document, Ignatian Pedagogical Paradigm, recommends to all the Jesuit
schools worldwide a teaching and learning method based on the principles of the Spiritual
Exercises of St. Ignatius of Loyola (Sachs, 2005). The IPP was a response to help educators
impart to their students the Ignatian values discussed in the document, ‘The Characteristics of
Jesuit Education’ (1986). The IPP is a model that helps faculty in Jesuit schools guide and
accompany students in an Ignatian manner and perceive the world through the view of St.
Ignatius of Loyola. According to Korth (2008), teachers with the IPP help can provide an
intellectual, spiritual, and emotional scaffolding (S. J. Korth, 2008, p. 1). Although the IPP has
been used to assist teachers in educating students, it has never been used to support teachers to
enhance their professional identity.
Ever since the first Jesuit school launched in India in 1548, the Jesuits have believed that
the path to improve the quality of life of the marginalized and the discriminated communities is
to educate them. More importantly, the Jesuits have been convinced that quality education,
which is the development of psychological, spiritual, intellectual and physical growth of a
person, can influence people to think more widely and then to transform societies. Hence, they
adapted the fitting educational models to help teachers develop their pedagogical methods to
become quality educators (Pinto, 2014).
The Ignatian pedagogy model stems from the fundamental principles and values
understood in the Spiritual Exercises of St. Ignatius of Loyola, founder of the Society of Jesus. In
the Spiritual Exercises, Ignatius insists on the importance of the role of a spiritual director. The
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spiritual director accompanies the retreatant, who is a learner, through the process of reading,
reflection, and prayer. The retreatant regularly shares his or her experience with the spiritual
director. The spiritual director helps the retreatant become aware of his or her experiences and
inner movements of the spirit. The spiritual director’s role is to accompany the retreatant and
make him or her learn to be the master of his or her internal thought processes and interior
movements.
Cates et al. (2013) and Trinidad (2017) discuss how the IPP can help learners learn from
reflecting on their experiences. As Trinidad’s (2017) mentions, “Ignatian pedagogy uses both
direct and vicarious experiences, teachers of inter-disciplinarity can themselves provide avenues
for students to learn from their experiences” (2017, p. 11). While research has shown that the IPP
can help students reflect on and evaluate critically their experiences and actions inside and
outside the classroom, the potential for the IPP to help teachers critically reflect on their roles
and responsibilities has not been studied.
Trinidad (2017) mentions, “the pedagogy highlights not just the acquisition of knowledge
but also the practice of skills that aid holistic learning” (p. 9). Through the application of the IPP,
teachers can equip themselves with the skills of organizing their internal forces to become better
in their vocation. The present study envisages that through the application of five elements of the
IPP, teachers can learn the process of critically reflecting on their self and profession.
The five elements of Ignatian Pedagogy are key for daily critical reflection and for ongoing assessment and development of teaching behaviors. The five elements are Context,
Experience, Reflection, Action, and Evaluation. They originate from the underlying principles,
values, and actions in St. Ignatius’s Spiritual Exercises. These Ignatian pedagogy elements offer
a way of understanding how in-depth cognitive coaching and learning occurs for teachers.
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S. Korth & Traub (2008) and DeFeo (2009) found that both the IPP and praxis theory
emphasize the importance of reflective and evaluative skills to develop one’s self-knowledge
and to understand his or her vocation. Reflecting on their research, the current study believes that
the IPP can enhance teachers’ capacities through its central focus on unjust social forces and
institutions exist within the classroom. The research assumes that the application of the five
elements of the IPP can lead teachers to freedom. While one can find praxis theory centering
more fully on the liberation of the person regarding society, on the other hand, one can
experience Ignatian pedagogy emphasizing interior freedom from disordered inclinations.
According to St. Ignatius of Loyola disordered inclinations are the desires that make a person
compromise with his or her integrity (Brackley, 2004; DeFeo, 2009; Foster & Fleenor, 2019).
Defeo (2009) and Brackley (2020) agree that praxis theory can enhance the
understanding of Ignatian Pedagogy through its central focus on the existing inequality and
unjust forces inside the classroom. Further, Brackley (2004) adds that implementing the five
elements of the IPP- Context, Experience, Action, Reflection, and Evaluation - leads learners to
interior freedom, while praxis brings exterior liberation. St. Ignatius of Loyola mentioned in
spiritual exercises that interior freedom is the ability to overcome the desires that constrain one’s
best self (Defeo, 2009). The exterior liberation is the freedom to choose equality and justice
(Brackley, 2020). Teachers need both interior and exterior freedom to enhance their professional
identity.
There is no research to specifically evaluate the impact of the IPP on teachers’
development. Hence, this research aims to explore how the IPP influences teachers’ perception
of self and teaching profession in Andhra Jesuit schools.
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Purpose Statement
The purpose of the research is to explore the strategies that most efficiently enhance
teachers’ professional identity through the Ignatian Pedagogical Paradigm. Another essential
objective of the study is to determine how teachers practice reflective and evaluative skills to
become aware of their own selves and of the strengths and limitations of their teaching. Further,
the implications of the present study are to help teachers in Jesuit schools in India to enhance the
understanding of their self and the importance of their vocation through the application of the
IPP. Besides, the research aims to assist the schools’ leadership in organizing ongoing teacher
development programs to encourage teachers to develop critical reflective and evaluative skills.
Theoretical Framework
The present study utilized Freirean praxis theory as a theoretical lens to examine how
teachers practice reflection and evaluation skills to enhance their self and profession. In addition,
the study looked through the lens of praxis theory to envisage strategies for enhancing teachers’
awareness of self and strengths and limitations of their profession through the application of the
IPP. The study explicitly sought to employ the IPP as a critical theoretical framework to scaffold
teachers emotionally, spiritually, and intellectually. ‘The critical theoretical framework’ refers to
the IPP as a critical reflective thinking and evaluating framework that shapes teachers’ self and
teaching role and helps them become independent learners by continually assessing their inner
self. The critical pedagogy and its principle, praxis theory, supported the Ignatian pedagogical
paradigm's more in-depth understanding. The Freirean theory helped this study to assess
teachers’ abilities and suggest strategies to assist teachers. Applying the IPP allowed the analysis
to incorporate qualitative data and interpret results. Further, the IPP framework helped
deconstruct qualitative results from the data collected through interviews with educational
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leaders. Most importantly, looking through the IPP lens more certainly provided strategies for
enhancing teachers’ professional identities in Andhra Jesuit schools, India.
Freire’s (1970) critical pedagogy illustrates several foundational theories. Equally
importantly, praxis theory stresses the importance of teachers’ and students’ critique and
reflection on the influence of power and oppression within the educational system (Freire, 1970).
This prism primarily employs critical thinking and reflects on lived experiences. The principles
of praxis theory are essential for enhancing teachers’ professional identity.
Praxis Theory
Scholars have recommended that the practice of praxis theory is vital for teaching and
learning productively (Brookfield, 1998; Dewey, 1964; Giaimo-Ballard & Hyatt, 2012; Rogers,
2001; Schon, 1987). Enhancing and supporting teachers’ professional identity development
requires critically investigating teachers’ experiences inside and outside classrooms. Hence,
praxis theory and practice offer a framework to frequently address teachers’ needs by helping
them examine their behaviors and beliefs regularly.
Kemmis and Smith (2008) mentioned that praxis involves “practical reasoning about
what it is wise and proper to do in a given situation” (2008, p. 15). They add that “praxis is not
just thinking about action, but a form of doing that constitutes right conduct” (2008, p. 15). In the
view of Kemmis and Smith, praxis assists “how people live in and through their actions – living
rightly or properly” (2008, p. 15). This study utilized the lens of Kemmis and Smith (2008) to
determine whether teachers use practical reasoning to look into their roles. Besides, the research
examined if teachers were wise to recognize their actions and their impact on the school
community.
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According to Silverman (2014), Karl Marx described the revolutionary potential of
praxis. Silverman argues that Karl Marx understood praxis as an action that can create situations
for people to live equally and in harmony. Praxis has the power to create and envisage structures
and statuses which cannot be influenced by capitalistic wealth (Silverman, 2014). As Madison
(2012) points out, Marx “envisioned an unalienated world through the idea of praxis. Praxis is
the creation of alternative ways of beings and courageous engagement with the world in order to
change it” (2012, p. 67). The present study tries to determine what strategies can help teachers be
creatively involved with the school mission and vision and engage courageously with their
context through the IPP application.
Silverman (2014) discusses a long history of praxis. He understands that praxis is a form
of critical ethnography. In his view, praxis is more than doing or action. As Silverman argues,
“praxis is more complex and involves several interdependent dimensions” (2014, p. 260).
Synthesizing several scholars’ views, Silverman (2014) finds a few key aspects in common.
According to his examination, “praxis involves (1) active reflection and critically reflective
action, (2) a concern for human flourishing, wellbeing, and (3) an ethic of care (4) the positive
transformation of people’s everyday lives” (2014, p. 261). Looking through the lenses of the four
key aspects, this study explored to what extent teachers in Jesuit schools in India reflect on their
self and profession.
Praxis is part of Paulo Freire’s theory of critical reflection. According to him, praxis is
“reflection and action upon the world in order to transform it” (Freire, 1970, p. 36). Gadotti
(1996) affirms Freire’s understanding of praxis: “Praxis is the natural state of human beings who
attempt to be self-reflective about their actions. It is a pedagogy of hope and action together”
(Gadotti, 1996, p. xxiii). From the standpoint of Freire and Gadotti, teachers have an innate
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ability to reflect on their actions and alter them in harmony with self and community. Hence, the
concept of praxis is essential to the creation of a more equitable society.
Glass (2001) views “praxis as a central defining feature of human life and a necessary
condition of freedom” (p. 16). The concept of praxis becomes more evident when one reads
Glass (2001). As he argues,
Freire contended that human nature is expressed through intentional, reflective,
meaningful activity situated within dynamic historical and cultural contexts that shape
and set limits on that activity. The praxis that defines human existence is marked by this
historicity, this dialectical interplay between the way in which history and culture make
people even while people are making that very history and culture. (Glass, 2001, p.16)
The afore-mentioned understanding of Freire’s view on human ability is essential to eradicate
inequality, racism, and discriminatory aspects in society. The position assumes that the ability to
reflect genuinely on actions makes teachers become aware reality around them and transform
their self and teaching behaviors toward the enhancement of students’ welfare.
Most importantly, this study employed Paulo Freire’s understanding of praxis. He defines
praxis as “the action and reflection of men and women upon their world in order to transform it”
(2000, p. 79). In Freire’s understanding, commitment to liberation must allow teachers to adopt a
concept of women and men as conscious beings and reject the banking concept of education in
its entirety. Freire advises to abandon the banking concept and replace it with the posing of
human beings' problems in their relations with the world (Freire & Macedo, 2000). He says that
attaining knowledge of reality through reflection and action helps students to discover
themselves “as its permanent re-creators” (2000, p. 69). Based on this understanding, the present
study examines teachers' abilities and potentials to reflect on and evaluate their experiences and
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classroom behaviors. Further, this study explores strategies to enhance teachers’ reflective and
evaluation skills.
Freire’s definition of praxis is somewhat similar to other scholars’ understanding. Foster
and Fleenor’s (2019) understanding of Freire’s praxis is that of “an iterative, reflective approach
taking action” (p.98). They add that praxis is a method of critical thinking and involves both
reflection and action. Freire (2000) describes praxis as reflection and action directed at
structures to be transformed. He emphasizes that critical reflection on action is essential to
increase one’s organizational abilities to think. Freire believes that praxis’ implementation makes
people truly critical and leads them from a purely naïve knowledge of reality to a higher level of
perceptiveness. He adds that praxis enables people to perceive the causes of reality (Freire,
2000). According to Foster and Fleenor (2019), praxis is about learning through action,
reflection, and change. When put into practice, praxis' challenging and transformative features
make it a powerful method for teachers to evolve into effective practitioners, showing concern,
care, and justice for students' welfare.
From the standpoint of this study, Freire’s understanding of praxis is essential for
teachers in school. Significantly, practicing teachers need to become aware of their classroom
behavior. Unless they implement reflection and evaluation skills in their daily classroom
practice, they cannot evaluate how they progress in their teaching profession. This study assumes
that the implementation of praxis in teaching will help teachers significantly change their
teaching behaviors and positively impact students to transform their learning.
Further, this research imagines that Praxis’ critical reflective capability enables teachers
to reflect on their roles, beliefs, motivations, and actions as transformative classroom and schoolcommunity agents. Teachers bring theoretical knowledge to every action they take through the
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implementation of praxis. By learning to implement theory and growing in practice, teachers can
respond more wisely when encountering difficult situations in their personal and professional
lives. According to Foster and Fleenor (2019), the praxis method is designed to find out “why we
do things one way or the other” (p. 98). Thus, teachers become independent learners by
discovering the methods and strategies that enhance their self-knowledge and teaching behaviors.
In addition, Foster and Fleenor (2019) discuss two ways in which teachers can participate
in reflective practice. They include a reflection on action and a reflection in action. In their view,
reflection before and after an action is known as a reflection on action. On the other hand,
responding to a scenario intuitively and being attentive to it is known as a reflection in action.
During this process, the teacher considers the scenario and attempts to reframe it by observing
and realizing the impact of an action (Foster & Fleenor, 2019). This study will adopt these two
ways to look at teacher development in schools. Teachers need to cultivate the skills of reflection
on action and reflection in action to enhance the understanding of their self and strengths and
limitations of their teaching role. As a lifelong activity, reflective practice establishes a strong
foundation for teachers to become transformative agents of education for change. Through this
process, teachers benefit from their learning journey and help students experience the same
transformative learning.
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Research Questions
The following research questions will guide this study.
1. How can the Ignatian Pedagogical Paradigm be applied to enhance teachers’

professional identity?
2. To what extent do teachers in Jesuit secondary schools in India apply praxis

(reflection and evaluation) to enhance their self-awareness and profession?
3. What programs or practices have most supported or constrained teacher praxis
generally?

Limitations/ Delimitations of the Study
Based on varied language uses, the states in India were created. There are 29 states in
India. This study was delimited to two Jesuit schools in only two Telegu language-speaking
states. Furthermore, the study did not include the rural schoolteachers, principals, and elementary
school teachers.
Another delimitation of the study is only the IPP and Ignatian spirituality experts, who
are Jesuits, are selected to know the application of IPP for teachers’ professional identity
development. The researcher did not interview the principals and the teachers to know their
opinions and views about the impact of the IPP for their critical reflection and evaluation skills
development.
Because of time and funding constraints, the researcher interviewed only five Ignatian
spirituality and the IPP experts to answer research question one. The study did not include the
sample representing women and laypeople to know their views and opinions about the five
elements of the IPP. Hence, the study was limited to only fine refined Jesuits to answer the
research question one.
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A significant limitation of the study is that the study was not conducted at the research
site. Bogdan and Biklen (2006) stress the importance of a researcher being in the research setting
and conducting the research in location. According to them, “Qualitative researchers go to the
particular setting under study because they are concerned with context. They feel that action can
be understood when it is observed in the setting in which it occurs” (Bogdan & Biklen, 2006, pp.
4–5). Instead, because of pandemic travel restrictions, the researcher could not travel to India to
conduct the research. Hence, he chose online platforms such as Zoom to interview participants
from India.
Educational Significance of the Study
The present study investigates the Ignatian Pedagogical Paradigm (IPP) in order to
contribute to the research on the strategies to enhance teachers’ identity. This study hopes to
provide teacher development models directed explicitly towards personal and social
transformation using the IPP as a critical framework. Through the Ignatian Pedagogy framework,
this study also seeks to center teachers’ voices and explore the most efficient strategies for
teacher development.
This study is designed to offer fresh research using the IPP for teacher development. It
aims to add to existing research on the IPP. Although there are several previous studies on
applying the IPP in business ethics and marriage counseling, the application of the IPP for
teacher development remains unexplored. By utilizing the critical pedagogy and praxis theory
frameworks, the study aims to explore strategies for teachers to enhance their professional
identity.
The study’s findings may indicate directions for future research on applying the IPP for
teachers’ educational leadership. The results may also suggest possibilities for developing
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various teacher development models using the IPP. By examining the IPP application for teacher
development, this research may also yield insights to the research informed by critical pedagogy
theory and its tenets, namely praxis theory and problem posing.
Definitions of Key Terms
Various terms and concepts used in this research have the following meanings and
understanding:
Professional identity (PI): Professional identity is understanding oneself and the factors
impacting one's role (Beijaard et al., 2000; Sachs, 2005; Day, 2018).
Teachers' professional identity: Teachers' professional identity is teachers' perception of
their self and potentials and limitations of their role (Beijaard et al., 2004; Sachs, 2005;
Beauchamp and Thomas, 2009; Day, 2018).
Spiritual exercises: 'Spiritual exercises' is a manual for spiritual directors to lead others to
grow in union with God. St. Ignatius of Loyola developed it and weaved it with spiritual
traditions rooted in the church to help people grow in interior freedom from disorderly
attachments to respond freely, willingly, and wholeheartedly to their vocation (O'Brien, SJ,
2011).
Ignatian spirituality: Ignatian spirituality is a way of life lived according to the guiding
principles of St. Ignatian of Loyola. In other words, "it is a spiritual way of living with a specific
vision, reflection on self and actions and respectful attitude for the world. Ignatian spirituality is
not about a set of rules or a particular way of living or specific methods of prayer or devotional
practices (Fleming, 2008).
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Society of Jesus vs. Jesuits: The Society of Jesus is a Catholic religious order for men
founded by Ignatius of Loyola in 1540. Jesuits are the members who belong to the Society of
Jesus. (O'Malley, 1993)
Ignatian Pedagogical Paradigm (IPP): Ignatian pedagogical paradigm is the third
official document published in 1993 on the Society of Jesus's educational apostolate. The
document is a pedagogy to guide teachers on integrating the characteristics of Jesuit education
while teaching in the classroom (Mesa SJ, 2017).
Jesuit education: Jesuit education is a way of administration in schools, colleges, and
universities to form students in an Ignatian worldview. The aim of Jesuit education is to help
students grow morally and spiritually and experience solidarity, service, and professional success
(Xavier University, n.d.).
Andhra Jesuit Province: Andhra Jesuit province is one of the administrative regions of
the Society of Jesus. Geographically, the province covers two states, Andhra Pradesh and
Telangana, in southern India.
Summary
Prior research emphasized the importance of faculty formation to help teachers grow in
awareness of the importance of their professional identity and to continue developing it (Beijaard
et al., 2000; Sachs, 2005; Palmer, 2007; Beauchamp & Thomas, 2009; Day, 2018). Although
there has been extensive research to emphasize the importance of teachers’ professional identity,
a gap existed in evaluating the extent to which the practicing teachers in diverse contexts in
Jesuit schools in India reflect on their professional identity in a diverse context.
While research has shown that the IPP can help students reflect on and evaluate their
experiences and actions critically inside and outside the classroom, the potential for the IPP to
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help teachers critically reflect on their roles and responsibilities has not been studied. The
purpose of this study is to explore how the IPP influences teachers’ perception of self and the
teaching profession in Jesuit schools in India.
Chapter II provides an overview of the literature describing the importance of enhancing
teachers’ self-knowledge and understanding their vocation. This chapter underlines the necessity
of faculty formation. In addition, the chapter demonstrates how the application of the Ignatian
Pedagogical Paradigm as Praxis can increase teachers’ critical reflection strategies.
Chapter III depicts the interview protocol and research conducted as part of this study.
Ignatian Spirituality and Ignatian Pedagogical Paradigm (IPP) experts were interviewed to
explore the views and insights of the application of IPP to enhance teachers’ professional
identity. Teachers and principals were interviewed to investigate how teachers implement praxis
to enrich their inner self and profession.
Chapter IV uses the findings from the Ignatian Spirituality and Ignatian Pedagogical
Paradigm (IPP) experts’ interviews to answer research question one. Emergent themes are
highlighted to explore the views and insights of experts. This chapter also illustrates the
experiences of teachers and principals in response to research questions two and three. It
demonstrates the different strategies teachers used in the two schools to enrich their personal and
professional lives and what programs they suggested to enhance their professional identity.
Chapter V discusses how the Ignatian Pedagogical Paradigm can be applied in Jesuit
schools in India to increase teachers' critical reflection and evaluation skills. Implications and
future recommendations are discussed.
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CHAPTER II
REVIEW OF LITERATURE
Introduction
The quality of a teacher depends heavily on the quality of his or her inner life (Palmer,
2007). Further, Palmer (2007) adds that the qualities of a good teacher include respect,
compassion, integrity, sensitivity, and the transcendence of self-interest. Notably, the quality of a
good teacher does not consist only of teaching techniques. Other researchers point out that highquality teaching entails teacher’s awareness of their values, beliefs, and understandings that
influence pedagogical decisions (Beijaard et al., 2004; Stenberg, 2010; Ojha, 2017). Hence,
educational researchers emphasize the importance of teachers' inner lives in shaping the quality
of their teaching.
Over the last two decades, technological innovations in schools and classrooms have
challenged and changed the nature of teachers’ effectiveness and the professional approach to
their teaching role (Day, 2018). Unfortunately, technological advancement is forcing schools to
focus on teaching methods and techniques rather than supporting faculty formation. As an
example, schools in India focus on teaching techniques and externally initiated reforms, such as
equipping the classrooms with computers and projectors. The researcher has found that the
focus on improving technical support has reduced attention to enhancing teachers’ personal and
professional development. Besides, education under capitalism is demanding teachers to focus
more on advanced teaching skills and pedagogies rather than assisting them to develop their
professional identity to grow as quality teachers (Day, 2018; Schutz et al., 2018). From the
researcher’s experience of interactions with teachers, schools in India are an exception in this
regard. He found that schools in India fail to focus on faculty formation, the teachers’ emotional
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wellbeing, and resilience. Hence, teachers have an arduous task to integrate both the self and
professional expectations in order to grow.
Restatement of the Problem
In a constantly changing world, teachers need to learn to cope with change, gain
awareness of their evolving professional identity, and understand what it means to teach in
today’s schools (Beijaard et al., 2004). Much attention is given to improving teachers’
methodology and teaching techniques in classrooms. Ironically, the essential aspect of enriching
teachers’ inner lives through praxis is neglected. The present study focuses on enhancing
teachers’ professional identity through employing the Ignatian Pedagogical Paradigm as a model
to increase teachers’ praxis. The objective of the study is twofold. The first objective is to
examine to what extent teachers in the Andhra Jesuit Schools practice the reflective and
evaluation skills needed to become self-aware and professionally competent. The second
objective is to analyze what strategies and tools can the Ignatian Pedagogical Paradigm offer to
enhance teachers’ praxis.
To underline the importance of teachers’ professional identity in schools and the
significance of teacher identity-formation programs, the literature review that follows is
organized into two main sections: (1) The Importance of Teachers’ Professional Identity
Formation, and (2) the Ignatian Pedagogical Paradigm (IPP) as Praxis.
Teachers’ Professional Identity
Good teachers love their students, are empathetic, know how to build trust, and continue
to improve their classroom presence (Palmer, 2007). Hence, good teaching can never be reduced
to just imparting information. It is not about the mere acquisition of better teaching techniques in
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the classroom. Most importantly, good teaching stems from the identity of teachers (Palmer,
2017).
Day et al. (2006) clearly articulate the interconnectedness between teachers’ professional
identity, their self, and their teaching role. Their study underlines the importance of research on
professional identity and developing formation programs to enhance it among teachers. Day et
al. (2006) note that their sense of self and view of students influence teachers’ professional
identity. In other words, teachers’ negative experiences of themselves and their teaching
responsibility have the same impact on their professional identity. Hence, enhancing teachers’
professional identity helps them to situate themselves and their role positively and appropriately.
Further, teachers can improve their practice and beliefs about themselves and their school
community (2006, p. 603).
Kaplan and Garner (2018) support Palmer’s (2007) view of developing teachers’ personal
and professional lives. Further, they emphasize the need of shifting the focus toward supporting
teachers’ identity formation. In their words,
There is a growing recognition that teacher education and professional development (PD)
programs must address not only subject-matter content and pedagogy, but also the
complex processes involved in teachers’ professional identity that drive them to learn,
develop and sustain commitments to educational practice and to the profession. (2018, p.
71)
Many scholars underscore the vital role of praxis-related activities and programs to support and
increase teachers’ professional identity. Besides, the researchers have emphasized the application
of praxis theory and its benefits in terms of professional and individual growth. Hence, the
research explores how the development of an understanding of professional identity intensifies
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teachers’ passion, redirects their practice, and, most importantly, how developing professional
identity helps teachers deal with many of the pressures and inner conflicts they come across in
their teaching career.
The following sections elaborately discuss the broad understanding of teacher identity
and professional identity, including commonalities and differences. They also illustrate the
importance of understanding teachers’ professional identity for students’ success and teachers’
satisfaction with their careers. Further, the sections discuss the importance of organizing teacher
development programs to enhance teachers’ professional identity in schools.
However, there is little research found on teachers’ professional identity and its
formation. The literature on teachers’ professional identity in schools is scarce. Significantly,
there is little research to show what kind of development programs school management
organizes for enhancing teacher identity in a multi-religious context.
The following section illustrates how educational researchers have understood the
concept of identity and professional identity. Though the research often refers to ‘identity’ and
‘professional identity,’ there are commonalities and differences in understanding these terms.
Some researchers have also used the two concepts interchangeably, and a few have referred to
both ideas. However, the research focuses on teachers' professional identity. Hence, the
following section provides a good understanding of identity and professional identity.
Teachers’ Identity and Professional Identity
Many scholars illuminate the importance of teachers’ professional identity (PI) in faculty
formation in today’s challenging school contexts (Beauchamp & Thomas, 2009; Freese, 2006;
Sachs, 2005). Some researchers point out that the concept of professional identity is complex;
difficult to explain and come to an understanding in depth. Davey (2013) has found that “In the
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education literature, ‘identity’ and ‘professional identity’ are terms often used, but seldom
defined or explained” (2013, p. 24). Ironically, most of the research lacks a clear definition of
teachers’ professional identity ( Kompf et al., 1996; Beijaard et al., 2000). On the other hand,
while defining professional identity, some other researchers have used the words, ‘identity’ and
‘professional identity’ interchangeably.
In Palmer’s opinion, identity means becoming aware of the inner and outer forces that
constitute self, and integrity means discerning what forces help grow a more real person (Palmer,
2007). Beijaard et al. (2004) have identified different definitions to explain identity. According
to them, the general definition of identity is “who or what someone is, or various, meanings
people can attach to themselves, or the meanings attributed by others” (Beijaard et al., 2000, p.
750). Further, Beijaard et al.(2004) add that “Identity is not something one has, but something
that develops during one’s whole life (2004, p. 107). Furthermore, Beijaard et al. (2004) specify
in their research that several studies showed the interrelation between the concept of professional
identity and teachers’ concept or image of self. They argue that teachers’ perception of
themselves “strongly determine the way teachers teach, the way they develop as teachers, and
their attitudes toward educational changes” (2004, p. 108). Interestingly, Beijaard et al. show a
relationship between teachers’ personal and professional lives.
For Erikson (1968), the concept of identity is never fixed. Beijaard et al. (2004) support
Erikson’s view. In their research on teachers’ professional identity, they refer to Erikson’s
understanding, arguing that “Identity is not something one has, but something that develops
during one’s whole life” (Beijaard et al., 2004, p. 107). Having reviewed the literature, Beijaard
et al. (2004) have noticed commonalities among different scholars. They mention, “In general,
the concept of identity has different meanings in the literature. What these various meanings
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have in common is the idea that identity is not a fixed attribute of a person, but a relational
phenomenon (p. 108). Correspondingly, Davey (2013) discusses “teacher identities as the stories
we live by; as stories in which ongoing experiences are shaped, interpreted, reinterpreted and
theorized as we live through them (p. 6). Thus, educational researchers do not define identity
definitely and unilaterally. However, they underline that teachers’ identity is related to teachers’
understanding of self (Moore & Hofman, 1988; Beijaard et al., 2004; Palmer, 2007; Ojha, 2017).
Though Palmer (2007) uses the word ‘identity,’ his emphasis and explanation of the
importance of teachers’ identity formation reflect the concept of professional identity.
Correspondingly, Kaplan and Garner (2018) view teachers’ identity in relation to their concepts
of teaching role and motivation for teaching. Both Palmer (2007) and Kaplan and Garner's
(2018) concept of identity combines the importance and awareness of teachers’ selves and their
teaching roles.
However, there is a common concept and description of Palmer’s (2007) identity and
Sachs’s (2005) professional identity. Sachs (2005) defines professional identity as
Learning to be a teacher not only requires skill acquisition but also the development of an
understanding of what it means to be a teacher, in one’s own eyes but also in the eyes of
others, what I refer to as professional identity. (2005, p. 8)
Further, Day (2006) strengthens the argument. According to him, “There are, then, unavoidable
interrelationships between professional and personal identities, if only because the overwhelming
evidence is that teaching demands significant personal investment” (Day, 2006, p. 603). Thus,
many scholars have used identity and professional identity interchangeably; some mention
identity, but not professional identity.
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Also, Day’s (2011) understanding of identity and professional identity is broad and more
inclusive. He says that,
Professional identity should not be confused with role. Identity is the way we make sense
of ourselves to ourselves and the image of ourselves that we present to others. It is
culturally embedded. There is an unavoidable interrelationship, also, between the
professional and the personal. (2011, p. 48)
Interestingly, Palmer’s (2007) description of identity reflects Day’s (2011) understanding of
Professional Identity (PI). Both Palmer and Day refer to teachers’ self and profession. Palmer
(2007) underlined that teachers must become aware of their identity and integrity and continue to
grow in realizing it. In the words of Palmer, “Good teaching cannot be reduced to techniques
because it comes from the teachers’ identity and integrity” (Palmer, 2007, Kindle Location, p. ii).
It is essential to create space for teachers in schools so that they know who they are as educators
and what their potentials and limitations are. Significantly, teachers can be assisted in listening to
their inner lives and sharing their joys, risks, and fears in their profession with their colleagues in
order to support each other.
More importantly, Davey (2013) evidences the concoction between teachers’ personal
and professional selves. According to him, in part, identity derives from previous professional
life and roles. Additionally, professional motivations, aspirations, and goals have strongly
impacted identity (Davey, 2013, pp. 45-46).
What comes across in a review of the literature is that only a few scholars address
professional identity in relation to the teaching profession. For instance, Beijaard et al.(2004)
extensive analysis of professional identity revealed how different researchers have discussed
professional identity. Their research disclosed that scholars used the concept of professional
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identity in different ways in teaching and teacher education realms. In their view, the general
literature defines the concept of identity various ways. They found that few studies showed
professional identity in relation to teachers’ self-images. Most importantly their research pointed
out the different authors’ argument about the impact of teachers’ perception of themselves and
their profession on the process of development of their teaching career. Besides, teachers’
professional identity strongly determines teachers’ attitudes toward education as a transformative
tool (2004, p. 108).
In contrast, Kaplan and Garner (2018) note that, “Teacher identity is thought to relate to
central aspects of teachers’ professional lives” (2018, p. 71). As discussed above, some other
researchers address identity as related to self. A few others address the combination of self and
profession. Despite these differences, the research focuses on the teachers’ personal and
professional lives. In this study, the reference to professional identity involves a combination of
teachers’ self and profession.
Understanding the Notion of Teachers’ Professional Identity
Davey (2013) pointed out that research in education lacks a specific definition for
teachers’ professional identity. Interestingly, a literature review shows different meanings in
different contexts. He found that the various discussions on identity and professional identity
from the perspective of philosophy, psychology, sociology, and psychotherapy showed
ambiguity in understanding the concepts. A number of theoretical disciplines interchangeably
used notions like identity, self, self-image, self-conception, experience, and self-narrative to
define professional identity (2013, p. 24).
Correspondingly, other researchers (Beijaard et al., 2004; Day et al., 2006; Ojha, 2017;
Palmer, 2007; Stenberg, 2010) have used notions of self, inner life, self-image, and self-
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knowledge notions in reference to identity and professional identity. The researchers (Moore and
Hofman, 1988; Beijaard, 1995; Beijaard et al., 2000; 2004; Sachs, 2005; Goldberg and Welsh,
2006; Palmer, 2007; Wu et al., 2011; Day, 2018) have similar and different views of professional
identity (PI). However, some of them do indicate a few common characteristics of PI.
The studies of Palmer (2007), Beijaard (1995), Beijaard et al. (2000), Beijaard et al.
(2004), and Day (2018) do not have an explicit definition for PI. In addition, although Moore and
Hofman (1988), Sachs (2005), Enyedy, Goldberg and Welsh (2006), and Wu et al. (2011) define
the notion of PI, there are different understandings of it in their studies. A noteworthy aspect in
the studies of Moore and Hofman (1988), Sachs (2005), Enyedy, Goldberg and Welsh (2006),
Palmer (2007), Beijaard (1995), Beijaard et al. (2000), Beijaard et al. (2004), Wu et al. (2011),
and Day (2018) is that all the researchers have referred to notions of the self, inner life, selfimage, and self-knowledge in their studies. Though some scholars (Beijaard, 1995; Beijaard et
al., 2000, 2004; Day, 2018; Palmer, 2007) refer to identity in their studies, they imply it is both
personal and professional identity. On the other hand, when other researchers (Moore & Hofman,
1988; Sachs, 2005; Wu et al., 2011) mention PI, they include teachers’ self and role. Hence,
researchers have used identity and professional identity interchangeably.
A comprehensive review of the studies of Moore and Hofman (1988), Sachs (2005),
Enyedy, Goldberg and Welsh (2006), Palmer (2007), Beijaard (1995), Beijaard et al. (2000),
Beijaard et al. (2004), Wu et al. (2011), and Day (2018) yields an understanding that, in general,
researchers aim to explore the notions of teachers’ personal and professional lives together. In
this sense, Day's (2018) argument invites us to reflect on PI in connection with personal and
professional lives. According to Day (2018), “identity is an amalgam of the personal and
professional selves” (2018, p. 61). Similarly, Cheung supports this point, arguing that “teacher
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professional identity is seen in terms of teachers’ professional practices or actions (what they do)
and professional roles or states (who they are)” (2008, p. 377). Further, Sachs (2005) adds that
“Identity is the way that people understand their own individual experience and how they act and
identify with various groups” (2005, p. 8).
The Importance of Teachers’ Professional Identity
Palmer’s (2009) views inspire and motivate all educators to nurture their professional
identity and become better teachers. Further, Palmer (2009) stresses the importance of ongoing
formation,
I cannot give what I do not possess, so I need to know what gifts have grown up within
me that are now ready to be harvested and shared. If the gifts I give are mine, grown from
the seed of true self, I can give them without burning out. Like the fruit of a tree, they
will replenish themselves in due season. (2009, Kindle Locations, pp. 876-878)
Palmer’s understanding emphasizes that besides knowing their identity and integrity, educators
need to have ongoing formation to continue to grow in the awareness of themselves and their
responsibilities. Groome (1998) also underlines the importance of an ongoing formation for
teachers: “Becoming a for-life-for-all educator is surely a lifelong conversion - I know! I use
conversion intentionally because of its spiritual connotation. Maturing, as a teacher, is a spiritual
journey” (1998, p. 427). Identity and integrity are not the destinations; they are the journey.
Therefore, it is imperative to support ongoing formation activities for the faculty to help them
understand their identity and integrity.
Sachs (2005) identifies the significant impact of professional identity on teachers.
According to her, identity is “a framework for teachers to construct their own ideas of ‘how to
be,’ ‘how to act’ and ‘how to understand’ their work and their place in society” (2005, p. 15).
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Further, Beijaard et al. (2004) emphasize the need for teachers' professional identity formation in
constantly changing societies. They emphasize the need for research on teachers’ professional
identity formation. It will lead both the teachers’ and people’s understanding of the role and
importance of teachers in the present rapidly changing context. Besides, their research mentions
that it is important to understand how teachers are able to cope with various changing contexts
like socially, politically, technologically and scientifically. Beijaard et al. (2004) specify that
paying attention to the personal dimension of teachers’ professional identity, especially in the
light of changing educational policies, helps teachers to develop appropriate teaching behaviors.
They also observe that if the personal dimension of teachers is ignored it may lead to friction in
teachers’ professional identity. Hence, they emphasize the importance of personal and personal
development of teachers to enhance their professional identity.
Both Beijaard et al. (2004) and Sachs (2005) note the importance of teachers growing in
realizing their professional identity. Both studies make the case that attention to PI can help
teachers sustain their teaching careers, as it helps them be focused on mitigating the hurdles they
inevitably come across in their personal and professional lives.
Research on Teachers’ Professional Identity
While emphasizing the need for research in teachers’ PI, Beijaard et al. (2004) point out
that
Professional identity is an area in which researchers conceptualize professional identity
differently, investigate varying topics within the framework of teachers’ professional
identity, and pursue a diversity of goals. (2004, p. 108)
Further, Cheung (2008) underlines what should be considered most important while
thinking about teachers’ professional identity. He argues that
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Questions such as ‘who am I at this moment?’, ‘what kind of teacher do I want to be’ and
‘how do I see my role as a teacher?’ may be considered indispensable when it comes to
teachers developing or understanding their current professional identity. (2008, p. 377)
The views of (Beijaard et al., 2004) and Cheung (2008) can assist with the framing of the
essential notions of professional identity.
Ironically, there are only a limited number of studies on teachers’ professional identity. In
Table 1, the studies that focused on teachers’ personal and professional notions are summarized.
The section below Table 1 elaborately discusses the various studies on PI, the methodologies
used, and the findings.
Table 1
Overview of Main Summaries of Research on Teachers’ Professional Identity
Author and year
Beauchamp and
Thomas (2011)

Research
The researchers
explore how newly
graduated teachers
experience and shift
identity in their initial
practice.

Cheung (2008)

The study aims to
measure pre-service
teachers’ professional
identity from a
quantitative
perspective.

Methodology
Important findings
Qualitative study • The participants
became aware of the
significance of the
experience of their
identity.
• The teachers shifted
their identity after
experiencing the new
teaching contexts.
Quantitative
• The communication
method
gap between teachers
and society concerning
their roles has a
negative impact on
their PI.
• Teachers should be
seen beyond their skills.
They should be
respected by their
school community and
given esteem
responsibilities.
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Beijaard (1995)

The research
investigates the
teachers’ experiences
(from a biographical
perspective) that are
the basis of their self as- teacher.

Kremer and Hofman
(1985)

The research focuses
on role-related stress,
in addition to
demonstrating the
relevance of PI and
burn-out.

Beauchamp and
Thomas (2009)

The research aims to
investigate the
previous studies to
learn about teacher
identity and issues
related to it

Ojha (2017)

This research paper
recollects
transformative
expressions of an

•Working climates such
as co-operation between
teachers and
appreciation for each
other positively
influence teachers’
perception of their
profession.
•Teachers’ involvement
in decision-making and
school policy makes
them gain positive PI.
•Teachers’ bond
interactions with
students have an impact
on their self- as- teacher.
Quantitative. A
PI is a statically
professional
significant predictor of
identity survey
teachers’ job attrition.
questionnaire is
The study advocates
used—Likert-type teacher development
response format.
programs for the
formation of teachers’
professional identity.
Theoretical
•Teacher education
analysis
programs have a
significant impact on
instilling an awareness
of the need to develop
an identity. It also helps
teachers to become
aware of shifts
occurring in their
identity during their
careers.
• School administration
needs to pay attention to
the surrounding contexts
in which teachers live
and work to help
challenges in developing
the strong PI.
Qualitative
• The participants
research
realized that their
To know the
compassion, courage,
transformative
concern, and care,
Narrative
research. Storyline method.
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inner life in education.
The paper reflects on
the transformative
expressions of inner
life.

expressions of
teachers’ inner
lives, the author
used expressive
language to
reconstruct
educators'
experiential
narratives.

Beijaard et al. (2004)

The paper examines
the essential features
of PI, the
characterization of
current research on
teachers’ PI, and
addresses teachers’ PI
problems.

Theoretical
analysis

Day et al. (2006)

To study the nature of
and influences of
teacher identities. It
aims to investigate the
existing research
literature and findings

Theoretical
analysis

which stem from their
inner life, are the
impetus for a
meaningful relationship
with their learners.
• The author suggests
that teachers need to
nurture their inner lives
so that they can help to
nourish the souls of
their students.
• The important finding
is that teachers can
impart transformative
education in classrooms
by awareness of their
inner life experiences
and enhancing them.
• Engaging in selfreflection and mindful
meditation is essential
for teachers to
spiritualize and nurture
their inner lives.
• Teachers’ professional
identity implies both
person and context, in
effect sub-identities.
Agency is part and
parcel of PI.
• Teachers’ contexts and
research-based
knowledge of teaching
are essential to
developing PI.
Teachers’ stories are
part of their identity.
• Teachers’ biography is
vital for addressing the
challenges to PI.
• Based on a literature
review, the study
identifies that teachers’
identity is neither
intrinsically stable nor
fragmented.
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to examine variations
in teachers’ self and
profession and their
impact on students.

Stenberg (2010)

The study aimed to
promote the
professional
development of
student teachers with
the help of identity
work.

Theoretical
analysis

Stremmel (2005)

The author argues that Theoretical
teaching is more like a analysis
path than a password.
There is no specific
secret formula that one
has to know and
utilize to be a teacher.
The paper promotes
deep thinking about
what the priorities of
teachers should be.

Beijaard et al. (2000)

To investigate how
secondary school
teachers understand
and experience PI and
their current and prior
perceptions of PI

• Situational factors,
career expertise impact
the stability of teachers’
identity and shape it at
different times in
different ways.
• Identity work consists
of self‐reflection on life
experiences (self‐
identity).
• Activities such as video
diary‐based reflection
on classroom practice
(professional identity)
impact PI positively.
• The result showed that
identity work has the
potential to promote
professional
development.

• The article suggests
that the process of
critical reflection on
teachers’ experiences,
beliefs, and needs of
their soul is essential to
understand the self,
others, and their
evolving theory of
practice.
• Reflective activities
such as re-think and reconsider help teachers
understand their inner
lives and the
importance of their
role.
Survey method. A • Teachers experience
questionnaire was
their PI differently.
distributed for 80 • The subject area
experienced
influences the changes
teachers
of teachers’ PI
• Some factors influence
teachers’ PI
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Moore and Hofman
(1988)

To study if strong PI
will block a tendency
to leave school and
career.

Mixed method.
Extensive
interviews and
survey

• Professional identity
predicts job-leaving
inclinations.
• Institution efforts to
enhance faculty PI are
consistent.

Table 1 serves to illustrate that the researchers have identified the need to study teachers’
PI. The research on teachers’ PI listed above can be classified into different categories.
Beauchamp and Thomas (2011) and Cheung (2008) have focused on studying new teachers’
experiences of PI. Kremer and Hofman (1985), Beauchamp and Thomas (2009), and Moore and
Hofman (1988) have explored how the impact of PI reduces teachers’ stress while serving to
strengthen their resilience. Beijaard et al. (2000), Beijaard (1995), Stremmel (2005), and
Stenberg (2010) have aimed to measure the mechanisms and impact of teachers’ professional
identity. Beijaard et al. (2004) have shown interest in examining how teachers’ PI impacts
students. Ojha (2017) and Beijaard (1995) have explored the impact of teachers’ sense of self on
their profession.
To study teachers’ PI, researchers have applied a variety of methodologies. A glance at
Table 2 discloses that seven studies employed either qualitative or quantitative methods, while
other research involved theoretical analyses. Out of the twelve studies referenced above, three
studies each have used qualitative and quantitative methods, one was a mixed-method study, and
the rest are theoretical analyses. Notably, the researchers have chosen interviews to examine
participants’ biographies in order to understand how teachers perceive and enhance their
professional identity.
Cheung’s (2008) qualitative results and Beijaard’s (1995) quantitative findings
emphasize the consequences of a school atmosphere conducive to teachers developing their
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professional identity. Their conclusions have underlined that good communication with the
school community, entrusting higher responsibilities, and being involved in the decision-making
process will positively affect teachers’ professional identity. In addition, student-teacher bond
experiences assist teachers in building their sense of self. This shows the mutual relationship of
teachers’ personal and profession dimensions.
The research of Beijaard et al. (2004), Stenberg (2010), and Stremmel (2005) reveals the
impact of praxis on enhancing teachers' professional identity. Conspicuously, they share the
finding that the implications of praxis-related activities on supporting teachers’ professional
identity. The activities, according to them, are: self-reflection on life experiences, video diarybased reflections on classroom practices, sharing and awareness of biographies, and critical
reflection on experiences inside and outside the classroom. Furthermore, they suggest that
reflective activities to re-think and reconsider the inner lives and roles will promote teachers’
professional identity and equip them to address the challenges they have to enhance it. Further,
Ojha's (2017) observations add that mindful meditation helps teachers nurture their inner lives.
Interestingly, a very significant finding of Kremer and Hofman (1985) and Moore and
Hofman (1988) is that teachers’ PI predicts the likelihood of their leaving the profession. Hence,
these authors suggest faculty-formation programs designed for teachers to grow in awareness and
then enhance their professional identity. It is significant to find PI identified as a predictor to
what is happening to teachers' inner and professional lives.
Beauchamp and Thomas (2009) findings underscore that school management has to pay
attention to support teachers’ professional identity by helping them to become familiar with the
context of their work environment. The authors recommend that school management should
make efforts to organize constructive activities for the teachers.

38
Beauchamp and Thomas's (2011) research provides an overview of the issues revealed in
teacher identity discussions. They discuss the problem of defining the concept; the place of the
self and related issues of agency, emotion, narrative, and discourse; the role of reflection; and the
influence of contextual factors. A particular focus is placed on identity in pre-service teachers
and new practitioners. The authors highlight the implications of an understanding of teacher
professional identity. As they note,
Teacher professional identity then stands at the core of the teaching profession. It
provides a framework for teachers to construct their self-ideas of how to be, how to act,
and how to understand their work and their place in society. (2011, p. 178)
While emphasizing the importance of professional identity, Beauchamp and Thomas (2011)
point out the impact of experience on teachers’ professional identity formation. They maintain
that professional identity is not imposed on teachers. They say that “it is negotiated through
experience and the sense that is made of that experience” (2011, p. 178).
Beauchamp and Thomas's (2011) argue that identity entails not just the personal
dimension of the self but also the teaching profession itself and a teacher’s professional identity.
They recommend looking at identity through a prism of self and profession to gain a clearer idea
about identity in teacher development. Furthermore, the article highlights the importance of
reflection as a necessary means by which teachers can become more in tune with their sense of
self and the repercussions of the deep understanding of self and their profession. Hence, they
realize that reflection is a factor in the shaping of identity.
Teachers’ Professional Identity Formation
Faculty formation programs expand teachers’ thinking beyond their teaching role
(Beijaard et al., 2004; O’Sullivan & Irby, 2014; Sachs, 2005; Steinert et al., 2019). Steinert et al.
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(2019) emphasize the significant impact of faculty formation on developing teachers’ PI. They
point out that “Faculty development programming can play a critical role in addressing and
strengthening faculty members’ identities and can help teachers excel and thrive” (2019, p. 967).
Emphasizing the importance of faculty formation in shaping teachers’ PI, both Sachs
(2005) and Beauchamp and Thomas (2011) emphasize the necessity of teachers’ professional
identity formation. Sachs (2005) appropriately notes that
Teacher professional identity is not something that will come naturally to all teachers. It
has to be negotiated, lived, and practiced. The development of such an identity will be a
challenge for many, and it will be challenged by others, but once its elements are learned
and communicated across the teaching fraternity it will make a significant contribution to
teachers’ work and how they experience and make sense of that work and how outsiders
view it as well. Teacher professional identity then stands at the core of the teaching
profession. (2005, p. 15)
It is common knowledge that no one is born with exceptional qualities or skills and some skills
have to be acquired by practice and deliberate efforts. Similarly, Sachs (2005) encourages faculty
formation in schools to enhance teachers’ professional identity and consolidate growth across
changing contexts.
Further, Steinert et al. (2019) mention that “In many ways, a strong sense of identity can
help to direct the selection of professional development and educational leadership opportunities
as well as career choices” (2019, p. 967). Teachers need to be made aware of the current state of
their understanding of self and their role as educators to build a strong sense of identity. From
this standpoint, as Cheung (2008) reports, “It is believed that when the sense of identity that is
nurtured and reinforced in their lives is strong, teachers will have a sense of continuity with the
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past, meaning in the present and direction for the future” (2008, p. 377). Both Cheung (2008) and
Steinert et al. (2019) identify the responsibility of teachers and school management to recognize
the significance of faculty formation to nurture teachers’ PI.
Several education scholars (Beijaard et al., 2004; O’Sullivan & Irby, 2014; Sachs, 2005)
acknowledge the importance and impact of teachers' ongoing formation. Notably, Davey (2013)
observes that
Identity is how individuals see themselves, rather than how others see them, and identity
formation is thus the process by which a person attempts to create congruence between
his or her self-image(s) and the image(s) others seem to have of them. (2013, p. 26)
Furthermore, Davey (2013) emphasizes the importance of school management creating a
conducive space for teachers to participate in development-related activities and sustain growth
in their academic career. Steinert et al. (2019) identify the same prerequisite. According to them,
“To achieve excellence in teaching and learning, faculty members need to embrace their
identities as teachers and be supported in doing so by their institutions and by faculty
development (p. 963). Both Sachs (2005) and Steinert et al. (2019) emphasize the significance of
faculty formation and the crucial role played by school leadership in nurturing teachers’ PI and
assisting them to attain excellence.
The studies (Stone et al., 2002; Freese, 2006; O’Sullivan & Irby, 2014; Wu et al., 2011;
Davey, 2013; Nordin & Samsudin, 2017; Steinert et al., 2019) discuss the subject of teachers’
professional identity formation. Interestingly, some researchers (Freese, 2006; Nordin &
Samsudin, 2017; O’Sullivan & Irby, 2014; Stone et al., 2002; Wu et al., 2011) have employed
the qualitative method to analyze teachers’ PI formation. Davey (2013) also mentions that
“teacher professional identity is most frequently explored through story and narrative” (p. 18).
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Further, Davey (2013) makes clear that “It is only through a narrative theorizing of their own
stories that teachers and others make sense of themselves and their practice” (pp. 18-19). Hence,
qualitative research, mainly based on interviews about participants’ experiences, has extensively
been applied to understand in-depth experiences of participants’ PI.
All the findings of the studies (Stone et al., 2002; Freese, 2006; O’Sullivan & Irby, 2014;
Wu et al., 2011; Davey 2013; Nordin & Samsudin, 2017; Steinert et al., 2019) have identified the
importance of faculty formation in schools to enhance teachers’ PI. Several studies (O’Sullivan
& Irby, 2014; Steinert et al., 2019; Stone et al., 2002; Wu et al., 2011) have found the
responsibility of school management to accompany teachers in their noble journey. More
importantly, these findings have stressed the role of school management in planning and
organizing developmental activities for teachers’ growth in PI. Other researchers (Freese, 2006;
Nordin & Samsudin, 2017) have revealed the responsibility of teachers to recognize the
importance of their role and its impact on students. Consequently, these authors emphasize
teachers’ personal interest in discovering what activities and methods help them grow and
strengthen their PI.
O’Sullivan and Irby (2014), Stone et al. (2002), and Nordin and Samsudin (2017) have
noted the crucial mutual relationship between teachers’ professional identity and the
responsibility of educational institutions. According to them, teachers with strong inner
motivations and professional identity can influence a school culture to strive for improvement
and excellence. Equally, educational institutions, with their interest in teachers’ development,
can impact teachers' advancement in their careers.
Freese's (2006) and Stone et al. (2002) findings have indicated the importance of
reflection and inquiry in professional identity formation. Especially, Freese's (2006) results have
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suggested that through reflection-inquiry activities, teachers have learned to use discovery and
problem-solving skills to enhance their PI. Further, Sachs’s (2005) research identifies the
importance of the development of teachers’ PI through other similarly engaging activities.
Sachs’s (2005) view on teachers’ professional identity development combines both personal and
professional notions. Importantly, he mentions that in the process of PI development, experience
plays a pivotal role and teachers learn by reflecting on their experiences. Hence, Sachs (2005)
suggests that teachers need to reflect on, “their personal and professional histories inside and
outside of schools, as well as the images of teachers presented in the popular media, films,
fiction, and so on” (2005, p. 8). Reflection on personal and professional histories and the social
media is very important, as histories and the media can impact the experiences of teachers’ PI.
Teachers’ Professional Identity Formation in the Indian Context
In contrast to other countries, India is a country of many states. It is complex to
comprehend the multitudes of languages, dialects, and religions, the thousands of castes and the
vast gender and caste intersectionality (Anne et al., 2013). The cultures, religions, and caste
systems vary from one state to the other. The Indian multi-cultures and hierarchy caste system
make the country a complex one (Sinha & Kumar, 2004). In the diverse context of India, it can
be very perplexing for one to understand his or her identity. Sadly, discrimination in the name of
gender, caste, region, state, and religion is a common and bitter experience. In addition, the
prevalent caste-based discriminatory structures and functioning present significant challenges to
the self-image of individuals from lower castes. Despite legislative measures, low-caste people
face unfair treatment from the other castes (Anne et al., 2013).
Teachers in India are no exception in this regard. Caste, religion, culture, and gender
discrimination challenge teachers to discover their professional identity amidst a vast array of
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identities. An intersectional approach that would challenge teachers to embrace a healthy
professional identity and growth in integrity was emphasized by Palmer (2007). While
examining the PI of teachers, Davey (2013) disclosed the intersecting opinions on the formation
of teachers’ professional identity. His research found that internal and external factors influence
the development of professional identity. The internal factors such as understanding of
themselves, and their abilities influence them to become committed persons. On the other hand,
external factors such as socio-cultural and political contexts influence them in understanding the
importance of their profession. Davey (2013) opined that the development of professional
identity has to be an amalgamation of both external and internal influences. He felt that the
integration of personal and professional aspect would bring change over time (2013, p. 19).
Teachers in India face much tension and external pressures amidst a multi-cultural, multireligious, and caste-structured society. In India's context, to implement a praxis that enhances
desirable professional identity and creates quality teachers irrespective of caste, religion, and
gender, there is a need for systemic support, enriching programs and activities. There has not
been any research in the Indian context to trace how the Indian multi-context impacts teachers’
professional identity and what ways teachers can use to enhance their PI through the application
of praxis.
Scholars emphasize the importance of teachers’ paying attention to their professional
identity formation in order to mature into quality teachers (Beauchamp & Thomas, 2009;
Beijaard et al., 2004; Palmer, 2007). Further, Monrouxe (2010) makes an important observation
about teachers’ PI and its impact on colleagues and the school community. According to him, a
robust professional identity empowers the individual teacher to grow with confidence and gives
others confidence in his abilities.
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Sachs’s (2005) views on the importance of teachers’ PI formation fits the necessity of
teacher formation in the Indian context. According to her, “Identity is about how teachers define
themselves through their experience and the factors that mediate that experience and how
meaning is attributed to these experiences” (2005, pp. 9–10). Professional identity formation in
India is important because teachers inspire students more with their personality than through the
subject they teach. Groome (1998) explains how teachers can be facilitators. According to him,
“Education is an eminent way that God realizes the divine desire for people to come to the
fullness of life” (1998, p. 443). Groome’s understanding of education requires realization and
reflection on the vital responsibility of a teacher in walking a learner through the evolving
process of self-realization. From this standpoint, to an educator, the awareness of the importance
of his/her role in developing the most profound human capacities in students is crucial. Hence,
teachers PI formation in the context of India is very important.
In order to realize his or her vocation, an educator needs to gain self-awareness of self.
Palmer (2007) emphasizes knowing oneself, “good teachers must live examined lives and try to
understand what animates their actions for better and for worse” (2007, Kindle Edition, p. xvii).
Further, Palmer (2009) describes the role of teachers:
When we do not see ourselves clearly, we can see the other only through a glass, darkly.’
But when we are clear about our own identities, as the woodcarver is about his, we can be
clearer about the identity of the other as well. (2009, p. Kindle Locations 1122-1124)
Both Groom (1998) and Palmer (2009) underline the importance of teachers understanding the
significance of their sacred role in shaping students. Hence, it is imperative for teachers in the
Indian intersectional context to grow in the awareness of their professional identity and enhance
it, lest they misguide students.
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According to Steinert et al. (2019), “the development and sustaining of a strong
professional identity is what distinguishes the expertise of teachers from other workers” (2019, p.
9). In the context of intersectionality and discriminative structures, teachers do need constant and
substantial identity formation. The views of Steinert et al. (2019) are applicable to teachers in the
Indian context by informing how to overcome hurdles and enhance their PI.
Ignatian Spirituality and Jesuit Education
From the beginning of their existence, the Jesuits put a strong focus on education. They
have been pioneers in global education. When the Society of Jesus was founded in 1540, there
was mass illiteracy. During the 16th century, education was available only for those who could
afford it. There was a need for education for the masses in order to empower them. Hence
Ignatius of Loyola founded a school in Rome, which inaugurated the centuries-old and
influential educational system of the Jesuits (Martin, 1988). The system in Europe, known as
Ratio Studiorum, was evolved by the Jesuits in 1599. Even today, the Jesuits remain pathfinders
in education in six continents across the world. (Traub SJ, 2008)
As many Catholic priests of the time were not well educated, the Jesuits emphasized
academics for anyone who wanted to join the Society of Jesus. When St. Ignatius died in 1556,
the Jesuits were operating 74 colleges on three different continents. Jesuits have always focused
on a liberal arts type education, from the first days, encouraging the study of religion, languages,
sciences, and the arts. (Traub SJ, 2008)
Jesuit Education
While describing the Jesuit mission in Education, Traub SJ (2008) said that Jesuit
education is fascinating because Jesuits have been at the forefront of education and have been
doing something incredible; namely, to teach and educate and lead and influence societies
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through education. Further, Martin (1988) added that having reviewed the past 450 years in
which they have been engaged in education, it is clear that the Jesuits have been at the forefront
of education, a fact universally acknowledged. Both Martin (1988) and Traub SJ (2008)
mentioned that historically, Jesuit education has been effective in a multitude of cultures due to
its flexibility and learner orientation. Traub SJ (2008) pointed out that Jesuit education had been
adaptable to diverse cultures and learners. Present and future learners can expect Jesuit education
to continue adapting in appropriate ways to meet ever-evolving needs.
Essentially, Jesuits have been committed to transforming men and women into promoters
of justice and equality through quality education worldwide, in 112 countries. St. Ignatius of
Loyola, the founder of the Society of Jesus, has recognized education as a powerful tool to
transform the world. Importantly, he wanted to prepare his men to be equipped with the
necessary skills and zeal for this purpose. Hence, St. Ignatius of Loyola insisted that the
members who aspire to become members of the Society go through quality formation. Always,
during the formation years, every Jesuit has to go through the spiritual exercise of St. Ignatius of
Loyola to experience inward transformation and become familiar with Ignatius’s mission and
vision. (Martin, 1988)
Later, St. Ignatius decided to create schools and colleges to continue the same mission
and vision with which he founded the Society of Jesus. After his death in 1556, the Jesuits
carried out Ignatius’ legacy and established many schools, colleges and universities in many
countries. In the letter to superiors on August 10, 1560, Polanco, the secretary of the Society and
one of the closest advisers of St. Ignatius, wrote in Lainez’s (the second Superior General of the
Society of Jesus after St. Ignatius of Loyola) name, “Generally speaking, there are (in the
Society) two ways of helping our neighbors: one in the colleges through the education of youth
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in letters, learning, and Christian life, and the second in every place to help every kind of person
through sermons, confessions, and the other means that accord with our customary way of
proceeding” (Mesa SJ, 2017, p. 7). The intention of this letter was to help other Jesuits to
recognize that the educational ministry of the society was not merely as one ministry among
many, “but as a super-category equivalent to that into which all the other consueta ministeria
fell” (Mesa SJ, 2017, p. 7).
The Jesuits have considered education as their prime apostolate of the Society to promote
the Society’s mission and vision in the world. The Superior Generals of the Society from St.
Ignatius forward sent Jesuits all over the world and asked them to start educational institutions to
change the world and educate people to live and act toward equality and justice. Over this long
period, the Jesuits have had to contend with several struggles and even suppression.
Nevertheless, guided by the Divine Spirit and the charism of Ignatius of Loyola, they have stood
up to obstacles as warriors in serving God through serving His people. (Martin, 1988)
According to Martin (1988), The goal of Jesuit education to challenge unjust societal
structures and transform people’s lives across the globe special. On almost every continent,
Jesuit universities, colleges, and schools are impacting students towards freedom and growth
through education (Martin, 1988). Interestingly, non-Jesuits form the majority of those involved
in the teaching and administration of Jesuit schools, colleges, and universities (Pinto, 2014).
Teachers’ Formation
Collaboration is the hallmark of Jesuits. Initially, only Jesuits were involved in
administration and teaching in educational institutions during the early years of the Society.
Later, St. Ignatius of Loyola realized the importance of making lay people partners of the
Society’s mission and vision. Eventually, everyone became aware of the importance of
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collaboration. Ignatius always gave priority to the inward and outward formation of educators.
As Pavur (2016) notes,
An important part of the Jesuit educational system was inwardly directed, ultimately for
outward purposes. The order’s identity and mission were explicitly invested in training
people who would by that training be able to carry on its educational work. (Pavur, 2016,
p. 2)
Today, besides Jesuits, many lay people share in the Jesuit mission and vision. Many non-Jesuits
are committed to transforming quality education. In collaboration with lay people, Jesuits strive
to bring equality and justice to the world.
Here is a description of the first of three features of Ignatius’ plan for educational
institutions:
One is the motive for establishing a university under Jesuit auspices: to educate those,
especially teachers, who will have more influence in the world of civil and religious
affairs. The word ‘more’ is central in Ignatius’s spirituality. He is zealous for what gives
greater glory to God, what is more conducive to the spiritual good of men and women,
what demands more generosity from his followers, activities that are more likely to have
an influence on the world. (Traub SJ, 2008, p. 40)
Ignatius recognized the role of teachers to carry on his vision and mission and the impact
teachers always have on students and the people of the world. Hence, he emphasized the
centrality of the process of teacher formation.
While addressing the importance of Jesuits collaboration with lay people, Howard Gray,
SJ points out: “I am increasingly convinced that the foundation of effective lay formation for
apostolic ministries lies in the experience of the Spiritual Exercises” (Traub SJ, 2008, p. 31).
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Further, he adds that laypeople who collaborate with Jesuit apostolates are to be provided with
opportunities to journey through the Spiritual Exercises by creating adaptations of the Exercises
to fit their everyday schedule. From this standpoint, he recommends “Create a formation cycle in
which laypeople can make a week of the Exercises over the course of a year” (Traub SJ, 2008, p.
32). Hence, Howard Gray, SJ has realized that Ignatian Spirituality has the potential to impact
teachers’ inner lives and enhance their praxis skills.
From the beginning, Jesuits have emphasized the quality formation of the individuals
who wish to join the Society. Similarly, the Society wants their collaborators to have the same
kind of quality formation rooted in the Ignatian Spiritual Exercises. The Jesuits realize that it is
crucial to focus on the quality of teachers as they share in the mission and vision of Jesuit
education. Jesuits are always assisted in their efforts to grow deeper in their spirituality and
experience transformation profoundly through annual retreats, learning from other cultures and
integrating spirituality with action. Since teachers are part of transmitting Jesuit education, they
also need ongoing, sustainable formation.
From the time of the first school, the Jesuits understood that integrating Jesuit values
through the liberal arts, the natural and social sciences, and the performing arts was a powerful
means to develop leaders with the potential to influence and transform society. Traub SJ (2008)
notes that “There is no Jesuit theory of university, but there are principles in Ignatian spirituality
and Jesuit practice that suggest a characteristic point of view toward education” (2008, p. 40).
Ignatian spirituality inspires and motivates Jesuits to adopt different models according to the
need and necessity of place and context. While being committed to the growth of the whole
person, Jesuits adapted appropriate educational models according to the need of the times. They
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also have been pioneers in developing different pedagogical methods that promote justice and
equality (Traub SJ, 2008).
In order to help lay people to understand Jesuit education and the characteristics of Jesuit
education, the educational apostolic mission of the Society created a document entitled ‘Ignatian
Pedagogical Paradigm: A practical approach’ in 1993. The purpose of the document is to help
teachers integrate characteristics of Jesuit education with whatever subject they are teaching in a
classroom.
Ignatian Pedagogical Paradigm (IPP)
In order to translate the Jesuit educational characteristics into action, the International
Commission on the Apostolate of Jesuit Education (ICAJE) issued ‘Ignatian Pedagogical
Paradigm: A Practical Approach’ in 1993, as a model that speaks to the Jesuit teaching-learning
process that addresses the teacher-learner relationship, and that has practical meaning and
application for the classroom. Ignatian Pedagogy embodies five key teaching elements: Context,
Experience, Reflection, Action, and Evaluation.
Kolvenbach (1986), the Superior General of the Society of Jesus, eloquently points out the
fundamental values of Ignatian Pedagogy. According to him, the IPP practice motivates a person
to educate both head and heart, changing the whole personality. In addition, the IPP affects
intellect and feelings. As a result, the person is not the same anymore. Instead, the person is
transformed to exhibit moral excellence and social responsibility with a renewed spirit
(Kolvenbach, 1986). From the standpoint of the present study, teachers in Andhra Jesuits schools
should be encouraged to become aware of their cognitive and affective skills by applying the IPP
framework, thereby enhancing themselves to serve the school community better.
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Trinidad (2017) adds that “the IPP challenges students to understand how oppressive social
structures and systems operate in the realities of everyday people, and how one can act for social
justice” (p. 9). The researcher further notes that the IPP can challenge a teaching faculty to think
beyond the classroom and enlarge their abilities. By implementing the IPP for professional
identity formation, teachers can challenge their thinking, assumptions, beliefs on life, view of the
world, vocation, and students.
Several researchers (Callahan, 2013; Cates et al., 2013; Lee & Koeplin, 2018; Reilly,
2017; Robinson, 2019; Van Hise, 2013) have applied the IPP to form ethical leaders, teach
business ethics, counseling and marriage, and family therapy. It has never been used however to
enhance teachers’ capacities. That is why this research aims to use the IPP to enhance teachers’
professional identity.
Five Elements of the Ignatian Pedagogical Paradigm (IPP)
The five elements of Ignatian Pedagogy are the following: Context, Experience,
Reflection, Action, and Evaluation. These components are crucial toward consolidating daily
critical reflection and the ongoing assessment and development of teaching behaviors. They
originate from underlying principles, values, and actions of St. Ignatius’s Spiritual Exercises.
These Ignatian pedagogical elements offer a way to understand how in-depth cognitive coaching
and learning occurs for teachers. The five steps of the IPP can help a teacher develop his or her
interactions with students and support their needs.
The following section discusses the five elements of the IPP in detail, from the
perspectives of multiple Ignatian leaders and educational researchers. The literature suggests that
the Ignatian pedagogy emphasizes inner freedom and discipline.
1. Context
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Kaplan and Garner (2018) state that “Context, in the IPP, is often described colloquially
as ‘meeting the students where they are’” (2018, p. 5). Furthermore, the Ignatian Pedagogy
Paradigm (IPP) document mentions that for Ignatius, a predisposition of a learner is essential to
direct him or her to go through the Spiritual Exercises. Ignatius realized that predisposition
motivates a person to be open to the movements of the Spirit. Significantly, Ignatius was aware
that the readiness of a learner helps him or her to profit from the Spiritual Exercises either
entirely or partially (Mesa SJ, 2017, p. 380). Both Kaplan and Garner (2018) and the IPP
document mention the importance of recognizing learners' inclination to grow. Whether a student
or a teacher, in the application of the IPP, the predisposition of a learner is vital to making
progress and to better learning.
Further, Chubbuck (2007) explains the impact of context on learning experience. He
states that,
context encompasses the circumstances that influence the learning experience: the
students’ cultural identity, prior experiences, family, and community; the institutional
setting; and the socio-economic, political, and cultural context of the school. (2007b, pp.
242–243)
Chubbuck’s (2007) description of context includes external circumstances that impact a learner’s
experiences, whereas Kaplan and Garner (2018) and the IPP document refer to the internal state
of the learner. However, in the learning setting, both the internal and external aspects impact the
motivation of a learner.
In addition, Jesuit education insists on Cura personalis, that is personal care and concern
for the individual. The attention to Cura personalis helps teachers become as familiar as possible
with the context or life experiences of the students they teach (Cates et al., 2013; Mesa SJ, 2017).
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According to the IPP document, the human experience, which is always the starting point in a
Jesuit education, never occurs in a vacuum. Therefore, teachers must know as much as possible
about the actual context within which teaching, and learning take place. Teachers need to
understand the learner’s world, including how family, friends, peers, and the larger society
impact that world and affect the learner for better or worse (Mesa SJ, 2017). Similarly, in the
case of teachers, school administrators must care personally for them and create opportunities for
gaining structural awareness.
The Ignatian Pedagogical Paradigm document poses helpful questions to reflect on
contextual realities. They are:
What are the forces at work in them? How do they experience those forces influencing
their attitudes, values, and beliefs and shaping our perceptions, judgments, and choices?
How do world experiences affect the very way in which students learn, helping to mold
their habitual patterns of thinking and acting? What practical steps can they and are they
willing to take to gain greater freedom and control over their destinies? (Mesa SJ, 2017,
p. 381)
These questions are helpful for teachers to understand their and students’ context. Hence, by
employing this kind of leading questions, school management can create a learning atmosphere
in which teaches and students become aware of their own motivation and orientation.
Also, the IPP document emphasizes that students’ context is an essential aspect that the
teachers should know. The context of the students encompasses their environment, background,
community, and potential. Unlike other professional settings, schools are unique places. The
school environments require a different level of understanding and technical assistance
(Hershfeldt et al., 2012). The teacher has full control over the classroom. The teaching-learning
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process of the IPP addresses the teacher-learner relationship, and that has practical meaning and
application for the classroom. Hence, the students' knowledge is useful for the teachers in order
to cultivate rapport with students and turn classrooms into places that are conducive to learning.
Correspondingly, when the IPP is applied to enhance teachers’ development, the school
management has the responsibility to create space for teachers to develop a good rapport with
leadership and know what is required in order to grow personally and professionally. Ignatius
emphasized the responsibility of the director to know the context of the retreatant and choose
suitable exercises while directing the Spiritual Exercises. As the document mentions,
Ignatius encourages the director of the Spiritual Exercises to become as familiar as
possible beforehand with the life experiences of the retreatant so that, during the retreat
itself, the director will be better equipped to assist the retreatant in discerning movements
of the Spirit. (Mesa SJ, 2017, p. 380)
In the case of teacher development through the IPP, teachers have to take personal responsibility
to become fully aware of their experiences. On top of that, the school management also has an
obligation to know what experiences their teachers lack and hence provide them with the
necessary opportunities to grow.
2. Experience
The IPP document notes that “Experience for Ignatius meant ‘to taste something
internally’” (Mesa SJ, 2017, p. 383). Furthermore, the document adds that experience requires
knowing facts, concepts, and principles. In addition, the document quotes that,
Ignatian experience goes beyond a purely intellectual grasp. Ignatius urges that the whole
person-mind, heart, and will-should enter the learning experience. He encourages the use
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of the imagination and the feelings as well as the mind in experience. (Mesa SJ, 2017, p.
383)
St. Ignatius of Loyola, in the Spiritual Exercises, emphasizes the role of both the affective and
the cognitive dimensions to help the learner to move from experience to action. In other words,
the experience involves the learner’s head and heart. For St. Ignatius, moving to action is very
important.
In the Spiritual Exercises, St. Ignatius of Loyola asks the director to help the retreatant
get in touch with his or her feelings. In his view, awareness of emotions and feelings is essential
to growth and self-knowledge. Therefore, a deep reflection of one’s experience is key to
discernment, knowledge, and growth (Mountin & Nowacek, 2012, p. 133). Acquiring skills to
grow deeper in experience can help teachers have this type of awareness of lived experiences.
Along the same lines, Cates et al. (2013) note that experience is powerful for a learner in his or
her developmental learning process. The IPP document adds that in any experience, a learner
perceives data cognitively and organizes it. Further, he or she starts questioning, imagining, and
investigating its elements and relationship (Mesa SJ, 2017, p. 384). This demonstrates a learner
needs to become aware of feelings as they impact his or her growth.
While emphasizing the impact of the Ignatian concept of experience on leaders, Kaplan
and Garner (2018) point out that “Today's employees learn and develop best by doing, by having
space in which to make their own mistakes and learn from them. Moreover, such a work
environment is more likely to lead to more innovation and creativity” (2018, p. 6). Further, the
IPP document mentions that associating the new experiences with the past ones helps a learner
grow in a fuller understanding. It can modify his or her previous ideas and concepts. New
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experiences can also motivate him or her to further probe for understanding (Mesa SJ, 2017, p.
384).
According to the IPP document, human experience is either direct or vicarious. In an
educational institute, direct experience is acquired through discussions, in the laboratory, field
trips, service trips, and participation. That is not always happening in schools. However, it
engages a learner to learn better and fuller. This kind of experience is gained in an academic
setting through interpersonal experiences, such as conversations and sharings.
On the other hand, a vicarious experience is gained through listening to a lecture or
reading from books. A learner’s imaginative abilities and senses have to be stimulated to gain a
fuller understanding. Besides, role-playing and audiovisual aids help the learner be engaged
(Mesa SJ, 2017, p. 385). However, a learner can gain both direct and vicarious experiences only
by a process of organizing the data internally. A learner can gain experiences by responding to
the questions, “What is this? and How do I react to it?” (Mesa SJ, 2017, p. 386). In addition, the
learner’s attentive and active skills help him or her to gain full comprehension and understanding
of reality.
3. Reflection
According to the IP document, reflection is “a thoughtful reconsideration of some subject
matter, experience, idea, purpose, or spontaneous reaction, to grasp its significance more fully”
(Mesa SJ, 2017, p. 386). Cates et al. (2013) add that reconsideration leads a learner to have a
more profound experiential meaning and challenges to his or her ideas and knowledge. Further,
they note that “Challenging one’s spontaneous assumptions, questioning the origins of one’s
beliefs and entertaining other possibilities, all contribute to a greater expansion of understanding
of self and others”(Cates et al., 2013, p. 44). Similarly, teachers can be invited to reflect on their
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experiences of their self and work. Further helping them to question those experiences makes
them internalize those experiences.
Becoming aware of different internal stirrings, intuitions and invitations made St.
Ignatius of Loyola the master of discernment. He was able to identify alternatives that were
contradictory. Eventually, he could discover the cause of each inner movement in each situation:
For Ignatius to discern was to clarify his internal motivation, the reasons behind his
judgments, to probe the causes and implications of what he experienced, to weigh
possible options and evaluate them in the light of their likely consequences, to discover
what best leads to the desired goal: to be a free person who seeks, finds, and carries out
the will of God in each situation. (Mesa SJ, 2017, p. 386)

The IPP document notes that the process of reflection provides meaning to human experience in
several ways:
•

By understanding the truth being studied more clearly;

•

By understanding the sources of the sensations or reactions a learner experiences;

•

By deepening learner’s understanding of the implications of what he or she has grasped;
for himself or herself and for others;

•

By achieving personal insights into events, ideas, truth or the distortions of truth, and the
like;

•

By coming to some understanding of who he or she is (what moves and why?) and who
she or he might be in relations to others (Mesa SJ, 2017, p. 387).
Kaplan and Garner (2018) note that reflection helps a learner discover his or her self and

examine his or her calling. The important quality of reflection is to transform a person into a selfdirected learner (Costa & Garmston, 2015). Critical reflection of one’s performance helps them
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to become aware of their strengths and limitations. Besides, in-depth reflection on performance
makes one look for areas for improvement. Cates et al.'s (2013) study has identified that
students have found reflective activities “to increase their ability to think critically and make
meaning of their experiences” (2013, p. 45). Hershfeldt et al. (2012) suggest that reflection leads
teachers to consider thoughtfully and critically their self and teaching practices (p. 283). Hence,
reflection is essential for examining and improving teaching behaviors.
In the Ignatian tradition of education, experience and reflection are significant terms.
They are inseparable phenomena. A reflection on experience leads a learner to achieve his or her
integral formation. The process of reflecting on one’s experience leads him or her to look for
deeper meaning in life. Then once a person gains meaning in life, he or she makes a personal
choice to act wholly and freely (Mesa SJ, 2017, p. 388). According to the IPP document, “all
reflection carries with it some intellectual or affective experiences, insights, and enlightenment, a
vision of the world, of self, and others” (Mesa SJ, 2017, p. 388). Hence, reflection and
experience are not separable. A learner has to be assisted to become aware of the process of
reflecting on experience.
4. Action
The IPP document reports that “Action refers to internal human growth based upon the
experience that has been reflected upon as well as its manifestation eternally” (Mesa SJ, 2017, p.
389). Inner growth is strongly connected to experience and is reflected externally in action
(Ignatian Pedagogy: A Practical Approach, 1993). In the Ignatian context, everyone is invited to
impact the world through his or her transformative actions. The fourth element of the IPP
provides proactive opportunities to teachers and challenges their imagination and praxis skills to
enhance professional identity. The teachers’ ability to alter their professional challenges in their
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career enhances their confidence to become efficient educators. Subsequently, they can move
beyond knowledge to action. As teachers, they can guide students in the classrooms to
experience the same evolution.
The Ignatian understanding of action is beyond mere routine performance. It is striving
for becoming best self (Magis). The IPP document mentions: “It must be clear that Ignatius does
not seek just any action or commitment. Rather, while respecting human freedom, he strives to
encourage decision and commitment for the Magis, the better service of God and our sisters and
brothers” (Mesa SJ, 2017, p. 389).
Further, the 1993 document illustrates two steps in action. They are interiorized choices
and choices externally manifested. The interiorized choices are the result of the decisions which
learners make after perceiving and judging their meanings. The choices are from the personal
point of view of a person, after his or her reflection. Because these are the learner’s choices, he
or she makes the truth his or her own. In addition, he or she remains open by allowing the truth
to lead. Interiorized meanings, attitudes, and values compel learners to manifest visibly. The
interiorized choices drive learners to action consistent with new convictions:
If the meaning was positive, then the student will likely seek to enhance those conditions
or circumstances in which the original experience took place….If the meaning was
negative, then the student will likely seek to adjust, change, diminish, or avoid the
conditions and circumstances in which the original experience took place. (Mesa SJ,
2017, p. 390)
The positive meaning encourages the learner to make extra efforts to further improve. The
negative meaning makes the learner realize his or her lack of success and then look for new ways
of acting to avoid failure.
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Cates et al. (2013) note that it is essential to encourage learners to create opportunities to
reflect on their actions. Reflective actions can help them to work with meaning.

5. Evaluation
The Ignatian Pedagogy document emphasizes the importance of evaluation and suggests
applying it from time to time, as a way to continue to experience progress. Kaplan and Garner
(2018) note that “Evaluation in this sense means something more than the standard evaluation of
a process” (2018, p. 8). According to them, the focus of the evaluation is to consider the personal
growth of a learner. Similarly, evaluation of experiences and action can alert learners to look for
new strategies, possibilities, and alternative methods.
Kolvenbach (2005) emphasizes that evaluation is critical to assess one’s growth. The
Ignatian Spirituality underlines that a person can identify how much he or she is progressing in
mind, heart, and spirit through the process of evaluation. Therefore St. Ignatius of Loyola
emphasizes the practice of daily examination as an essential tool to assess one’s spiritual,
cognitive, and affective skills development. Similarly, in education, the fifth element of the IPP,
evaluation aims at going beyond academic mastery (Kolvenbach, 2005). The implementation of
the evaluation helps teachers assess whether they can integrate knowledge with lived
experiences. Most importantly, the evaluation instrument can help teachers measure growth or a
lack of growth in classroom instruction. Evaluation from the perspective of student development
and learning is also vital as it shows whether a teacher uses appropriate methods.
The Ignatian pedagogy aims at the well-rounded growth of a learner. Hence, it places
emphasis “on a periodic evaluation of the learners’ growth in attitude, priorities, and actions”
(Mesa SJ, 2017, p. 391). The growth of a learner can be assessed in various ways. Cates et al.
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(2013) mention a few important ways to evaluate marriage and counseling therapy. They point
out that supervisors and peers give feedback to learners during therapy sessions.
Further, Cates et al. (2013) suggest that recorded feedback should be given to learners to
watch their actions and behaviors. Having watched the recorded feedback, learners are able to
make their self-assessment. In addition, learners are encouraged to write weekly journals
regarding their experiences and thoughts, and they discuss any insights with their supervisors.
The goal of the evaluation process with supervisors is “to mutually agree upon areas of strength
as well as areas for further personal and professional growth” (Cates et al., 2013, p. 46). The
process helps the learner be convinced of his or her strengths and work on limitations through
different methods and strategies.
On-going Formation of Teacher through the IPP

(Retrieved from https://commons.georgetown.edu/teaching/design/ignatian-pedagogy/)

Figure 1. The cycle of the five elements of the Ignatian Pedagogical Paradigm.
Jesuits have been creative in applying the Spiritual Exercises in the educational
apostolate to help students pursue the truth. The students of Jesuit educational institutions are
encouraged to participate in immersion programs and field trips which help them to understand
the joys and struggles of marginalized people in society. Ignatian leaders acknowledge that
Ignatian Pedagogy, which stems from the spiritual Exercises of St. Ignatius, is relevant to bring
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the transformation of an individual. The cycle of application and its five elements will lead an
individual to grow in awareness and self-actualization of his or her potential. Hence, Ignatian
leaders praise the impact of the cycle of the application of the IPP.
According to the IPP document, the repetition of the process enhances the growth of the
learner. The following points are underlined:
•

The learner will gradually learn to discriminate and be selective in choosing experiences

•

The learner can draw fullness and richness from reflection on those experiences

•

The learner becomes self-motivated by his or her integrity and humanity to make
conscious, responsible choices (Mesa SJ, 2017, p. 392).

The document points out that the ongoing and consistent application of the process will help the
learner master lifelong learning habits, attention to experience, reflective understanding, and
responsible action (Mesa SJ, 2017, p. 392).

Synthesis of Research on the Ignatian Pedagogical Paradigm (IPP)
As discussed above, the IPP document assists teachers in integrating the characteristics of
Jesuit education with the subject they are teaching. Initially, the purpose of the document was to
help students. However, researchers have realized the spiritual benefits of the application of the
IPP in other disciplines. Table 2 gives an overview of the research conducted in the application
of the IPP. Nevertheless, only limited research has been conducted to study the impact of the
IPP.
All of the six studies in Table 2 have been carried out in Jesuit institutions in the United
States. Interestingly, the researchers have focused on enriching learning experiences in different
disciplines. Some studies (Callahan, 2013; Robinson, 2019; Van Hise, 2013) have explored the
application of IPP to improve leadership behaviors and ethics. Other researchers, namely Cates
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et al. (2013) and Reilly (2017), have studied the impact of the IPP on advancing counseling skills
and mentoring experiences. Only Callahan (2013) has used the IPP in relation to the teaching of
business practices. But, there is no evidence regarding the application of the IPP for enhancing
teachers’ professional identity. Moreover, the studies do not show how the IPP application yields
a desired result in a multi-religious context.
Table 2
Overview of the Summaries of Research on Ignatian Pedagogical Paradigm
Author and year
Research
Reilly, A.
The paper
(2017)
considers
enriching facultystudent mentoring
experiences
through Ignatian
Pedagogy
Cates, Jennifer, The authors
Jody
examine the
Huntington,
experiences of
John Arman,
learners about the
and Sondra
application of IPP
Beres (2013)
in Counseling and
Marriage and
Family Therapy
Practica

Lee, Joan L.,
and John P.
Koeplin (2018)

The paper
explores the
application of IPP
for leadership
development

Methodology
Important findings
Theoretical
• IPP guides and challenges faculty to
analyses
engage in students’ individual
development.
• IPP dimensions in mentoring enhance
both mentor’s and mentee’s personal
growth.
• IPP supports mentoring experiences.
Discussion
• IPP provides opportunities for
and review
learners for deeper reflection and
awareness of self.
• The use of the IPP elements (context,
experience, reflection, action, and
evaluation) accentuates the
interpersonal process of education
and therapy and increases learners’
character formation.
• IPP incorporation helped faculty
increase their competence,
conscience, and compassion in
learners and relationships with
students, management, and
colleagues.
• IPP helped faculty to develop a more
in-depth and complete understanding
of their belief system.
Theoretical
• Familiarization with IPP helps
analyses
students emerge as good leaders by
making them aware of people's needs.
• IPP offers hope to create and forming
leaders.
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Robinson, Erin
E. (2019)

The paper
examines how to
integrate IPP with
teaching.

Action
Research

Callahan,
Richard F.
(2013)

The paper finds
an alignment of
IPP with
empirical
research on
practical
leadership skills.
The paper
explores the
application of IPP
to teach business
ethics.

Literature
review

Van Hise, J.
(2013)

Action
research

• The incorporation of tenets of IPP
can enhance experiences through
reflection.
• IPP helps to grow in personal
reflection and critical thinking and
enhance personal accountability and
promote better leadership.
• Reflection and experience help to
have a deeper understanding of the
teacher-student roles.
• Reflection leads to becoming aware
of one’s potential for engaging in
change.
• IPP engages the participants to realize
their potential for transformative
experiences.
• Experience, reflection, and action are
guideposts that amplify a deeper
drive to grow in responsibility,
realizing the community's needs.
The practice of reflection can increase
practices both personal and
professional. IPP reflection offers a
way forward.

• IPP has helped students to look at the
world from a broad view. Their
perspective was broadened.
• IPP increases commitment,
competence, and conscience in a
learner.
• Experience is the critical role of
reflection.
• IPP approach has the potential to
bring transformative learning.

Researchers have used various methodologies to examine the application of IPP. For
example, Robinson (2019) and Van Hise (2013) have used action research to examine IPP
applications. Cates et al. (2013) have used discussion and review to assess the impact of IPP.
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Reilly (2017) and Lee and Koeplin (2018) have made theoretical analyses. Finally, Callahan
(2013) has used discourse analysis.
Application and Impact of the Ignatian Pedagogical Paradigm
Several researchers (Callahan, 2013; Cates et al., 2013; Lee & Koeplin, 2018; Reilly,
2017; Robinson, 2019; Van Hise, 2013) have found that the application of IPP increases people’s
ability to experience transformation personally and motivates them to gain skills to challenge
injustice and inequality around them. Every one of the studies has found the importance of selfreflection to encourage people to transform.
The Cycle of Critical Praxis
While researching on creating an education that challenges and transforms unjust
structures in societies, Duncan-Andrade and Morrell (2008) emphasize the importance of critical
pedagogies that are ideologically, culturally, and locally relevant. They recognize the strength of
critical pedagogy and recommend the cycle of critical praxis (2008, p. 12). Every step of the
cycle creates opportunity for critical pedagogy, as illustrated in the image below:
Identify a problem

Evaluate the action,
assess its efficacy and
re-examine the state
of the problem

Research the problem

Implement the
collective plan of
action

Develop a collective
plan of action to address
the problem

Figure 2. The cycle of Critical Praxis
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When learners are able to identify a problem either by themselves or with the help of colleagues
or supervisors, they will begin to think critically about it in order to find a remedy. Then, the
second step, researching the problem, leads a learner to praxis. After identifying the problem, the
research on it helps to probe deeper into the matter. Forms of research can be talking to a
supervisor, conducting an interview with a peer, and analysis through the use of critical thinking.
Having researched the problem, it is essential to develop a collective plan, with a supervisor or a
colleague’s help, designed to address the problem. Then the next step is taking the initiative to
implement the plan made collectively. Every individual has to be creative and flexible when he
or she executes the plan. The final step of critical praxis, assessing the process, helps to identify
what works and what does not, in order to begin the cycle again more productively. During the
process of critical praxis, a learner needs to continually reflect on his or her experiences and
actions in order to make effective use of them. This kind of critical pedagogy in education not
only impacts an individual’s self-transformation but also motivates and encourages him or her to
act and challenge unjust structures in societies. (Duncan-Andrade & Morrell, 2008, pp. 12-13)
Connections Between Paulo Freire’s Praxis Theory and Ignatian Pedagogy
This study finds commonalities between praxis and IPP, as they both make people
question an existing unjust status quo and power structures and reimagine better societies.
Researchers have noted the commonalities between Paulo Freire’s critical pedagogy and
Ignatian pedagogy (DeFeo, 2009; Pace & Merys, 2016). DeFeo (2009) has identified the main
commonalities. He points out the common themes, goals and purposes of the both the
pedagogies. The purpose of education, as per IPP and Critical Pedagogy, is to educate “for social
justice” (ICAJE, 1993; Kincheloe, 2004) and to have lifelong “formation” (Freire, 1998, p. 22).
Both are related pedagogies that include experience, reflection, and action (ICAJE, 1993), or
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what Freire called Praxis (Freire, 2000). They emphasize the experience of freedom or liberation
through praxis application (Brackley, 2004; Freire, 2000) and care of students as the prime
mission of educational institutions (Freire, 1998, pp. 124–129; ICAJE, 1986 p. 181). All these
aspects are significant in order to realize the whole purpose of education.

The Ignatian Pedagogical Paradigm (IPP) and the Critical Pedagogy of Paulo Freire find
common ground in leading people to transformative learning. Both pedagogies can be utilized to
increase teachers’ potentials to be effective. Beijard et al. (2000) point out how the framework
and theories have to impact teachers:
Therefore, there has been a renewed interest in offering (student) teachers’ frameworks
based on theory and research findings. These frameworks should not function as
prescriptions but as tools for teachers to sharpen their perceptions; it is their
responsibility to what extent they make use of them as rich ideas for thought or reflection.
(Beijaard et al., 2000)
The IPP, as a critical theoretical framework, has the potential to make teachers independent
learners through ongoing reflection and evaluation and can enhance teachers’ professional
identity.
This study uses the Ignatian Pedagogical Paradigm as a critical pedagogy framework to
examine teachers’ awareness of their professional identity and explores the strategies to enhance
it in a specific Indian context. Most importantly, while looking through the lens of critical
pedagogy, this research shares a concern for social justice, critical self-reflection, analysis of
power, and the potential for individual, community, and institutional transformation.
Novotny (2013) underscores that critical pedagogy is not a set and finalized product.
Instead, as a shifting process, the application of critical pedagogy helps teachers interact with
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diverse people and different circumstances for many reasons and purposes. Critical pedagogy
recognizes human dignity in every changing context and holds that at the center (Novotny,
2013). Novotny (2013) points out that the utilization of critical pedagogy is vital as it continually
revises and transforms teachers’ thinking, experiences and strategies to recognize the dignity of
themselves, colleagues, and students in school. Critical pedagogy gazes with love, compassion,
and hope by creating space for others to live in harmony and have mutual respect. In this study,
enhancing teachers’ professional identity refers to increasing the qualities of love, compassion,
and hope.
While mentioning how teachers can use IPP to assist students, Korth (2008) stressed the
importance of faculty having self-knowledge. As she points out, “Throughout the process,
faculty must be sensitive to their own experience, attitudes, and opinions lest they impose their
agenda on their students” (S. J. Korth, 2008, p. 1). Korth’s emphasis on teachers’ progress in
self-awareness informs the present study by underlining the importance of helping teachers
reflect on their professional identity.
Along the same lines, this research emphasizes that the application of IPP impacts
teachers rationally and morally, regardless of their discipline and context (Korth, 2008). This
understanding of IPP’s application opens a way forward for all teachers, irrespective of race,
caste, and religion, to benefit from its application. More importantly, in the context of Andhra
Jesuit schools, IPP can motivate teachers to grow academically sound and to become responsible
members of the school communities.
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Summary
Chapter II has provided a review of the literature related to teachers’ professional
identity, understating the notion of teachers PI, the importance of it, research on teachers PI,
professional identity formation, teachers’ PI formation in the Indian context, Ignatian spirituality,
and Jesuit Education, the Ignatian Pedagogical Paradigm, and on-going formation of teacher
through IPP. The literature highlighted the importance of helping teachers to become aware of
their values, beliefs, and understandings so that they realize their professional identity influences
their pedagogical decisions. The studies emphasized the importance of enhancing teachers’
inner lives to shape the quality of their teaching.
This chapter showed the findings of various studies to organize faculty formation in
schools to enhance teachers’ professional identity. It also identified the responsibility of school
leadership to accompany teachers in their vocation to evolve as quality teachers. The studies
emphasized the role of school leadership in planning and organizing faculty development
programs to help teachers grow in their self-knowledge and profession. In addition, the chapter
noted a mutual relationship between teachers’ professional identity and the responsibility of
educational institutions. When teachers are helped to develop solid inner motivations and
professional identity, they can influence a school culture to strive for improvement and
excellence. Thus school leadership must take an interest in teachers’ development to advance
their personal and professional lives.
Chapter II also indicated that the research was conducted in applying the Ignatian
Pedagogical Paradigm (IPP). The IPP was explored to enrich learning experiences in different
disciplines such as improving leadership behaviors and ethics, advancing counseling skills and
mentoring experiences, improving leadership behaviors and ethics, and advancing counseling
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skills and mentoring experiences concerning the teaching of business practices. The chapter
indicated no evidence regarding the application of the IPP for enhancing teachers’ professional
identity in a multi-religious context. Thus, chapter II showed how the Ignatian Pedagogical
Paradigm as a critical pedagogy framework could be used to examine teachers’ awareness of
inner lives and vocation and explore their praxis skills strategies to enhance their professional
identity in a specific Indian context.
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CHAPTER III
METHODOLOGY
Restatement of Purpose
The purpose of this study was to examine the teachers’ perceptions of their professional
identity in Jesuit secondary schools in India. The study aimed to determine to what extent
teachers take initiatives to reflect on their personal and professional lives and, having reflected
on them, whether they take action to increase their understanding of these aspects. Enhancing
teachers’ professional identity had been essential for improving the quality of education in these
schools. This study also explored strategies to enhance teachers’ praxis through the Ignatian
Pedagogical Paradigm (IPP). Finally, the study recommended some strategies for teachers to
develop their praxis based on the IPP.
Research Questions
As stated in Chapter one, the following research questions will guide this study:
1. How can the Ignatian Pedagogical Paradigm be applied to enhance teachers’ professional

identity?
2. To what extent do teachers in Jesuit secondary schools in India apply praxis (reflection

and evaluation) to enhance their self-awareness and profession?
3. What programs or practices have most supported or constrained teacher praxis generally?

Research Design
The study utilized a qualitative methodology to collect data, particularly by interviewing
teachers, principals, and Ignatian leaders who are experts in Ignatian Spirituality. While
underlining the richness of qualitative research, Bogdan and Biklen (2006) pointed out that
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“qualitative researchers do not reduce the pages upon pages of narration and other data to
numerical symbols in their search for understanding” (p. 5). Keeping in mind the wealth of the
data garnered from participants, scholars recorded and transcribed the data and finally attempted
to analyze it closely (Bogdan & Biklen, 2006, p. 5).
In this way, a qualitative method helped to examine the perceptions of participants. First,
an interview with educators and principals revealed how teachers in Jesuit high schools strive to
enhance their professional identity. Second, the object was to find out what kind of praxis
strategies have been recommended for implementation by Ignatian spirituality leaders in order to
incorporate the five elements of IPP: context, experience, action, reflection, and evaluation for
teacher development programs.
Seidman (2019) distinguished the importance of interviewing as a distinct from other
methods such as questionnaires and surveys. He pointed out that
If the researcher’s goal, however, is to understand the meaning people involved in
education, or any social institution, make of their experience, then interviewing provides
a necessary, if not always completely sufficient, avenue of inquiry. (2019, p. 10)
This study underlined the significance of knowing how teachers became aware of and
enhanced their self-knowledge and professional abilities. For this reason, the researcher decided
to interview teachers. Interviews are postulated as the best method to analyze the knowledge and
experience of Ignatian spirituality experts and ascertain how IPP can best be applied to enhance
teachers’ praxis.
Furthermore, individual interviews engaged the educational and Ignatian spirituality
leaders so that they could share how they envisaged IPP implementation for teacher
development. As Bogdan and Biklen (2006) pointed out, a qualitative method would help
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analyze the richness of the content of the interviews and examine how teachers practice
reflective and evaluative skills to build their self-identity and understand their behaviors in the
classroom. Analyzing the interviews of the educational and Ignatian spirituality leaders helped
reveal various strategies that enhance teachers’ praxis and professional identity.
Fraenkel, Wallen, and Hyun (2012) argued that, “Interviewing (i.e., the careful asking of
relevant questions) is an important way for a researcher to check the accuracy of - to verify or
refute - the impressions he or she has gained through observation” (p. 450). While supporting the
complexity of semi-structured interviews, Creswell (2015) observes that “One-on-one interviews
are ideal for interviewing participants who are not hesitant to speak, who are articulate, and who
can share ideas comfortably” (p. 217). In order to get additional qualitative data from as many
participants as possible, the researcher chose semi-structured interviews with ten teachers and
four principals of the two schools. This qualitative data will support the researcher in explaining
and interpreting the data drawn from the Ignatian spirituality expertise.
Carter et al. (2014) pointed out that most qualitative researchers choose individual
interviews in order to study human experiences in depth. According to Carter et al. (2014) and
Fontana and Frey (2000), individual interviews are “one of the power tools for gaining an
understanding of human beings and exploring topics in-depth” (Carter et al., 2014, p. 545).
Similarly, Carter et al. (2014) noted that “in-depth interviews, ranging from the structured and
controlled to the unstructured and fluid, can elicit rich information about personal experiences
and perspectives” (Carter et al., 2014, p. 545). Further, they mention that interviews let both
researcher and participants be spontaneous, flexible, and responsive (p. 545).
This study emphasized the importance of interviews. In this context, they are helpful “to
gather descriptive data in the subjects’ own words so that the researcher can develop insights on
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how subjects interpret some piece of the world” (Bogdan & Biklen, 2006, p. 103). The
researcher believed that listening to teachers’ personal stories would help him understand how
they discovered several praxis strategies to reflect on their self and professional identities.
The researcher envisaged turning interviews with teachers and school principals into
open and amicable dialogues. Initially, the author strived to build a relationship with teachers by
asking them a few questions related to their efforts to adjust to the pandemic situation. The
interviewer wished to make every conversation a chance for interviewees to talk about their
experiences in and outside the classroom. Realizing the importance of the subject’s role during
the interview, the interviewer let the subjects freely share content. In order to keep the
conversation aligned with the purpose of the research, he asked the subjects open-ended
questions to help them reflect and deeply examine a variety of matters, while subsequently
selecting the topics and issues related to the current research. He avoided asking questions that
can be answered by ‘yes’ or ‘no.’ The researcher gathered more details and examples from
subjects’ experiences.
While defining the descriptive data feature of qualitative research, Bogdan and Biklen
(2006) noted that
Nothing is taken for granted, and no statement escapes scrutiny. Description succeeds as
a method of data gathering when every detail is considered. Descriptive data are
particularly important because qualitative methods enable the researcher to study what
people take for granted. We focus on how people’s assumptions about the ways life is
organized propel them throughout their daily activities. (Bogdan & Biklen, 2006, p. 6)
Given the potential richness of descriptive data, the researcher specifically chose an interview
approach to examine the depth of teachers’ perceptions and the knowledge of educational and
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Ignatian spirituality leaders. The interviews determined how teachers in Jesuit High Schools
became aware of their self and professional identities and what initiatives they used, personally
and commonly, to enhance them.
Men and women teachers of all racial groups took part in the interviews. In order to gain
a better understanding of the school context, the researcher conducted individual interviews with
teachers and principals in each of the two institutions.
Context and Background
The schools that have been discussed in this study were selected to reflect two different
institutional contexts in terms of demographics and resources. Furthermore, they were chosen to
study the teaching abilities and the development programs designed by the schools’ management
to help teachers grow in their professional identity. Throughout the study, they are referred to as
School A and B. School A is a well-resourced and suburban institution, predominantly serving
economically affluent students. School B is under-resourced, urban, and only serves boys.
Schools A and School B together serve about 7000 students. The two schools are considered the
best educational institutions in their respective locality. Their teachers practice diverse faiths and
originate from many cultures. There were more female teachers than male in these schools.
The two Jesuit schools of the Andhra Jesuit Province were specifically selected for this
study for the following reasons: (a) they are committed to promoting justice and equality and to
encouraging their school communities to experience the same commitments; (b) they are two
large and influential schools with more than fifty years of serving the general population
irrespective of religion, caste, gender and region; and (c) they have promoted quality Jesuit
education. Table 3 below presents the demographic information of the teachers from the two
Jesuit schools.

76

Table 3
Teacher Demographic Information
Gender
Religious background
Male
Female Christians Others
48
103
64
118

School A

Teachers
151

Staff
31

Jesuits
3

School B

120

21

3

25

95

56

47

TOTAL

271

52

6

73

198

120

165

Source: The Catalogue of Andhra Jesuit Province, 2020-2021.
School A
In 1964, Right Rev. Dr. Ignatius Mummadi, Bishop of Guntur, invited Jesuits to start the
school to educate Catholics in the state. From the time of its humble beginning, the school has
been committed to students' overall development by imparting gospel values. Though the school
was exclusively started for Catholics, the Jesuits later admitted students of all faiths.
Tables 4 and 5 show the demographic diversity of students and teachers in the school.
There were a total of 4005 students studying in the school. Out of this total, 102 were Catholics,
143 were Christians, and 3761 were students of other religions. There were 149 teachers in this
school. Out of them, three were Jesuits, 31 were Catholics, 17 are Christians, 65 were Hindus, 20
are Muslims, and 13 were from other religions.
Table 4
School A Student Demographic Information
Boys
2665

Girls
1684

Christians
256

Students
Total
4349
4349
Source: The Catalogue of Andhra Jesuit Province, 2020-2021.

Others
4093
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Table 5
School A Teacher Demographic Information

Jesuits

Male
3

Female
0

Christians
3

Others
0

Teaching
48
103
47
104
Non-Teaching
21
10
17
14
Total
72
113
67
118
Source: The Catalogue of Andhra Jesuit Province, 2020-2021.

Total
3
151
31
185

School A encouraged its community to live in unity, peace, love and care for everyone
irrespective of faith, culture, and gender, by celebrating the significant feasts of all the religions
and cultures represented. The school has well-equipped laboratories, playgrounds, and student
transportation.
School B
On the other hand, School B is located at the heart of a metropolitan area. The institution
has been one of the well-known boys’ Catholic schools in the city. The awareness of the
importance and purpose of education and the desire to educate children has become very strong
among the people of the state in which school B is located. The city has become the hub of
educational institutions in India. Hinduism is the most common religion practiced in the city
(55.5%), followed by Islam (41%), Christianity (2.5%), Jainism (0.5%), Sikhism (0.3%),
Buddhism (0.02%) and other religions. The population in this city is now estimated at 9.5 million
(Hyderabad Population 2018 (Demographics, Maps, Graphs), n.d.).
The table below reflects the specific demographic situation in terms of students and teachers at
school B.
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Table 6
School B Teacher and Student Demographic Information
Jesuits
Christians
Others
Teaching
3
70
47
Non-Teaching
0
11
10
Students
0
530
2412
Source: The Catalogue of Andhra Jesuit Province, 2020-2021.

Total
120
21
2942

Under the Jesuit administration, the school has been serving many students since 1973.
The school has a staff of 120 people and an enrollment of 3,550 students, from kindergarten to
tenth grade. The school is committed to its Jesuit vision and mission and to overall student
development. It has a small playground and a few laboratories.
Data Sources
This study’s sample included five teachers from school A and four teachers from school
B, the present principals of both schools, two former principals, and five Ignatian Spirituality
experts. The main subjects to be discussed were self-knowledge, profession, context, experience,
reflection, action, and evaluation. The researcher interviewed the nine teachers to examine the
manner in which they practiced reflective and evaluation skills to understand their self and their
profession. The evaluation was conducted by asking questions based on the teachers’ awareness
of their self and professional experiences in these schools.
For the expert interviews, the researcher chose Jesuits who were experts in Ignatian
spirituality and the Ignatian Pedagogical Paradigm. In order to understand the in-depth
application of the Ignatian pedagogical paradigm, the researcher included people from India in
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the research sample. The researcher interviewed five experts in Ignatian Pedagogical Paradigm
from India.
Data Collection Plan
After defending the dissertation proposal before the dissertation committee in the Spring
2021 and receiving IRB approval for Human Subjects from the University of San Francisco, the
author began to contact the participants in June 2021 to schedule the interviews.
The researcher contacted three Ignatian Spirituality experts and two IPP experts and
obtained their interest and agreement to participate in interviews. All the participants are from
India. Of the three Ignatian Spirituality experts, two of them completed their Ph.D. in Ignatian
Spirituality in Spain and one of the experts is teaching in the Gregorian University of Rome,
Italy. Three of them had experience with working in schools in India. The two IPP experts have
been working in schools in India for many years.
To facilitate a high response rate, the researcher requested the Andhra Jesuit Provincial to
write an official endorsement letter to the principals of schools A and B. The researcher
contacted the principals to obtain their consent to interview them and the teachers at their
schools. Then, the researcher contacted the former principals and set up appointments to
interview them. Once the principals gave their consent for interviews with teachers, the
researcher contacted the teachers directly to set up a timetable to interview them.
Due to pandemic travel restrictions, the researcher could not travel to India to conduct the
study at the sites. He interviewed all the principals, teachers and Ignatian Spirituality and the IPP
experts through Zoom. The researcher sent a consent letter to all the participants willing to
participate in the research study. With the consent of the participants, the researcher recorded all
the interviews.
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The interviews with five Ignatian spirituality leaders from India unpacked how Ignatian
spirituality leaders envisaged the application of the five elements of the Ignatian Pedagogical
Paradigm to help teachers reflect on their inner self and profession. The researcher carefully
noted the views of the Ignatian spirituality experts as to how they visualized context, experience,
reflection, action, and evaluation in their teacher formation. The duration of the interviews was
sixty minutes, with each person speaking through Zoom. The researcher interviewed five
Ignatian Spirituality experts to understand the implementation of the Ignatian Pedagogical
Paradigm for enhancing teachers’ professional identity. The Ignatian educators were interviewed
to find out how they envisioned the five elements of the IPP for enhancing teachers’ praxis.
The participants shared their views and experiences in connection with the main research
question: “How can the Ignatian Pedagogical Paradigm (context, experience, reflection, action,
and evaluation) be applied to enhance teachers’ professional the identity in a diverse context
in India?” The researcher sent the questions to the Ignatian Spirituality and the IPP experts
before the interview. The questions were:
1) In what ways can the IPP (context, experience, reflection, action, and
evaluation) make teachers independent learners by discovering the appropriate
strategies that enhance their self-knowledge and teaching behaviors?
2) In what ways does the IPP help teachers enhance their self-knowledge and
understand the strengths and limitations of their teaching?
3) In what ways do the five elements of the IPP increase teachers' praxis?
4) How does the IPP assist teachers in impacting students to transform their
learning?
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The researcher noted that the IPP had not been introduced in the two schools selected for
this study. By conducting the interviews, the researcher intended to find out whether teachers are
in any way able to reflect on the fundamental elements of IPP: context, experience, reflection,
action, and evaluation. The interviews with the teachers revealed whether they were already
incorporating any of these five elements in their personal and professional lives. Should they
have happened to use any of the five elements in any form, would applying the IPP further bring
even more benefit and deepen an understanding of their professional identity?
In terms of the interviews, the criteria for selecting teachers from the two schools were
based on years of experience, religious affiliation, course subject, and gender. The researcher
interviewed nine teachers from two schools, three male and six females, who have fifteen years
or more of teaching experience. They taught science, English, social sciences, language,
mathematics and history and were non-Christian. The duration of the interviews with every
individual teacher was thirty to forty-five minutes, conducted through Zoom. During the
interviews, the teachers shared their perceptions of their inner self and professional identity. The
researcher asked teachers the appropriate questions to learn about various strategies and methods
they utilize to reflect and evaluate their understanding of a teacher’s role in their schools. The
questions were:
1) How do teachers become aware of their strengths and limitations of their teaching?
2) What reflective strategies and methods do teachers use to enhance their self-knowledge
and to grow in their vocation?
3) How do teachers reflect on and evaluate the strengths and limitations of their teaching?
4) What programs or practices have most supported or constrained teachers’ reflection on
themselves?
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The interview questions for teachers focused on how they understand the concept of
professional identity and what were the ways they use to enhance it. The questions also sought to
understand how they use praxis in their personal and professional formation. The researcher
asked teachers what materials and resources they utilized to increase their professional
motivation and growth and what activities teachers had been practicing enhancing their praxis.
And what activities teachers expected school leadership to organize for them in the future to
strengthen their praxis skills.
Similarly, the two former and present principals of the two Jesuit schools were
interviewed for forty-five minutes each, in order to ascertain what kind of programs and
activities they conduct to help faculty develop their professional identity. The interview
questions for the principals focused on how they help teachers grow in awareness of their
professional identity and what sort of praxis-related activities and programs they plan in the
yearly school calendar. The questions were:
1) How does school leadership encourage teachers to become aware of the strengths and
limitations of their teaching?
2) What praxis strategies and methods do teachers use to enhance their self-knowledge and
to grow in their vocation?
3) How do teachers reflect on and evaluate the strengths and limitations of their teaching?
4) What programs or practices have most supported or constrained teachers’ praxis?
Data Analysis Plan
The researcher noted the salient points and ideas from the interviews and recorded all of
the details. To become extremely familiar with all the data and to achieve a more in-depth
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understanding of the information, the researcher personally produced verbatim transcripts of all
the interviews.
The researcher printed the content of all the interviews for coding the transcripts and to
identify themes and codes. The researcher paid close attention to the prominent themes and
patterns that arose while analyzing data garnered from the interviews. The thematic grouping of
data consisted of the following major categories: Context, Experience, Reflection, Action,
Evaluation, Self-knowledge and Profession.
Because this study explored the knowledge and practice of teachers and educational
leaders and the implementation of the IPP according to Ignatian spirituality expertise, data
analysis focused on both holistic description and analysis of a single-bounded description. The
data collected through the interviews was analyzed through a coding, categorizing, and decoding
process to find all possible answers to the research questions.
Triangulation
Triangulation has been utilized widely in qualitative research to develop a comprehensive
understanding of the phenomena that a scholar studies (Carter et al., 2014). Multiple sources of
data strengthen research and lead to a much fuller understanding of the phenomena which is
studied. When there is more than one source of information, scholars use triangulation to arrange
and share the ideas that verify facts (Bogdan & Biklen, 2006). Further, Carter et al. (2014) add
that triangulation is a “qualitative research strategy to test validity through the convergence of
information from different sources” (p. 545).
Denzin (1978) and Patton (1999) mention four types of triangulation: (1) method
triangulation; (2) investigator triangulation; (3) theory triangulation; and (4) data source
triangulation (Carter et al., 2014, p. 545). This study utilized data source triangulation.
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According to Carter et al. (2014), when a researcher collects data from different types of people,
data source triangulation is useful in order to gain a comprehensive perspective and validation of
data. Therefore, the researcher used data resource triangulation to find an answer to research
question one, which is as follows: How can IPP be applied to enhance teachers’ professional
identity.

Analyzing
the results,
themes compared,
integrated and
interpreted

Data from teachers
and principals

Data from Ignatian
educators

Figure 3. Data resource triangulation to find an answer to research question one
As shown in the diagram above, the researcher analyzed the data from teachers, principals, and
Ignatian spirituality experts to understand how IPP can be applied to enhance teachers’
professional identity.
Researcher Positionality
The researcher is a member of the Society of Jesus, one of the world’s largest and most
well-known religious orders. He is from the Andhra Jesuit Province in India and has opted to serve
in the field of education. There are three university colleges and fifteen high schools in the three
regions of India’s Andhra and the Telangana states. As a Jesuit, the researcher has already been
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involved in the administration of the schools and teaching students. After a bachelor’s degree in
teacher training, the researcher gained the experience of being a full-time mathematics teacher for
a year in one of the schools in Andhra province. Then, for another year, he taught computers and
social science in a Jesuit school in the Kohima region of North-East India.
The researcher has two master's degrees, one in philosophy (MA) from Loyola College,
Chennai, and the other in education (M.Ed.) from St. Xavier's College of Education,
Palayamkottai, Tamilanadu, India. He worked in the administration of the Andhra Jesuit Province
as the secretary to the Provincial and the province vocation promoter to recruit candidates to the
Society of Jesus.
While serving as the secretary to the Jesuit Provincial, the researcher conducted workshops
and orientation programs for the in-service teachers in various Catholic schools in the Andhra and
the Telangana states. During this time, the researcher realized the need and necessity for the
formation of practicing teachers. Having listened to teachers during the orientation program and
having understood the joys and struggles in their careers, the researcher felt the need to conduct
workshops creatively, in order to inspire teachers’ passion and commitment to their profession.
Notably, the researcher had identified the necessity of instilling confidence in teachers, to ensure
that they understand the value and the importance of their profession. The author is interested in
enhancing the capabilities of in-service teachers and helping them embrace their profession with
joy and commitment.
Moreover, the researcher has felt deeply that teachers must be understood and supported
by their school leadership. The present study is the result of his insight into the needs of teachers.
His goal is to train teachers serving in Jesuit Schools and extend it to all the Catholic schools
located in the Andhra and the Telangana states, India.
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Human Subjects Protection
Before collecting the data, the researcher sought to get an official letter from his Jesuit
Provincial for approval and consent to conduct the research in the two schools of the province.
The researcher secured and documented the permission of principals and teachers and informed
all that they might withdraw their consent and cease their participation at any time for any reason
while answering the survey questionnaire. The researcher guaranteed the principals and the
teachers regarding the confidentiality of all data and personal information. Likewise, the
researcher guaranteed the participants of this research that the recordings of interviews and
interview transcripts would be used only by the researcher and not shared with anyone. After the
conclusion of the research, all data would be deleted. The researcher applied for and received
permission from the Institutional Review Board for the Protection of Human Subjects (IRBPHS)
at the University of San Francisco to do this research.
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CHAPTER IV
FINDINGS
Overview
This study was designed to enhance the professional identity of teachers. It explored how
the Ignatian Pedagogical Paradigm can be used to increase teachers’ awareness of themselves
and the importance of their profession. A qualitative approach was chosen to examine the
experiences of the participants. To answer the first research question, Ignatian Spirituality
experts from Indian backgrounds were interviewed on how they perceive and envisage the IPP as
an enhancement for teachers’ professional identity. The study was also designed to examine the
reflective and evaluation skills of teachers. To answer the second and third research questions,
the principals, and several teachers from two Jesuit high schools in India were selected. They
were interviewed about their experiences of applying the reflective and evaluation skills for their
personal and professional growth and on what programs have supported and constrained
teachers’ professional identity.
As mentioned previously, this study examines significant themes connected to enhancing
teachers’ professional identity by implementing the IPP. The analysis revealed several factors
that enhance the professional identity of teachers through the use of the Ignatian Pedagogical
Paradigm. Although all the five participants are from India, two of them are familiar with
different contexts in other countries.
Throughout the study, a few factors emerged that could enhance teachers’ professional
identity through the IPP. First, social analysis can increase teachers’ awareness of their reality
and challenges. The main tool in this sense is the Examination of Conscience, which is most
important for teachers from the standpoint of growth in PI formation in their professional career.
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Examination of conscience is a short prayer exercise recommended by St. Ignatius of Loyola to
discover how God works actively in one’s life. It is a kind of habit that enables a person to reflect
on his or her thoughts and actions daily and review his or her disposition (Comerford SJ, 2021).
Four of the participants emphasized its impact on teachers’ self-awareness and professional
development. They underlined that the practice of examination of conscience increases teachers’
ability to reflect on their personal and professional experiences. Besides, teachers learn to
evaluate critically their understanding of context, experiences, and their teaching pedagogies.
Consequently, they begin to enhance their professional identity.
Second in importance is the Ignatian emphasis on repetition in order to consolidate their
strengths and overcome limitations. The daily repetition of an examination of consciousness can
impact the teachers’ development of critical thinking and reflective skills. The daily practice of
the application of the Ignatian Pedagogical Paradigm can influence teachers to develop
professional identity gradually. Eventually, through the cultivation of critical reflective skills,
teachers grow personally and professionally.
The third factor is spiritual conversation. This is essential because it supports the
teachers’ individual examination of their growth. Frequent spiritual discussions support teachers
to master their inner self-development and the ability to integrate the joys and pains of their
teaching career.
The fourth component is familiarity with the autobiography of St. Ignatius of Loyola.
Since the IPP stems from the spiritual exercises of St. Ignatius, a deep knowledge of his life
creates a context for teachers to apply the IPP appropriately in their life, thereby experiencing
spiritual and professional transformation. Moreover, this aspect facilitates a more profound
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understanding of the IPP and the impact of its application in order to understand the teacher’s
role in bringing transformation in societies.
Findings of Research questions two and three revealed that there are several programs
designed to increase teachers’ effectiveness of classroom pedagogies. Nevertheless, very few
programs are organized to support teachers’ professional identity development. Besides, the
teachers did not follow any model to develop their reflective and evaluative skills and to become
aware of their inner self and realize the importance of their profession. A notable finding from all
the participants is that in India, the education system and school leadership evaluate teachers’
quality and efficiency based on the tests results of students. They do not pay attention to nor
evaluate teachers’ personal and professional growth at all.
Interestingly, the teacher Emma, shared that she used the reflection, action, and
evaluation process. This is similar to the IPP. When asked about whether she learned it from the
IPP, she responded that she did not know about the IPP. Further, she shared that she was part of
Catholic youth groups during her college studies whose leaders introduced her to this process.
She found that it is helpful to her to grow internally and find meaning in her profession.
Participant Profiles
Five participants were selected to answer research question one. They are from different
states in India, and all of them are Jesuits. The researcher could not find lay experts in Ignatian
Spirituality and the IPP from India. From his experience and observation, the researcher found
that laypeople do not show interest and are not encouraged to do any specialization in Ignatian
Spirituality and the IPP. Because they are not hired in any institution based on their expertise in
these specializations.
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To protect participants’ identities, all were identified by a pseudonym. Three participants
have a Ph.D. in Ignatian Spirituality, and two of them are experts in the Ignatian Pedagogical
Paradigm. Of the three participants who are experts in Ignatian Spirituality, two of them have a
Ph.D. from Spain. They have the experience of living in other countries.
To answer research questions two and three, four principals and nine teachers were
interviewed. They are former and present principals of two schools. All four principals are
Jesuits. Of the nine teachers, five of them work in school A and four of them in school B. To
protect principals’ and teachers’ identities, the researcher created a pseudonym for each one. The
following table provides demographic information about the teachers; their name, years of
teaching experience, their subject, and the classes they teach.
Table 7
Profiles of interviewed teachers
NAME

EXPERIENCE

Robert
Manoj
Priya

25 years
24 years
28 years

Shreya

14 years

Lisa

17 years

Olivia

26 years

Sophia

32 years

Mason

26 years

Emma

25 years

SUBJECT
Physics
Chemistry
English
Computer
science
English
English and
Social science
English
English and
social sciences
Science

GRADE
grades 8,9, 10
grades 6 to 10
grades 9 and 10
grades 9 and 10
grades 10, 11and 12
grades 6 to 8
grades 9 and 10
grades 8 to 10
grades 7 to 9

Research Questions Findings
In this study, the researcher hoped to gain an understanding of the impact of the Ignatian
Spirituality and of the IPP experts that enhance teachers’ professional identity through the
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Ignatian Pedagogical Paradigm. The researcher interviewed five participants. Three are experts
in Ignatian Spirituality, while two are experts in the IPP. The author identified a gap in research
on this topic and consequently hoped to develop a model to support teachers’ professional
identity development through the IPP. Additionally, the study investigated how teachers in Jesuit
schools in India apply praxis to develop their professional identity and what programs supported
or constrained their professional identity development. Based on the findings, the researcher will
recommend a few programs for teachers to enhance their professional identity through the IPP.
Thus, the researcher attempted to answer the main research question: ‘How can the Ignatian
Pedagogical Paradigm be applied to enhance teachers’ professional identity?’
The findings for research question one, based on interviews with Ignatian Spirituality and
IPP experts, are outlined below. Emergent themes are highlighted, and interview details are
provided as appropriate. Throughout the findings, the researcher has provided personal
descriptions of the participants.
Research Question One Findings
RQ1: How can the Ignatian Pedagogical Paradigm be applied to enhance teachers’
professional identity?
This research question explored Ignatian Spirituality and the IPP experts' views and
expectations regarding enhancing teachers’ professional identity through the IPP. Themes were
identified from interview responses.
All five participants interviewed confirmed that the IPP has the capacity to transform
teachers personally and professionally. They emphasized the necessity of teachers’
transformative formation. Thus, they suggested that teachers need to be guided and scaffolded
with a process to apply the IPP for their self-formation and their professional
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development. Below is the summary of the participants’ views and experiences of the IPP and
the requirement of teachers’ formation.
The Transformative Power of the Ignatian Pedagogical Paradigm
The application of the IPP can transform teachers’ perception of themselves and their
understanding of vocation. It can empower teachers to grow in integrating their personal and
professional lives to become more successful teachers. Two of the five participants underlined
the impact of the IPP on teachers to transform them spiritually and professionally and to reflect
critically on their inner life and their society:
The IPP aids teachers to enhance their self-knowledge and understanding of the strengths
and limitations of their teaching. It shows the influencing power of teachers and is a
formative pedagogy. It is very practical, effective, and relevant. Proper implementation
of the IPP will assist teachers to grow in self-transformation and realize the importance of
their profession in shaping students as responsible citizens. It must be effectively
implemented in schools to form teachers through various workshops, seminars, and
encouraging practice in daily activities (Rich).
In addition, Arock mentioned that the interiorization of the five elements of the IPP could
increase teachers’ critical thinking and reflective and evaluation skills. Three other participants
also highlighted the importance of integrating the IPP in the classroom to enhance teachers’
professional identity. They suggested that school management conduct workshops and seminars
for teachers to support them to incorporate the IPP in their teaching and reflect on their selfformation.
One participant, Shinto, cited an example of a teacher who learned to implement the IPP
in her life. The teacher experienced the impact of it on her growth. The participant added that the
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application of the IPP can bring transformation in diverse contexts. He stated that teachers,
irrespective of their religion and faith, could experience the impact of the IPP on their personal
and professional growth. He shared that
I am giving one example of our teacher in one of our schools in India. She comes from
the Sikh community. She feels that she practices the Ignatian way in her life. She learned
it while she was working in a Jesuit school. I have heard from her that Jesuits should
encourage more Ignatian seminars to learn and apply the IPP in personal life and the
classroom. I think that the IPP has transformed her. She says that she examines her
conscience every day and finds that it is useful for her. She shared that she does some
kind of evaluation. She has experienced Ignatian Spirituality and tried to apply it in her
personal life and the teaching profession. She is able to experience spiritual growth
within.
The above example indicates how the implementation of the IPP can influence a teacher’s inner
self and teaching vocation. She has become aware of the growth that she experienced and
continues to practice it regularly. An important factor in this example above is that the teacher
had a personal interest in knowing the IPP. She began to implement it in her personal and
professional growth. This demonstrates that helping teachers understand the effect of the IPP is
essential before any actual implementation. Encouraging teachers to develop an interest in the
application of the IPP may lead them to continue it for life.
The Necessity for Teachers’ Transformative Formation
The participants strongly agreed that it is essential to have a transformative formation for
teachers in schools. Teachers have to inspire students with their personality, rather than just the
subject they teach. Carlos, one of the five participants, underlined the necessity of teachers’
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growing in understanding their inner self. He emphasized the importance of teachers’ awareness
of their inner self from the standpoint of Ignatian Spirituality. Here is his critical assessment:
Take, for example, the spiritual exercises. There is a director and a directee. If the
director has not become aware of interior movements and cannot discern the movement
of the spirits, then the director will not be able to guide the retreatant. What is essential in
the spiritual exercises is the role of a director. The spiritual retreat is a direct product of
their experience.
While emphasizing the important role of a teacher in students’ formation, Carlos identified the
view of St. Ignatius of Loyola regarding a director’s responsibility in guiding a retreat.
According to St. Ignatius of Loyola, the director helps the retreatant to discern the movement of
the spirit, that is, the workings of the Spirit. If the director has not personally gone through the
experience, then the director will not be able to help the retreatant. If there is no deep selfknowledge of one’s life experiences, then one cannot be in touch with that, and it follows that a
teacher will not be able to understand and reflect on the experience of their students. Overall, the
IPP plays an essential role in directing teachers to reflect productively.
Three participants, Shinto, Carlos, and Paul, underlined that the focus in education should
be on teachers as they are the beacons of transformation. Suppose teachers lack understanding of
their inner self and the importance of their role in shaping students. In that case, they will not be
able to experience a fundamental purpose of education in schools. Students and teachers may
learn knowledge from textbooks, but neither be able to think and reflect on society critically.
In addition, Paul, one of the participants, emphasized the importance of teachers’
transformation to understand the purpose of life and education. Through this transformation,
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teachers can see and experience a change and growth in their professional identity. As Paul
noted,
I look at professional identity development and remember Gandhi's words, ‘Be the
change that you want.’ Now, teachers play an essential role in any learning process and
teacher learning process. It follows that a teacher must be a learner, an ongoing learner.
As a teacher, the goal of Jesuit education is forming men and women for and with others.
This other-centeredness should, therefore, be there in the teacher.
In Paul’s understanding, when a teacher has an other-centeredness dimension, he or she realizes
the importance of communicating with the way they live and experience in school. Otherwise,
teachers will simply pass along knowledge from the textbooks, but that is not genuine education.
Teachers realize that there is Cura personalis, and it is essential and powerful.
Other participants also underlined the need and the necessity of teachers’ growing in
awareness of their inner self and the importance of their role in shaping students. Teachers need
to have a personal interest in enhancing their professional identity. The whole context of the
teacher is as vital as always. A teacher must go through it in the classroom. Thus, if the teacher
does not emulate the change he or she wants, that teacher will not be able to communicate this to
students at a school.
Enhancing Teachers’ Professional Identity through the Ignatian Pedagogical Paradigm
Based on their experiences, the participants discussed various programs, some in
connection to Ignatian Spirituality, which makes the application of the IPP useful for teachers'
professional identity development. The following themes, which emerged from the participants’
interviews, help underline the necessity of implementing context, experience, reflection, action,
and evaluation for teachers’ personal and professional growth.
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Impact of context on personal and professional growth
Carlos shared his perspectives on the impact of awareness of context on teachers'
professional identity with illustrations from the experiences of St. Ignatius’ Spiritual Exercises.
He posits that the IPP stems from spiritual exercises, particularly as elucidated in annotation
number two. In this annotation, Ignatius talks about retreatants and listening to salvation history.
Retreatants should become aware of personalized history. As expressed by a participant,
In the Spiritual Exercises, the retreatant brings his context to the retreat. Moreover, in the
spiritual exercises, for example, in the first week, when they meditate on their context, or
more concretely, when they meditate on their particular strengths and limitations, they
use three faculties in the meditation: memory, understanding and will (Carlos).
Moreover, St. Ignatius always advises that a retreatant must draw profit after looking at the
subject matter of context, which always means a connection to his or her reality. He or she reads
the text from the scripture and meditates on it. However, there is always a concurrent interface
between the text and a person’s context.
Consequently, teachers need to become aware of the reality in order to derive fulfillment
from what they are doing. A teacher looks at his or her existence and draws a significant
inspiration. In Carlos’s view, the drawing of inspiration is crucial in the context of current
education. He puts forth a few questions for teachers in order to assist them to benefit from the
context they are teaching: “Are teachers drawing fruit from their context? When students come
to the school, do they bring their experience? Are teachers guiding them to reflect on that
experience?”
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He added that becoming aware of personal history is essential. There is also a second
element to taste and relish. The understanding of these elements will assist teachers in growing
internally and realizing the purpose and the importance of their teaching vocation.
Paul shared an insight that tasting and relishing one's personal history is essential. It is in fact the
context of the Ignatian pedagogical paradigm as applied to teachers in schools. He described that
In Ignatian contemplation, we use our senses and experience. That acknowledges there is
something called the senses. It follows that the whole being is connected to the teacher’s
role. There is a teacher, and there is a learner. Sometimes we pay so much attention to the
learner that focusing on a teacher is neglected. What has happened in the Indian context,
in education, is that there is more emphasis on the learner. In the context of Indian
schools, teachers are forced to focus only on completing the syllabus. But we are not
reflecting how far our teachers are able to impart this knowledge. That means the
teachers are fully employed (Paul).
Carlos underlined the importance of learning in the context of both teachers and students. He
suggested an example for the teachers in the Indian context is to teach subjects related to the
context where teachers and students live because the knowledge, a teacher imparts, should be
relevant to the context; when a teacher talks about a mission, the context should be considered.
In his understanding, context also determines the content of teachers’ teaching. He suggests that
there is no need to change the syllabus because the local state government sets up the syllabus;
the department has its syllabus. Suppose the required material or curriculum could be completed
in 40 minutes in a class of 50 minutes. Can a teacher do something for the remaining 10 minutes
using the IPP, incorporating their experience? It is essential to make people understand that what
they teach, or study is very much connected.
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Paul made an important observation that teachers are not encouraged to become aware of
their context and integrate it with their teaching. The expectations of school leadership and
parents have made teachers less attentive to knowing the context and transforming their
profession accordingly. Looking from the perspective of Carlos’s views, school leadership
should encourage and help teachers know the context and integrate it with their teaching of the
subject. Eventually, this can influence teachers to find greater satisfaction in their personal life
and their teaching profession.
The participants suggested that in order to benefit from the impact of context, teachers
need to grow in social awareness and responsibility and understand the diverse Indian context in
the light of Spiritual Exercises of St. Ignatius of Loyola.
Growing in Social-awareness and Social-responsibility
Carlos brought out an interesting point, “For the internal transformation of a person,
competence, conscience, compassion, and commitment are important. The awareness of the
context in which teachers live and teach can aid them to grow these qualities.” Further, he added
that the internal transformation leads teachers to grow in social responsibility and social
awareness. Thus, assisting the teachers to become aware of context is important to understanding
their role as teachers.
The other four participants agreed that in India, what occurs is that there is hardly any
dialogue between context and text. In their understanding, the whole application is missing.
Carlos added, “when teachers can apply the subject to the context, it will have an impact on the
students; that is what I feel.” By doing so, teachers are transformed, and on the other, students
experience the same transformation from their teachers. Paul and Carlos supplement their
perspective by calling it a path towards transformation through the Ignatian Pedagogical
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Paradigm. Carlos stated explicitly, “Contextual learning brings transformation in teachers and
students to become agents of social change.” Therefore, making teachers implement context can
impact them to experience transformation themselves and to lead their students on the same
beneficial path.
Understanding Indian Diverse Context through Spiritual Exercises
In the Spiritual Exercises, St. Ignatius speaks about the importance of memory,
understanding, and will, to experience interior growth. In any context, memory, understanding,
and will are essential. So, in Carlos’s view, a teacher should cultivate using memory,
understanding, and will. He added, “In this dimension, what happens is, there is a memory, and a
person contemplates it. St. Ignatius clearly says that our understanding should be enlightened by
God’s grace.” Also, how a teacher uses these elements in an Indian context is an application of
the IPP. Teachers need to have exposure to other religions. It follows that they need a formation
program to understand people of different faiths.
According to Carlos, one aspect is how a teacher understands religions. Another is how
teachers of other faiths understand Ignatian Spiritual Exercises and the IPP because the IPP was
written in a Christian context. But in India, there are people of different religions working in
Jesuit schools. In this case, how do teachers become open to learning about the IPP and other
faiths? Carlos suggested, “So, if we only talk about Jesus, they may have difficulties. So,
therefore, Ignatius very clearly says, in number 18 of the spiritual exercises, that Spiritual
Exercises should be adapted according to the age, education, and ethnicity of a person.” Teachers
need to have a thorough knowledge of social analysis, which guides them to have knowledge
about different religions and cultures. In Carlos’s view, it is imperative to allow teachers to
understand the diverse context.
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It may be that teachers can have many positive or negative memories about different
cultures and faiths. In this regard, when teachers face unhealthy memories of other cultures, how
are they able to overcome and teach beyond these limitations? The awareness of context through
social analysis programs can help a teacher come to know his or her strengths and weaknesses.
Then his or her will determines what a teacher does with that awareness. If it is a positive thing,
a teacher can enhance it. If it is a negative thing, he or she tries to overcome it. Eventually, there
are possibilities that the change will take place personally and professionally.
Shinto suggested that this kind of methodology, situating the teaching in context, helps
the teachers to personalize instruction. It can lead to a growth in commitment. The IPP has
permitted the teachers to fully stand behind the education that they are teaching. Further, he
added, “This is what I have seen in a few of our institutions, not only in my province but in other
provinces in India.” According to Shinto, the IPP program supports the teacher, and through
Ignatian Spirituality, they progress in their profession.
Impact of Experience on Teachers’ Formation
All the participants shared that experience has a vital role in shaping and transforming
teachers’ self-knowledge and vocation. This section presents the essential themes of the impact
of experience on teachers’ professional identity formation as discussed by the study participants.
Affecting Teachers’ Experience of the inner self and their responsibility
One of the participants, Carlos, underlined the impact of experience in shaping teachers’ inner
selves and teaching careers:
I always remember the first week of the spiritual exercises where the retreatant uses
memory and understanding. What we see is an external world, but there is also an inner
world. In the Indian context, we have a lot of cultures and contexts. What is essential is
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that people should have a grassroots level of experience. If a teacher focuses solely on
teaching a subject, it may not be possible to experience reality and other cultures. At a
minimum, the teacher should know the local context and the context he or she is teaching
or where the school is situated.
As per Carlos experience is very crucial in understanding reality. Further, he underlined that an
awareness of one's own experience and being sensitive to others’ experiences could impact a
person's personal growth and role. In the case of teachers, awareness can only increase their
professional identity development.
Experience leading to Self-Transformation
From the view of Shinto, St. Ignatius' conversion took place because of a profound
knowledge of his experience. Had he not become aware of his experience of God during his
convalescence, he would not have experienced internal transformation. Awareness of experience
brings a person closer to God and to himself or herself. Experience leads a person to understand
one’s role in the progress of a mission. The same experience helps him or her to see the goal.
Once a person is clear with his or her goal, the mission will be successful. It follows that
experiences are essential in the spiritual exercises for Ignatius. Ignatius also emphasizes union
with God. Unless a person is united with God, that experience will never come. Experience leads
a person to have the knowledge of God and impart the same to others.
Shinto emphasized the spiritual dimension of a person in understanding his or her role.
Rich indicated that awareness of one’s experience always makes teachers sensitive to their own
experiences, attitudes, and opinions. Such a fully developed sensitivity cannot influence students
with negative motives but instead helps them grow in critical reflection of the information they
receive from teachers and textbooks.
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In addition, he noted, “When we look at the whole spiritual exercises, there is an
experience, and we know experience elicits thoughts. Hence, Ignatius suggested doing the
review. I think the writing of a review is the time to reflect on the experience.” In Shinto’s view,
a teacher has to do something with his or her insights if the reflection comes repeatedly.
Inner Self-Formation through Experience
According to Carlos, “Teachers need to grow in self-awareness, a topic very much
connected to Ignatian spirituality because in the Spiritual Exercises, Ignatius speaks about
knowledge of the inner self.” In Carlos’s understanding, knowledge of oneself means realizing
oneself as a child of God and at the same time a limited being. It is imperative to have
knowledge of self. Carlos quoted Aristotle’s statement, ‘knowledge of self is the cause for any
change.’ Teachers can be introduced to programs like the Johari window to learn more about
their inner self.
Further he indicated the role of experience in shaping the inner self. In line with his
understanding, when we talk about knowledge of oneself, a teacher in the Indian context should
go beyond what meets the eye. For example, in the context of the pandemic, they started online
classes everywhere. As Carlos mentions: “What is the focus of our education in India right now?
It appears to be just completing the syllabus. In the situation of COVID-19, teachers are
confused. Today, we see in India that education has been reduced to completing the syllabus.”
Carlos continued that teachers need to begin with the experience of COVID-19. They
need to start with that experience and become aware of their experience of COVID-19 and the
students, as well. From there, perhaps, they can begin teaching the subject. Similarly, what has
been the teachers’ experience of COVID-19? What has been their experience entering into this
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new platform and novelty of online teaching? From that start, they need to continue teaching
subject knowledge to students. Carlos added that
What I feel about the IPP is that it expresses a purpose. It is to form men and women for
and with others. I believe the IPP helps teachers to experience a new meaning.
Significantly, a teacher can grow deeper in self-knowledge by becoming aware of their
experience. Previously, a teacher had one meaning system, but now he or she realizes that
there is another meaning system that is emerging. In other words, there is a conversion
process that a teacher goes through. Earlier teachers' motivation might be to simply
impart the knowledge from the textbooks. But after experiencing the IPP process, he or
she makes an effort to be attentive to a new meaning in their profession.
St. Ignatius has adapted the Ignatian retreat according to the convenience of the retreatants in
annotation nos. 18-20. (Spiritual Exercises). In this context, Amrit suggests that the management
of a Jesuit school can organize Ignatian retreats for teachers, making them available to all
irrespective of caste and religion. Further, he shared, “By going through the Ignatian spiritual
journey, teachers experience personal and unique knowledge of themselves and God. This is so
influential that the retreatants experience a process of total transformation from within.”
Experience Leading to Growing in Discernment
According to Carlos, a teacher, through the knowledge of his or her experience, will be
able to visualize what is happening beyond. That teacher, through the IPP process, becomes a
discerning person. He or she knows himself or herself and becomes aware of individual strengths
and weaknesses. They become open to learning from others’ experiences. Because when students
of other faiths come with their own experience, a teacher needs to have a good Cura personalis.
In the Indian context, what happens regularly is that there are students from different religions.
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The academic subject of religions studies different religions. So, what is a teacher’s attitude?
Such a survey of religions helps the students be open to all and inclusive in the present system.
Carlos pointed out, “If a teacher teaches from a textbook, he or she fails to come across with an
inner perspective. However, learning is most meaningful and enduring when a teacher brings out
students’ experience in education.”
St. Ignatius emphasizes the interior knowledge of a person. It begins with one’s interior
life. Then slowly, it is connected to the external reality. There is the inner world within all. In
Carlos’s view, the IPP leads teachers to similar growth. Therefore, a teacher will become an
expert in that. Carlos explained that
Discernment is a total reflection on the movement of the Spirit. It comprises what is
happening to you, what you know, your background, when you take a subject, and your
experience of the subject. As a teacher listens to the students, he or she is able to connect
with them; sometimes seeing a similar story striking a chord with a particular student
because both the student’s and the teacher’s stories are similar (Carlos).
Hence, the participants emphasized the necessity of guiding teachers to become constantly aware
of their experiences inside and outside the classroom and reflect on them.
Developing Teachers’ Critical Thinking Skills through Reflection and Evaluation
The section below presents the different themes that describe how teachers’ critical
thinking skills can be developed through reflection and evaluation.
Reflection
In the words of Shinto, “Reflection is very important in Ignatian spirituality. When he
was writing his spiritual diary or spiritual exercises in Manresa, Ignatius repeatedly pondered on
his reflections, especially on the impact of the life of Christ in his life.” That is why, he wrote
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extensively to complete his Spiritual Exercises. St. Ignatius went to Manresa, and in the cave,
started reflecting on experiences which he had in his house during his convalescence. He carried
all those experiences throughout his lifetime. Shinto added, “St. Ignatius started acting upon and
sharing them with the people he met. Through his experiences, he wanted to educate people, to
teach them and help them transform.”
Evaluation
As per Shinto, “In Ignatian spirituality, St. Ignatius does not speak about evaluation
directly.” However, the process of evaluation is always found in the examination of conscience.
He recognized, “Evaluation is part of the examination of conscience.” Once a teacher is trying to
evaluate or to have an examination of conscience, he or she enters a kind of critical analysis of
oneself as well as the institution. Consequently, Shinto says that examination of conscience also
involves an evaluation. It is an evaluation with a critical reflection. It leads teachers to see both
their success and limitations. With that knowledge, a teacher is able to see, and there is growth.
Carlos and Paul stated that a teacher needs to have a critical evaluation in this examination of
conscience. But this critical evaluation should be done in the atmosphere of prayer, unlike
business meetings with purely economic considerations.
Reflective and Evaluation Skills Related to Critical Thinking
According to Shinto critical reflective skills are used in the examination of conscience.
From the lens of praxis theory, critical thinking and reflective skills are essential for teachers to
grow in their professional identity. Further, Paul mentioned that examination of conscience aids
teachers to acquire those skills. As Shinto stated, “Once a teacher enters the examination of
conscience, I think he or she critically evaluates himself or herself. The moment a teacher is able
to evaluate critically, there will be growth in his or her life, and it makes them better.” Self-
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evaluation involves critical analysis or a critical analytical way of doing the examination of
conscience. When a teacher completes critical analysis, with an examination of conscience, he or
she becomes more aware of himself or herself. He or she can find responsibility in his or her
profession. Further, Shinto added, “That is why St. Ignatius insists on it at least twice a day.
Examination of conscience for teachers in school can bring much change for growth personally
and professionally.”
In keeping with understanding Carlos, “When teachers learn to think and reflect
critically, they go beyond what meets the eye.” According to him, in the Indian context, teachers
look at education as a means to provide basic textual information. At present, information can be
gained in many ways and in many places. Students do not need to come to the schools for the
simple acquisition of knowledge from textbooks. He added,
But I think our schools will be a platform for critical thinking and critical reflection. That
is why in newspapers we have an editorial. If you come to those pages, there is much
reflection. Through the practice of examination of conscience, teachers go beyond what
meets their eyes and make a deeper analysis of their inner self and vocation. Moreover, I
think this is very important in India today.
Carlos described it from an Indian context where there are multicultural, multi-religious people
who have many different perspectives.
Enhancing Critical Thinking and Reflection Skills Through Evaluation
One of the participants, Paul, pointed out St. Ignatius's perspective of doing an
evaluation. Ignatian evaluation is different from corporate evaluation. He presented a criterion
for teachers to be implemented while evaluating their inner self and vocation. As Paul stated,
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Well, age-old wisdom and unreflected life are not worth living. Every corporate company
does evaluations, and even political parties do that. But that is only to gauge success and
failure. There is a huge difference between the process of evaluation and an examination
of conscience. For Ignatius, the criteria of success or failure are not numbers or quantity
but always quality.
Paul mentioned that in India, teachers may not have achieved total results. But they have been
successful with children who have no access to education and no healthy family background.
They have brought children out of the slums. They facilitate bringing them to a certain level and
make them responsible and valuable humans. They prepare them to grow in capacity for critical
thinking and assist them in asking the right questions. When teachers do an evaluation, they are
not looking exclusively at the result. They are looking at the transformation that their students
have achieved. This is the Ignatian way.
According to Paul, the criterion for evaluation is, “Where is God to be found in teachers’
profession?” That should be the leading question. In that sense, we may not have produced
excellent results. Paul rightly pointed out from the life of St. Ignatius, “When he wanted to teach
catechism in his village, his brother said nobody would come. For this, St. Ignatius replied that
even if only one soul were to come, I would still give catechesis.” While doing an evaluation,
teachers must listen to their inner voice and examine their progress in understanding the inner
self and their role as teachers.
Evaluation Related to Teachers’ Professional Identity
Teachers need to understand themselves to find meaning and satisfaction in their
vocation. The examination of conscience assists them to achieve this. It prepares them to
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evaluate themselves personally, in a group, and in an organization. Shinto illustrated how this
evaluation helps teachers with professional identity development:
The five elements of the Ignatian Pedagogical Paradigm are connected to each other. St.
Ignatius always insisted on this to his companions. He says that evaluation must be done,
not as criticism, but in the service of examination of conscience. The evaluation will be
more effective once a teacher can see the growth and hindrance that blocks development.
Shinto underlined the effect of examination of conscience from the view of St. Ignatius of
Loyola. Unless teachers do personal evaluations, they cannot recognize personal growth. They
cannot see growth in their vocation and the development of their organization. The examination
of conscience supports them to become aware of strengths as well as weaknesses. Thereby this
leads to a critical evaluation, which will assist teachers in the way to see exactly where they are
internally. It will aid teachers to comprehend and experience their inner self and promote
professional growth.
Criterion of Evaluation
Paul explained that the question is, how do we measure our success? Unfortunately, in
many institutions, when we do an evaluation, we often follow secular criteria and do not follow
the criterion of St. Ignatius. They are different. St. Ignatius does not measure success the way the
world measures. So, for him, the ultimate question is whether we have prepared people to empty
themselves a little more of their self-love, self-reliance, and self-interest. That is in fact the
ultimate Ignatius’ principle number 189 of the Spiritual Exercises. It applies to both spiritual
growth and human growth. This is the sole criterion Ignatius uses for development.
From the standpoint of Paul, when teachers do an evaluation, they need to keep in mind
the Ignatian criteria. Ignatian evaluation does not use the same criteria as the corporate world.
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The St. Ignatius criterion is different as it must be aligned with God's vision. In the Indian
context, there is competition among teachers and schools to get successful exam results for
students. In general, teachers and management evaluate these results, but they fail to measure the
human quality of the students. What is the use of producing intellectually superior people who
have not gone through a transformation? Educational leaders must think of the criteria to be
applied for evaluation.
Rich thinks that St. Ignatius, with his charism and his Spiritual Exercises, inspires and
gives shape to how to educate in a way that seeks God in all things, promotes discernment, and
engages the world through a careful analysis of context. This must include dialogue with
experience, evaluated through reflection, for the sake of action, and an openness, always, to
evaluation.
As Carlos quoted, “Socrates said the unexamined life is not worth living.” The
examination of conscience is a powerful tool. Daily practice of it can impact teachers and
enhance their personal and professional lives. He shared that he guided a group of teachers on
how to implement it and learned from them its effect on their growth and transformation.
Significantly, they have grown their reflective and evaluative skills by practicing the
examination of conscience on their own.
The participants emphasized the impact of examination of conscience and Ignatian
repetition on teachers’ formation of their inner self and commitment to their vocation. The
following section presented the important findings that emerged from the participants views and
experiences.
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Examination of Conscience to Enhance Professional Identity
Paul opined that another aspect of Ignatian Spirituality is the examination of conscience.
It assists teachers to grow personally and in their vocation. During the examination of
conscience, a teacher is able to see what he or she has done during the day and what he or she
should not have done. If a teacher does an examination of conscience, it supports him or her
personally and their organization.
Further, Shinto added that examination of conscience also helps a teacher to grow
spiritually. Such spiritual growth aids him or her to understand their inner self and others. It is
very useful for teachers to make an examination of conscience at least twice a day. Doing so will
bring beneficial changes in educational institutions and among teachers, proving themselves the
Ignatian examination of conscience is critical in the field of teaching.
Shinto considers that examination of conscience is very much about owning or making it
a habit, similar to a hobby, like playing a musical instrument. Doing so would aid anyone
become more and more adept at the examination of conscience, especially in the field of
education.
To grow in the application of the examination of conscience, Carlos suggested monthly
recollections and annual retreats. These activities provide a time for teachers to pause and reflect.
Also, school management can introduce journal writing to teachers. Further, Carlos mentioned
that school management should formulate specific questions to facilitate growth in selfknowledge. Perhaps, providing a year of self-knowledge training and then a few years to train
particular skills, for example, journal writing is needed, so that teachers continue growing.
For St. Ignatius, review and self-examination of conscious are important practices.
Journal writing may develop specific questions, reflecting on what Ignatius speaks about
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for any particular examination. If one point occurs repeatedly, perhaps, a teacher needs to
do something about it.
Thus, Carlos suggested that teachers need to be guided and supported to practice selfexamination conscious and journal writing to become aware of their experiences and to develop
critical reflective skills.
Guided Questions for Examination of Conscience
Carlos pointed out that in order to be effective in doing the examination of conscience,
the questions raised are important. The questions have to be formulated to concentrate on their
inner self and their professional lives. The type of questions raised is also significant. For
example, the teachers can be asked the following questions: ‘What was my interior movement
today? and ‘After taking a particular class, was I disturbed in any way?’ These kinds of
appropriate questions are very much connected to their teaching profession. It all depends on the
type of question used to help teachers to reflect on. In the Ignatian Pedagogical Paradigm, the
kind of question that you raise is very important. Questions should be connected to the inner self
and professional development. Questions that are given to teachers should always be related to
the context.
Examination of Conscience to Enhance Inner Self
According to Paul, teachers can reflect on questions related to the enhancement of their
inner self.
What was the context that struck me very much today when the students spoke of their
experience to me? What lessons can I learn from my experience today, and what do I
want to do about it? For example, one child shared something about the death of
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somebody in the family, and that has touched me. So somehow, a teacher is deepening
that experience.
The teacher will not forget that experience. The type of questions that are raised in the
examination of conscience will influence teachers to gain a better knowledge of their inner self.
Teachers have to be encouraged to recall their experiences in school to achieve this benefit.
Furthermore, Paul mentioned that following a successful examination of conscience,
when a teacher goes to the classroom, he or she pays greater attention to his or her feelings.
Additionally, teachers pay greater attention to what their students are saying. This can only make
him or her be a better teacher. He suggested a few questions, “What was my ability to reflect?
Did I reflect with the students?” The IPP can provide these skills.
Examination of conscience concerns a person’s whole being. Daily practice of it
increases the teacher’s ability to reflect individually and in a group. Doing so will have an impact
on the development of teachers’ professional identity. Moreover, examination of conscience
increases teachers’ ability to accept their colleagues’ views and helps them be open to listening.
They become aware of their own prejudices that hinder them from growing internally and in
their profession. Therefore, Carlos suggested that the examination of consciences is an exquisite
tool, but one that should be adapted suitably to the local context. More importantly, the type of
questions formulated is crucial to enhance teachers’ professional identity through the
examination of conscience.
Impact of Examination of Conscience in Diverse Context
While underlining the impact of examination of conscience, Carlos promotes its
implementation in a multi-religious context. He pointed out,
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When I have to give a lecture on the decision-making process for our college staff here, I
cannot use ‘Jesus’ so many times and many other Christian terms. Hearing ‘Jesus,’ one
person may say, Oh, I do not believe in God at all; how can you tell me? How do I
discern all that? So, I think that today critical thinking is needed.
Of course, when critical thinking is articulated, some people may not agree with others’ views.
They may not subscribe to anyone’s view and have a unique opinion. So, Carlos suggested
helping teachers in this situation to appreciate and be open to others’ views. In his opinion, at
present, openness to others is important in Indian culture. Therefore, teachers’ formation is
essential to their capacity to transform themselves.
Carlos opined that critical thinking would also depend on what type of videos teachers
watch or what kind of printed materials they read. He stated:
So, what is the content of teachers' conversations in the school? Also, what is the
discussion? What kind of programs are conducted? At times, school managements want
to organize programs to keep the staff engaged. There should be space to come together
and reflect.
In Carlos’ understanding, teachers’ participation in justice-related programs supported them to
grow in critical reflection. Therefore, school management needs to create the same space for
teachers in schools to read appropriate materials and discuss among themselves. Further,
teachers need to be open to listening to others’ views. According to Carlos, this is also part of
reflection.
Carlos, Paul, Shinto, and Arock have illuminated the biggest challenge for school
management to train teachers to reflect critically on their role, understand themselves and grow
in openness in accepting others' critical views. They feel that examining conscience can
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gradually impact them to integrate their personal and professional responsibilities and be open to
reality. Further, Carlos added, “An evaluation is basically doing an examination. The evaluation
should also be connected to the inner world, the whole scope of reflection to reveal authentic
insights.”
Ignatian Repetition
One of the interesting findings of this research is the application of the concept of
Ignatian repetition to enhance teachers’ professional identity through the IPP. Shinto shared that
repetition is important to benefit from the IPP:
When we talk about Ignatian repetition, it does not consist of simple repeating and
exercising all over again. An Ignatian repetition has a technical sense, which we find in
the spiritual exercises, annotations number 62 and 118. Ignatian repetition is more
common in our life. Suppose, for example, you are in school as a director and see a lot of
progress. You observe why it is taking place and how it improves the institution. So, you
go back. Perhaps, you have done something better in guiding, leading, and directing the
school, and that is the explanation.
For St. Ignatius, it is essential to identify the experiences and actions that aid a person progress
toward his or her inner life development and repeat that process to continue growth. Similarly, in
the case of teachers in school, a teacher needs to identify the cause, how, and why his or her
institute and spiritual life are growing and repeat the same process. In Shinto’s view, school
leadership must encourage teachers to grow in Ignatian repetition in order to succeed in their
personal and professional lives. This process enables teachers to have ongoing formation to
enhance their inner lives and vocation.
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Further, Shinto mentioned that the exercise of repetition of the IPP helps teachers better
understand and have a more profound experience of the things that teachers have already
experienced. Experience will lead them to see clearly, and they will share that experience with
people. In brief, this is what Shinto means when referring to Ignatian repetition. More and more
repetition increases its impact. It is a spiral process. What Ignatius says here is that repetition is
crucial for all of us to experience deeper the mystery of God.
Repetition of the Examination of Conscience
The repetitions of the examination of conscience transform teachers toward growing
their inner self and profession. Shinto stated, “I call it repetition and a kind of evaluation now.
The two things are interconnected. In Spiritual Exercises, Ignatius asked that we do not give up
practicing the examination of conscience once we are successful but keep repeating it throughout
our lifetime.” Eventually, teachers must experience growth in their professional identity
development. In the examination of conscience, one examines himself or herself for at least
fifteen minutes. Over time, it leads to critical evaluation.
Additional Findings for Research Question One
This section presents the additional research findings that emerged as key findings from
the participants’ views and experiences. The following themes describe how teachers in Jesuit
schools in India can be supported to learn about the IPP and integrate it for the enhancement of
their professional identity.
Accompanying Teachers to Implement the IPP process
Amrit indicated that in India, there are about 118 Jesuit primary and middle schools, 149
high schools, 58 university colleges, 22 technical institutes, and 16 business administration
institutes with 11,525 teachers, educating 334,538 students. These belong to every social class,
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community, and linguistic group. Through the IPP, school management can achieve a
tremendous amount of impact on the teaching-learning process.
From the opinion and experience of Carlos, Jesuits in India have several schools,
colleges, and universities, but the faculty lack any ongoing development to enhance their
professional identity. He learned from some of the faculties in Jesuit schools in his province that
in fact school leadership organizes a few outreach and immersion programs for teachers in a
year. But teachers are not guided further on how to integrate social analysis skills observed from
these programs to make their teaching effective. Also, most schools and colleges evaluate
teachers exclusively from the perspective of students’ test results. Hence, the experts stressed
that school management has to take responsibility for creating resources and organizing
programs for teachers to grow awareness of their inner lives and understand their profession's
role.
As Carlos recommended, teachers in Jesuit schools must be trained to implement the five
elements of the IPP, context, experience, reflection, action, and evaluation. In his view, the five
elements of the IPP help teachers to discover the skills and to continue to grow in the awareness
of themselves and realize the importance of their teaching profession. He recommended a
program to aid faculty to grow in the process of the IPP. It is a pairing program that some of the
schools in his province already practice. The rural and urban schools are paired to create social
awareness among the faculty to facilitate the importance of their professional identity. The
faculty from urban schools visit schools in rural villages. These visits assist them to know what
their reality is, and they have an opportunity to experience and reflect on it. When they come
back to their urban schools, they will understand and have a more profound reflection on their
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visit and the experience they have gained. Carlos pointed out that this kind of exposure program
enables teachers to implement context, experience, reflection, action, and evaluation.
The view of Carlos that teachers have to be guided in this process by experts. The IPP
experts should have a conversation with the teachers after their visits to different schools in rural
villages. They should journey with them in the process of implementing the IPP. Carlos
advocated for spiritual directors or counselors who are knowledgeable in Ignatian spirituality to
guide teachers in this process.
Similarly, teachers from rural villages should visit schools in urban areas and meet
teachers there. They can become aware of the context of urban schools and how teachers in those
schools teach and understand themselves. Exposure to city schools widens the rural teachers’
understanding of themselves and their teaching profession. Moreover, they can observe how the
schools in cities function. After returning to their school, the teachers from rural schools can
reflect and grow in a deeper awareness of the importance of their profession. This kind of
visiting can help teachers become aware of various teaching methods and techniques and have a
deeper analysis of their teaching vocation. According to Carlos, exposure programs have a
significant impact on teachers. However, the assistance of Ignatian spirituality or the IPP to
guide teachers and to journey with them is crucial. A primary duty of school management is to
make this arrangement for teachers. Otherwise, it is not enough to conduct programs and to
arrange immersion activities. It is important to guide teachers to implement the process of IPP to
grow in their professional identity formation. Growth will lead to a process of transformation and
create greater social awareness and social responsibility among teachers.
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Effect of the Ignatian Pedagogical Paradigm on Teachers in Diverse Contexts
According to Shinto, once school management is able to convince teachers and try to
train them to implement the IPP, teachers can experience professional identity growth. Teachers
can be from other religions; the majority follow the Hindu religion. Shinto mentioned that in his
province, the IPP experts lead Christian teachers for three days or one day of recollection for the
teachers of all other faiths. The Ignatian way of integrating or guiding them led to a lot of
transformation among the Hindus in diverse contexts. Most teachers are Hindus in our schools.
Once you are able to impart, convince and make them aware of this framework, it is going to
bring a lot of change. And to do this, as mentioned, teachers need to have repetition and
evaluation. If they fail in these two things, teachers are not able to see their institutions grow and
prosper.
Familiarity with the autobiography of St. Ignatius of Loyola
In Paul’s view, the deeper understanding of the life of St. Ignatius of Loyola can motivate
teachers to implement the IPP in their personal and professional lives. He noticed an experiment
being done with the staff in a few schools:
What is happening now is that we have very few Jesuits at present, unlike 25 or 30 years
ago. Jesuits imparted an Ignatian charism to students in Jesuit schools. So, the Ignatian
charism came automatically as a result of so many Jesuits were teaching in schools. That
was the case 25 or 30 years ago.
Jesuits had not trained teachers in school to become familiar with the Ignatian charism, because
they took it for granted that most of the staff were Jesuits. Now, the situation is different. Jesuits
realize most fellow Jesuits are not involved in schools. So, Paul emphasized, “Unless Jesuits
train faculties in Ignatian charism and spirituality, they risk losing the Ignatian charisma in the
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future. We might have excellent institutions, but they may lose their Ignatian nature.” He
suggests training all teachers to become knowledgeable in Ignatian traditions and to implement
those traditions in their vocation to grow in their professional identity.
Paul noted an example of how the faculties are trained in other countries in Ignatian
tradition. He quoted an example,
What some of the schools in Spain did, very successfully, was begun to train teachers.
They had a three-year formation program, three times a year. In Spain, of course, they
had better facilities, taking them to city of Loyola itself. And their whole itinerary ended
with a visit to Rome. Well, we may not be able to replicate the same thing, but everything
begins with the autobiography of St. Ignatius of Loyola. As I said, the story of Ignatius is
very important in how God acted in his life, how Ignatius let himself be a student in the
hands of God. He felt like a student being trained by the master, especially in Manresa.
So, as far as possible, we begin with that essential foundational experience of Ignatius
when it comes to forming a faculty.
Paul suggested similar kinds of programs for teachers in Jesuit schools in India. The schools may
not replicate what others are doing in other countries, but still, they can find other ways of
training the faculties in understanding the Jesuit tradition.
Spiritual Exercises for Professional Identity development
Paul, Rich, and Arock indicated that Spiritual exercises impact teachers’ inner lives. Paul
noted that
I have heard from a few faculties in our Jesuit schools that the Spiritual Exercises have
made a tremendous difference in their lives. After they went through this formation
program, they realized the wealth and the power of the spiritual exercises to change their
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way of thinking and strengthen their experience of God. The teachers mentioned to me,
‘what wealth you have in your Jesuit tradition.’
Paul said that the Jesuits need to train the school faculty in the Spiritual Exercises, so that they
will be rooted in the Ignatian tradition. St. Ignatius of Loyola shared his treasure of Spiritual
Exercises with many people. As a good leader, he not only had a vision but also led many people
to participate in his vision. In Amrit’s view, Jesuits should walk in the footsteps of St. Ignatius,
making teachers part of the vision.
The participants, Arock, Rich, Carlos, Paul, and Shinto said that it is relatively easy to
encourage Christians to do the Spiritual Exercises. They underlined that school leadership
however has to be innovative and creative to share the spiritual exercises with non-Christian
teachers and staff. Further, Arock and Paul mentioned that experience of the spiritual exercises
can also be done with the lay people who are non-Christian. In their opinion, teachers try
different approaches with them, though they are not sometimes even believers. St. Ignatius’ life
story can impact them to reflect on their personal and professional lives.
Encouraging Spiritual Conversation
According to Paul, introducing periodic spiritual conversation processes helps teachers
enhance their inner self and the understanding of their teaching profession. Paul mentioned that
We use the method of spiritual conversation. In spiritual conversations, teachers listen to
each other’s faith journey. It is not about having a meeting and proposing solutions to
each other’s problems, but about supporting and listening to each other. However,
listening to the spiritual conversation will not happen automatically. Teachers have to be
appropriately initiated by experts.
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Paul proposed this process to introduce Ignatian information for teachers in schools. The first
thing was to give out the autobiography. He said that by reading it, he kept discovering new
depths in this little booklet's treasures. He was then leading them to spiritual exercises. From
those experiencing spiritual exercises and ongoing formation, the periodic experiences led to
spiritual conversation. That is what the first fathers practiced, a method of spiritual conversation
after intentional speaking and attentive listening. After that process is done, the discussion
becomes possible. All this can be achieved over time. Teachers need to be prepared slowly and
from a shared experience perspective.
Training Teachers in Social Analysis
In order to train teachers in understanding the IPP and gain a more profound knowledge
of the five elements, Carlos suggested a program. He observed the program being implemented
in his Jesuit province in India. It has three phases. The program includes different topics of
Ignatian spirituality, starting with Ignatius' autobiography. The first phase is a three-day
program. The topics for the first phase to train teachers are the history of the Society of Jesus, the
history of Jesuit education, the importance of collaboration, the option for the poor, Jesuit
governance, and the Spiritual Exercises of St. Ignatius of Loyola. Teachers are trained in these
topics for three days.
The second phase is for a selected group of teachers. In this phase, teachers are
introduced to Ignatian understanding of leadership, Jesuit leadership, and the Ignatian
pedagogical paradigm. On the second day of the second phase, teachers are trained in social
analysis. The purpose of training in social analysis is to support teachers to be able to apply
whatever they learn in the present context. The objective of the second phase is to assist teachers
in reflecting critically and propose actions to address issues in society. On the third day, teachers
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are helped to make an action plan and grow in their decision-making. In the third phase, an
invitation is extended to those who are interested. It is voluntary. During this phase, teachers are
led in three days of a silent retreat. The purpose of the third phase is to enable teachers to become
aware of their inner selves. There will be assistance for teachers to have spiritual conversations.
These three phases allow teachers to grow in their understanding of the charism of St. Ignatius of
Loyola.
Overall, the purpose of the three-phase program is to train teachers in understanding the
Ignatian Pedagogical Paradigm. Teachers are empowered in the Ignatian traditions and legacy.
Otherwise, the Ignatian Pedagogy will remain solely with Jesuits. It is not enough to spend time
giving lectures. In Carlos’s view, teachers have to be trained in a deeper understanding of the
application of the IPP. Especially as few Jesuits are now part of educational institutions, full-time
collaborators in Jesuit educational institutions are lay people. They should be empowered and
trained in the Ignatian tradition to be able to talk about these subjects. In Carlos’s opinion, this
kind of approach can successfully bring transformation in societies.
Challenges in Indian Context
All five participants shared that in the Indian context, there is not much assistance for teachers in
understanding the Ignatian pedagogical paradigm. Shinto added that Ignatian Spirituality and the
IPP experts should take the initiative to research how to help teachers apply the IPP in their
personal and professional lives. School leadership in most Jesuit schools in India did not train
teachers to know about Jesuit charism, mission, and vision. That is why teachers in Jesuit schools
in India do not know how to utilize Ignatian Spirituality and the IPP to enhance their critical
reflective and evaluation skills. Shinto illustrated with an example,
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There is a big school in my city. Many teachers teach there, but they do not know the
Ignatian way of teaching and educating the students. They are teaching the texts now, but
they are not giving the IPP because of a lack of knowledge to apply it. Once they are able
to understand the Ignatian way of teaching, I think we will see a significant impact
among the teachers. Once they understand this IPP program, I believe they will become
responsible for their institute. It becomes their family; it is a commitment. Many of the
teachers in our schools are not initiated to know the IPP. They have not understood what
an IPP program is.
Carlos, Paul, and Arock suggested that management in Jesuit schools should find an alternative
way to aid teachers develop their professional identity. Notably, Carlos and Paul recommended
that there should be some programs and models for teachers to grow in awareness of their inner
self. The IPP can provide opportunities for teachers and can be implemented if teachers are
guided and accompanied at the beginning of its implementation.
Summary of Findings: Research Question One
Primarily drawn from the five participants’ data and analysis, all of them considered that
the IPP has the potential to enhance teachers' professional identity. Three respondents suggested
that teachers’ knowledge of the application of five elements of the IPP can be strengthened
through different programs like social analysis, Johari window, examination of consciousness,
discernment of spirits, and Ignatian repetition. Further, teachers can be enhanced through social
analysis, spiritual conversation, examination of conscience, outreach programs, and spiritual
exercises. Also, teachers can be encouraged to become familiar with the autobiography of St.
Ignatius of Loyola. The most important component is that in all these programs, teachers must
apply the process of knowing the context, becoming aware of their experience, developing a
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capacity to reflect, and put theory into action, and then be able to evaluate how these programs
are influencing their professional identity development.
Also observed from the data, all the respondents pointed out the limitations of teachers’
ability to integrate the IPP. They mentioned that an important facet is how to adapt and integrate
the IPP with the subjects they teach. Many teachers find it difficult because they have lack of IPP
knowledge.
It is observed that some teachers have limitations and difficulties in integrating the IPP.
School management needs to see how to address this issue. The participants felt that teachers
have to be assisted in overcoming these hindrances, either through awareness exercises or
through a complete knowledge about social analysis.
Research Question Two Findings
RQ 2: To what extent do teachers in Jesuit secondary schools in India apply praxis
(reflection and evaluation) to enhance their self-awareness and profession?
In this section, the researcher attempted to find out to what extent the teachers, in school
A and school B, implement reflective and evaluative skills to enhance the awareness of their
inner self and the importance of their profession. The findings revealed that teachers used
different strategies such as observation, probing questions, students’ assessment, feedback from
the principal, to evaluate their classroom behaviors and pedagogy. Conspicuously, teachers
focused on different strategies to improve their classroom pedagogies. But they implemented
very few strategies to grow in the awareness of their inner selves, and few of them talked about
it. According to few teachers and three of the principals, the reasons for teachers’ less
concentration on their awareness self-knowledge are the curriculum-centered approach, students
tests results-oriented and failure of school leadership to organize faculty development programs.
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Generally, the researcher found during the interviews that the teachers did not share much
about the reflective and evaluation strategies used for their personal growth. Besides, the
principals did not mention much about teachers’ praxis skills. Thus, the findings revealed that
teachers focused more on developing their teaching pedagogies and gave less attention to their
personal growth.
Application of Praxis for Development of Self-Knowledge
Regarding the development of self-knowledge, six teachers, Priya, Shreya, Lisa, Olivia,
Mason, and Emma, mentioned that they practice personal assessment to grow in awareness of
themselves. Lisa and Priya have approached students for their feedback, apart from their own
checking. Lisa said that she used to assess herself by the feedback provided by her colleagues
and the principal, besides her personal assessment. Interestingly, three teachers, Manoj, Robert,
and Sophia, did not indicate how they became aware of themselves and did not reveal their
strategies to grow internally.
Of all the nine teachers, Emma implemented a different strategy to become aware of her
inner self. She illustrated that
I feel that self-awareness is essential. I examine myself and have a complete personal
inventory. I reflect on things that I like to do. I also reflect on different aspects of my
personal life and teaching profession. For example, I reflect on my relationship with
colleagues and students, my teaching behavior, and my family. I create and display a
powerful visual reminder about my strengths and the areas I need to grow.
Emma was part of youth programs before choosing the teaching profession. She used to attend
leadership programs and participated in justice and peace-related activities. She said that she
learned many strategies during the time of her involvement with youth programs.
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Three teachers, Shreya, Olivia, and Mason emphasized the importance of self-awareness
and the necessity to grow internally.
Shreya: I never bring up my problems, or any difficulties, even if I'm not very well at
certain times, that is health-wise. When I check myself to improve, it's not only about my
teaching. I make efforts to take care of my personal life.
Olivia: It is suitable for me to sit down and have feedback on how I have grown to this
moment as a teacher. So I check what the improvements in different levels are. If I have
to increase and improve myself in various stages, I approach others for feedback. I
sometimes just talk to myself. I have to pull myself up in this area as I can do better. I
don't feel bad about changing myself if necessary. I want to grow internally.
Mason: Freedom should be given to the teachers to grow without so many restrictions on
them. If I am not genuine in my teaching and only teaching for other people's sake, I
don’t find satisfaction. I tell my colleagues that we are teachers, and we don't teach for
the management to see us. Don't try to impress management because we are not here to
impress anybody. It is just to teach for our satisfaction and the satisfaction of the
students.
Shreya, Olivia, and Mason expressed their deep desire to grow in the awareness of their inner
self. They use their methods of finding satisfaction and serenity internally. They communicated
that it is essential for teachers to grow in contentment and become aware of what is happening to
them internally.
Further, the four principals did not indicate what type of programs the school
managements organize or encourage teachers to become aware of themselves. Nevertheless, only
two principals, Joe, and Jim have mentioned teachers’ praxis to enhance their self-knowledge.
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Joe indicated that the school management makes efforts to empower teachers’ self-knowledge.
Jim specified, based on his observation, what type of strategies teachers apply to grow internally.
He listed that some teachers become aware of themselves through personal evaluation, journal
writing, observation, and approaching their colleagues for feedback. Mike and Edwin did not
share how teachers in their schools enhance their inner selves.
Application of Praxis for Development of Profession
All teachers mentioned that they had used different strategies to improve their teaching
methodologies and their behaviors in the classroom. Five teachers, Manoj, Robert, Lisa, Olivia,
and Mason have applied a students’ feedback strategy to become aware of their classroom
behaviors.
Interestingly, only Emma specified a model that she learned and applied to improve her
teaching. She has been using a reflection, action, and evaluation model. Other teachers did not
mention any model that they used. They said that they learned the strategies either by experience
and observation or by attending seminars and workshops organized by their school management.
Some of the teachers said that they assessed their performance either in the classroom or
approaching colleagues in the school.
Robert: So, after teaching the topic, I just asked some questions. So, I can understand
how much students understand. I learned through my experience, understanding the
students’ mentalities, and understanding the parents’ attitudes towards the students.
I developed all these things because of my experience. The classroom is the primary
platform for me to learn these things.
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Manoj: I observe students’ facial expressions while I teach. It helps me to assess myself. I
learn by observing the class. When students are interested in the topic and understand the
topic I am teaching, they will ask questions for clarification. This is an indication for me.
Shreya: When I prepare the lesson, at certain times, I am not sure about English
vocabulary. I feel free to check with the English teachers and refer to the dictionary. I
used to use the help of the internet, where I got a lot of information about the content.
Olivia: I get the feedback from the students. I will ask my colleagues to come and see my
class. When they observe my class, then they let me know about my achievements.
Sophia: So, one is basically observation. And another is a trial and error method. I come
to know whether I have done justice to a specific topic or not through the feedback I get
from the students’ parents.
Mason: The constant self-assessment. Whenever I finish teaching something, I
immediately need to assess how we are doing.
Emma: I learned from others. I understand that teaching is a learning process. I do not
only teach, but I also learn. For example, this year, we were introduced to all this online
teaching. So, I have learned how to prepare PowerPoint presentations, make the class
interesting, and conduct online competitions. It is a long learning process.
The seven teachers had a personal interest in improving their teaching. Two teachers, Robert and
Manoj, learned to reflect while they taught. They said that their many years of teaching
experience enabled them to apply this strategy. Whereas Olivia, Sophia, and Mason assessed
themselves after the class. On the other hand, Emma realized the importance of her role and
enhancing her methodology.
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All the principals, Mike, Edwin, Joe, and Jim, mentioned that the school management
conducts evaluation by the students and provides it to teachers to reflect and improve on the
areas for development. Mike said that he used to conduct seminars for all the teachers to improve
their communication skills. Also, he assisted the teachers who were struggling to improve their
teaching behaviors. He indicated that he organized an orientation program for the new teachers
to understand the values and the purpose of Jesuit education. Joe shared that he built a good
rapport with the teachers. So, they would approach him freely and express their concerns
regarding developing their teaching methods and behaviors in the classroom. He said that
teachers would consider him as their mentor and share their success and concerns.
Interestingly, Jim indicated, “Basically, when we look at our teachers’ performance, we
always look at the test results of the students. So, if the results are good, we think that teachers
are good. If the results are not good, then the teaching is not good.” Here the teachers are
evaluated based solely on the results of the test of the students. He followed the strategy of
listening to the students who were willing to provide feedback for teachers to improve their class
methodology and classroom behavior.
Research Question Three Findings
RQ 3: What programs or practices have most supported and constrained teachers’ praxis
generally?
The following findings revealed what kind of programs have aided the teachers to
become aware of their inner self and the importance of their role. Some of the participants
mentioned some of the programs which enabled them to grow. None of the participants pointed
out any programs that hindered teacher praxis. Instead, many teachers and principals suggested a
few programs to enrich teachers’ reflective and evaluation skills.
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Programs Supported teachers’ Professional Identity Development
All the nine teachers stated that annual seminars and workshops supported them to
improve their teaching methodologies and the strategies to enhance their teaching and classroom
behaviors.
Two teachers, Priya and Shreya, identified that the spiritual activities during the academic
year supported them to understand their responsibilities and grow to be honest and sincere in
their vocation. Shreya pointed out that talks by Jesuits on different religions helped her and her
colleagues understand people of other faiths. As she said,
We used to have spiritual talks by Jesuit priests, especially during the different festivals.
All the faculty and staff, irrespective of religion, used to attend these talks. Also, the
school management used to organize retreats for all faculty and the staff. The retreats
helped us to focus on our spirituality. The administration allowed all of us to visit
worship places like churches, temples, and mosques. The speaker used to help us to
understand the common good in all religions. It created communal harmony in us.
Emma and Sophia mentioned that management used to welcome supervisors from the university
to come and observe their classes. In their view, supervising had supported them to evaluate their
methodologies and classroom behavior. They said that the supervisors suggested to school
management to organize particular programs to improve their teaching. Also, they expressed that
the supervisors assisted them to receive feedback with optimism and an intention to be an
opportunity for growth.
All the principals conveyed that the school management conducted seminars and
orientations at the beginning of every academic year. Edwin said that he would encourage
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teachers to benefit from the programs by actively participating. He said that he used to motivate
teachers to apply new strategies they learned through programs. As he mentioned,
We arranged periodic seminars, workshops, meetings, and group interactions and asked
teachers to prepare different projects. We requested teachers to prepare to conduct
meetings by themselves to make them learn leadership qualities. Besides, we used to
conduct various workshops on other topics like the latest technology in teaching, new
teaching methods, how to cope with personal challenges, and how to improve classroom
behavior. At the end of seminars, we distributed various case studies and requested them
to reflect on them and resolve the issues. So, they learn to apply resolutions according to
the context. I observed that 70 to 80 percent of teachers showed progress in their teaching
over time.
Edwin took additional initiatives to help teachers grow in applying strategies in their daily
situations, inside and outside, the classroom. Edwin said that school management used to
accompany the faculty to various exposure programs such as taking them to remote villages,
visiting science centers, and visiting farms. We encourage them to reflect and learn. Teachers
are encouraged to share their experiences with others and to benefit from their colleagues'
experiences. Further, Jim shared that he organized seminars by subject expertise. He encouraged
teachers to improve their respective subjects. Besides, he said that management organized
workshops for all teachers to grow emotionally and psychologically.
Joe said that the school management arranged different immersion programs for teachers.
He shared that
We constantly encourage our teachers and arrange visits to other schools, colleges, and
universities. We create space for them to interact with the faculty members of those
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institutions. We have taken our staff members to different parts of the country to
understand and appreciate various cultures and religions. We encourage our faculty
through these trips to grow intellectually and spiritually.
Programs Suggested for Developing Teachers’ Professional Identity Development
Jim underlined that in the Indian context, the teachers’ performance and effectiveness are
evaluated by the results of tests of the students. He indicated that this method, with which school
management and students’ parents assess teachers’ performance, abilities, and development,
should be changed. He pointed out exciting noticeable things regarding programs and continuing
expectations of school management and parents that hinder teachers’ professional identity
development. According to him,
If all the students in the class secure first class, the teacher is excellent. But, the teacher’s
rapport with all students may not be good. A teacher may not be friendly. If the results
are good, we do say this teacher is excellent. Because she is able to get good test results,
and the teacher may be good with the students, very popular among the students. But,
when it comes to the actual academic results, not all students may be doing well. But the
interpersonal relationship between the students and the teacher is excellent.
In Jim’s opinion, there are various factors to evaluate who a good teacher is. If school
management focuses only on the subject matters and results, then they will be reducing the
teaching profession. The teaching profession is more than mere teaching of the subject. It is
much more interpersonal and encourages students. A student may not be good at academics, but
he or she may be good at something else. A good teacher recognizes t talent in students and
encourages them. If a teacher is not assisting students to grow in other aspects of cultivating their
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abilities, the essence of teaching is lost or defeated. Overall, the evaluation scale is minimal
because it is based solely on the test results of students.
The participant teachers did not mention what kind of programs hindered their
professional identity development. Instead, some of them recommended a few programs to be
implemented to improve their personal and professional growth. Six teachers have suggested
various programs for their benefit. Mason itemized programs to develop methodologies of
different subjects and how to build rapport with students. He also recommended programs that
support teachers to improve classroom behaviors.
Priya, Emma, and Sophia recommended that teachers need to be motivated spiritually.
So, they suggested spiritually-related programs such as recollections and retreats for teachers
during the academic year. Sophia told of frequent, useful, spiritual activities for teachers in order
to grow deeper in their faith and integrate that into their vocation. Emma recommended that
besides spirituality programs, emotional intelligence development programs can aid teachers
balance their personal and professional lives. She mentioned that emotional intelligence
development is significant for teachers, as they have to deal with many students in school in the
Indian context.
Further, Emma suggested that teachers need to be assisted in looking at or reflecting on
the feedback provided by the students and school management. Olivia mentioned that teachers
need to realize and understand the purpose of their vocation. She suggested a few programs for
this aspect of teachers’ development.
Shreya pointed out that, at times, the programs organized by school management would
not have much impact on them because the resource person did not know the context in which
the teachers teach. She gave an example:
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During the workshops, when the resource person comes, or in whatever the lecture they
give, they consider that there are only 30 students in the classroom. The methodologies
which they demonstrate are good for 30. But they are not practical and not applicable to
our classrooms. When we come to implement those kinds of methods or strategies, it is
difficult, because the number of students in our classrooms is 50, and in some instances,
up to 55. Then obviously the seminar or workshop suggestions are not possible, it’s not
possible. Similarly, some seminars as simply are not practical. Resource persons need to
understand the number of students and the difficulties faced by teachers.
In Shreya’s view, at times, programs are conducted as formalities. School management should
consider what type of programs are sought by teachers in school. The resource persons also must
become aware of the contexts which they are addressing.
Mike and Jim mentioned a noticeable problem to be addressed in the Indian curriculum
system. The education system in India is syllabus-oriented, and the approach is primarily examoriented. School management or students’ parents expect mostly good grades in tests. Both the
principals said that teachers could not concentrate simply on themselves. They are pressured to
work for school management or fulfill the government's expectations. Teachers are given a
stipulated time to complete the curriculum. They do not have sufficient time to reflect on
themselves and examine how they grow internally and in their vocation. In general, teachers
make children memorize the content from the textbooks and help them get good results in tests.
In a way, the system is a hindrance to teachers’ professional identity development
Edwin noticed that there is not any model followed whatsoever to enhance teachers’
professional identity development. He pointed out there is no ongoing formation for teachers to
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grow personally and professionally. After a bachelor’s degree in education, teachers are not
given many opportunities to improve their vocation and grow internally.
Jim concurs that the education system in India is exam-oriented. School management or
students’ parents expect mostly good grades in tests. There is more focus on completing the
subject and getting the best results. In general, of course, teachers aim for this achievement.
Because the evaluation of teachers is mainly based on the students’ test results, this kind of
system and assessment does not encourage teachers’ professional identity development. Most
teachers are struggling to reflect on themselves. They lack reflective and evaluation skills, the
time to develop them, and any appreciation by management for doing so.
Summary of Findings: Research Question Two and Three
The findings for questions two and three revealed that teachers have more awareness of
teaching pedagogies. Besides, the school management conducted more programs to develop
teachers’ classroom pedagogies. Though the principals conducted a few programs for teachers to
grow spiritually, teachers generally lacked guidance from experts to implement the programs to
grow in the awareness of their inner self.
Most of the programs organized in the two schools have enhanced the teachers’
profession. Although the findings disclosed that there are no programs that constrained teachers’
praxis, the principals agreed and underlined that the method of evaluating teachers’ performance
based on students’ test results should be changed. They said that teachers need to be supported to
grow as individuals and practitioners, and the evaluation of them should be based on this same
measure.
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Conclusion
The researcher examined what type of reflective and evaluative strategies teachers in
Jesuit schools in India practice to enhance their self-awareness and profession. Analysis of the
responses of teachers and principals revealed that teachers practice very few praxis strategies to
increase their inner self-awareness and use multiple strategies to improve their teaching
pedagogies and techniques. The IPP experts, principals, and some teachers mentioned that school
management should take responsibility to create resources and organize programs to enhance
teachers’ praxis.
An interesting finding is that a single teacher had been using praxis. Her involvement
with justice and peace-related youth programs in Catholic schools helped her practice reflective
and evaluation processes. This finding showed that school leadership must encourage teachers to
participate in social analysis seminars and immersion programs so that teachers have
opportunities to practice critical reflective and evaluation skills. As many Ignatian Spirituality
experts have suggested, teachers need to be guided appropriately to reflect on their experiences
after relevant activities and evaluate their inner self and the role of teachers through examination
of conscience. School management should provide guidance for teachers to improve their praxis
skills.
The findings from Ignatian Spirituality experts and principals revealed that the education
system in India forces teachers to focus on completing their curricula and getting good grades
from the students. In addition, students’ parents also expect teachers to teach their students only
the subject knowledge. As a result, teachers are forced to focus only on getting good results and
therefore only improve teaching techniques. School leadership should provide guidance and
encourage teachers to integrate the IPP with their personal and professional lives along with the
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curriculum teaching. For this purpose, school leadership should conduct necessary programs to
help teachers to improve their professional identity.
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CHAPTER V
SUMMARY, DISCUSSIONS, CONCLUSIONS, IMPLICATIONS,
AND RECOMMENDATIONS
Summary of the Study
Over the years, there has been a focus on improving teaching pedagogies and teachers'
techniques, with students’ learning as the center of research and education. Improvement of the
teachers has been a priority. However, despite this emphasis on faculty formation, teachers’
professional identity (PI) development has been neglected. Several educators (Moore & Hofman,
1988; Sanders et al., 1997; Hanushek, 2011) revealed that professional identity impacts
teachers’ feeling of satisfaction and effectiveness in the classroom, which can alter their
persistence in the profession. Scholars (Beijaard et al., 2000, Sachs, 2005, and Day 2018)
demonstrated that teachers’ professional identity includes teachers’ understanding of themselves
and factors impacting their teaching. Researchers (Ojha, 2017; Miller, 2009; Schreiner, 2009)
accentuated that educators’ perceptions of reflection and evaluation of their self and
transformative pedagogies were barely considered in this competitive, scientifically, and
technologically advancing world.
There had been little research on the application of the Ignatian Pedagogical Paradigm
(IPP) except in counseling, marriage and family therapy, supporting faculty-student mentoring,
and forming ethical leaders. The researcher found an absence in the application of the IPP for
enhancing teachers’ professional identity. This study attempted to investigate and discover in
what ways the IPP can be used to enhance teachers’ self-knowledge and potentials and expand
the limitations of their role in Jesuit Schools in India.
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Thus, through the lens of praxis theory, this study attempted to answer the question: How
can the Ignatian Pedagogical Paradigm be applied to enhance teaches’ professional identity?
Further, the study used Freirean praxis theory as a theoretical framework to examine how
teachers practice reflection and evaluation skills to enhance their self-awareness and their
profession. To examine the impact of the IPP in transforming teachers by increasing their critical
reflective and evaluative skills, the researcher chose the qualitative method exploring the views
and opinions of Ignatian Spirituality and Ignatian pedagogy experts.
The study was designed to interview five experts from India. The interviews gathered the
opinions and perspectives of the participants. To examine how teachers in Jesuit schools in India
develop their praxis, nine teachers and four former and present principals were interviewed. The
site for data gathering was two schools in two states in India where the same language, Telugu, is
spoken.
The researcher did not conduct in-person interviews due to travel restrictions of COVID19. All interviews were conducted through zoom during the months of June, July, and August of
2021. All the interviews were recorded with the permission of the participants for the purpose of
transcribing and coding.
The study on enhancing teachers’ professional identity through the IPP in Jesuit schools
in India is the first study of its kind in India. Its anticipated purpose was to provide and enhance
nascent ongoing faculty formation of teachers in Jesuit schools. The study envisaged providing
faculty formation guidance in all the Catholic schools in Andhra Pradesh and Telangana states,
which share a common and culture. The researcher envisioned that training teachers to
implement the IPP to develop their professional identity could make them independent learners
resulting in a lifetime ongoing formation process.
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Discussion
Research Question One
Research question one examined the ways the five elements of the Ignatian Pedagogical
Paradigm, i.e., context, experience, reflection, action, and evaluation, can make teachers
independent learners discovering appropriate strategies to enhance their self-knowledge and
vocation. The questions analyzed in what ways the IPP can help teachers understand the
strengths and limitations of their inner self and the teaching profession itself. The findings
consistently confirmed the praxis theory that by reflecting on their actions, teachers are
empowered with skills to challenge unjust structures in societies and can create situations for
their community to live in harmony. Also, the question intended to demonstrate how the five
elements of the IPP increase teachers’ praxis and assist teachers in transforming their inner self
and professional motivation.
When responses were analyzed, the researcher found, as expected, that many participants
underlined the necessity of developing their inner selves and understanding the importance of
their vocation. Emphasis on enhancing teachers’ professional identity is confirmed by previous
scholars’ (Beauchamp & Thomas, 2009; Freese, 2006; Sachs, 2005), who underline the
importance of faculty formation in challenging school contexts. Significantly, all the participants
highlighted what Sachs (2005) and Day (2006) described in their studies that a teacher should
learn to integrate the acquisition of teaching pedagogies and techniques and develop an
understanding of what it means to be an educator.
A noteworthy finding was the impact of teachers’ perception of themselves and their
profession on the process of the development of their teaching careers. The present discovery is
confirmed with previous studies conducted by Moore and Hofman (1988), Beijaard (1995),
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Beijaard et al. (2000), Beijaard et al. (2004), Sachs (2005), Enyedy, Goldberg and Welsh (2006),
Palmer (2007), Wu et al. (2011), and Day (2018). This study, like earlier research, emphasized
how professional identity strongly determines teachers’ attitudes toward education as a
transformative tool for all.
Furthermore, the participants agreed with the understanding of Korth (2008) that the
Ignatian Pedagogical Paradigm can provide intellectual, spiritual, and emotional progress. The
study's findings affirmed that the IPP could help teachers learn from reflecting on their
experiences. The findings acknowledge the understanding of Freire (1970) and Gadotti (1996)
that the application of praxis theory helps teachers to become aware innate ability to reflect on
one’s actions and alter them in harmony with self and community. In addition, the findings
confirm the previous research of Cates et al. (2013) and Trinidad (2017) revealed. The present
and prior studies realized that the awareness of experiences and personal evaluation provide
avenues for teachers to progress in their personal and professional lives. The present findings
affirmed earlier findings that the IPP could help teachers critically evaluate their experiences and
actions inside and outside the classroom. This study confirmed that the IPP has a beneficial
potential to help teachers critically reflect on their roles and responsibilities.
The participants stated that the application of the IPP helps them practice skills that aid
holistic learning and gain knowledge of their inner self and vocation. All the participants
mentioned that the IPP stems from the fundamental principles and values understood in the
Spiritual Exercises of St. Ignatius of Loyola. Some tools from Spiritual Exercises such as writing
a journal and an examination of conscience can be used to lead teachers to interior freedom and
exterior liberation. Participants suggested that these skills are essential for teachers to grow in
their realization of their professional identity. These suggestions confirm previous researchers
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(Defeo, 2009 and Brackley, 2020). The study participants recommended the practice of writing
journals and an examination of conscience for teachers. They apply the process of context,
experience, reflection, action, and evaluation. Repetition of the process enhances teachers’
capacities by focusing on unjust social forces and institutions within the classroom. In the course
of time, teachers become familiar with knowledge of these five elements of the IPP and different
implementations to enhance their self-knowledge and transformative pedagogies.
The findings underlined that teachers should have an opportunity to spend a few
moments reviewing their day in an Examen. During this time, they pay special attention to
moments they feel peace and joy, and conversely, aware of instances when they felt distracted
and discouraged. The Examen promotes living with a sense of gratitude as teachers are asked to
remember those students, colleagues, situations, and events in school for which they are most
grateful. Teachers become aware of the hopes and concerns in their hearts.
Further, the Examen reminds teachers that each day, they may examine the moments in
which they feel they did not respond when encountering difficult situations in their personal and
professional life. By recognizing teachers' desire to grow personally and professionally through a
daily examination of conscience, the power and freedom of living in ongoing transformation
become possible. Thus, teachers benefit from a dynamic spiritual experience of conscious living
based on their self-knowledge and realizing the importance of their vocation. The findings of the
impact of examen confirm Silverman’s (2014) four key aspects of praxis theory mentioned in
theoretical framework in Chapter 1; motivating for critical reflective action, a concern for human
wellbeing and ethics, and affecting people’s lives for transformation.
The participants emphasized the practice of the examination of conscience for teachers.
In their opinion, the daily Examen provides a very important prayer structure and critical
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theoretical framework for teachers. It enables them to remember that enhancing their
professional identity demands intention, time, and attention every day. Their daily life
experiences direct them to explore critical reflective thinking and evaluative strategies. Teachers
discover and enhance their ability to become independent learners through appropriate strategies
to improve their personal and professional lives.
Beauchamp and Thomas (2011) argue that identity entails the personal dimensions of the
inner self and the profession itself, as well as a teacher’s professional identity. The findings of
the current study highly recommend that teachers obtain a clearer idea about their identity in
teacher development by looking at inner and professional lives through the examen. By
reflecting on and evaluating their personal and professional lives, teachers can get in tune with
their sense of inner self and the repercussions of a deep understanding of their profession. The
study finds that examination of conscience is a factor in shaping teachers’ professional identity.
The study findings confirmed previous research (Beijaard, 1995 and Cheung, 2008) in the
sense that a conducive school atmosphere facilitates teachers’ professional identity growth. The
present and prior studies underlined that excellent communication within the school community,
entrusting teachers with higher responsibilities, and involving them in the decision-making
processes positively affect teachers’ motivation to focus on their personal and professional
development. The current study stressed the role of management in organizing appropriate
faculty formation programs to sustain and increase the interest of the teachers to enhance their
professional identity.
Similar to the research of Beijaard et al. (2004), Stenberg (2010), and Stremmel (2005), the
study suggested the necessity of praxis to enhance teachers' professional identity. Findings also
emphasized the requirement of praxis-related activities to support the growth of teachers’ inner
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self and the understanding of their vocation. Previous studies suggested these specific activities:
self-reflection on life experiences, video diary-based reflections on classroom practices, sharing
and awareness of personal biographies, and critical reflection on experiences inside and outside
the classroom. Besides the practice of the daily examination of conscience, recollections, and
retreats, the study recommended the reflection-related activities advocated by previous studies
(Beijaard et al. 2004, Stenberg, 2010, and Stremmel, 2005) to enhance teachers’ inner and
professional lives.
While emphasizing the impact of knowledge of the context on teachers’ profession and
teaching pedagogies, the current study and Beauchamp and Thomas (2009) underscored that
school management must pay attention and organize constructive activities for the teachers. The
study's findings suggested that school management should make efforts to organize social
analysis seminars and immersion programs. Moreover, the administration has to provide teachers
with appropriate guided questions to reflect on their experiences and share with colleagues in
order to benefit from the wide scope of experiences and critical reflections available.
The study endorsed Ignatian repetition, which goes back to the process after experiencing
progress and development and repeated implementation. The study suggested that the repetition
of the IPP process will facilitate teachers having profound experiences of their personal and
professional lives. This finding is confirmed by the praxis theory, the theoretical frame work of
the study and Duncan-Andrade and Morrell's (2008) findings, which is that continual reflection
on experiences and actions will impact teachers’ self-transformation. It motivates them to act and
challenge unjust structures. Further, Mesa SJ (2017) underlined the importance of repeating the
cyclical of application of the five elements of the IPP to continually enhance the growth of a
learner. It mentioned that the ongoing and consistent application of the process would help the
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learner become self-motivated, master critical reflective skills and pay, attention to experience,
reflective understanding, and responsible action. Several prior researchers (Groome, 1998 and
Palmer, 2009) concurred in their understanding, the ongoing formation for faculty motivates and
nurtures their professional identity.
Most importantly, the current research confirmed the previous conclusions of Callahan
(2013), Cates et al. (2013), Lee & Koeplin (2018), Reilly (2017), Robinson (2019) Van Hise
(2013) that the application of the IPP increases learners’ ability to experience transformation
within and around them through critical reflection. Through the application of the IPP, learners
gain the necessary skills to act appropriately by challenging injustice and inequality around them.
The present study endorsed the need for the familiarization of the IPP process and the nurturing
teacher interest in it through creative and innovative programs and workshops.
Research Question Two
The findings of research question two were analyzed through the lens of the theoretical
framework of the study. They revealed that some teachers learned to reflect throughout many
years of teaching experience. They gained reflective skills from their experience and have
realized the importance and the effect of self-reflection skills on their personal and professional
lives. This confirms what Freire (1970) and Gadotti (1996) noted about the impact of the
application of praxis to increase a person’s skills. They posited about the natural state of human
beings to be self-reflective about their actions. Many teachers recognized their innate ability to
reflect on their actions and alter them in harmony with self and community. School management
should nurture teachers’ innate critical reflective abilities by providing assistance and organizing
necessary and useful programs.
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Overall, the current study’s findings confirmed previous findings (Day, 2018; Schutz et
al., 2018) that education under capitalism demands teachers focus more on advanced teaching
skills and pedagogies rather than assisting them to develop their professional identity and grow
as quality educators. Interviewing the teachers from two schools revealed that the two Jesuit
schools of the study are not exceptions in this regard. The data disclosed that the teachers in the
two schools lack the necessary self-formation and emotional well-being. School leadership
should organize programs to help teachers develop an awareness of their inner selves with
reflective and evaluative skills to integrate both the self and professional expectations in order to
grow.
Research Question Three
Data analysis through the lens of the praxis theory revealed that most programs were
organized in schools to enhance teachers’ pedagogies and techniques. Few programs were
planned for the personal development of the teachers. The prior studies of Beijaard et al. (2004)
and Sachs (2005) noted the importance of organizing programs that nurture growth in teachers'
personal and professional lives. These studies postulated that attention to the growth of their
inner lives and teaching careers could help teachers sustain their vocation by mitigating the
hurdles they come across in the growth of professional identity development. In addition, Paulo
Freire (2000) believed that the implementation of praxis theory encourages people to increase
their critical reflective skills and leads them a higher level of perceptiveness. Contrastingly, the
current research found that the teachers are motivated to focus on developing classroom
pedagogies. The findings revealed that teachers lacked assistance and motivation to reflect
critically on their inner selves and vocation despite their appreciation of its benefits.

147
Analysis of the interviews of the principals disclosed that the Indian curriculum system,
with its focus on completion of the syllabus-oriented approach and evaluations based on
students’ test results, impede teachers’ motivation to focus on a reflective approach to enhance
their professional identity development. This finding confirms Paulo Freire’s (2000) advise to
abandon the banking concept of education. The research question three findings revealed that
teachers lacked the knowledge of how to implement of praxis and the awareness of its potential
impact on their personal and professional lives.
The researcher found that the principals’ observations and approaches in education did
not help teachers adopt praxis’ challenging and transformative features. The teachers did not
experience the beneficial impact of praxis in their personal and professional lives, and in
teaching pedagogies, as a powerful method to evolve into effective practitioners who
demonstrate concern, care, and justice for their students' welfare.
Conclusions
The experiences and opinions of Ignatian Spirituality and the IPP experts reported in the
study highlighted the significance of contextual teaching and learning. Experts uniformly
suggested that social analysis programs increase teachers’ abilities to understand their reality and
nurture their critical thinking and reflective skills. The study confirmed that the practice of the
daily examination of conscience equips teachers’ critical reflective abilities to become
independent learners and motivates them to find strategies to enhance professional identity from
their experiences. A better understanding of reflective abilities results in better teachers. All the
opinions and experiences of participants underline the importance of enhancing teachers’ critical
reflective and evaluative skills to develop their professional identity in order to create more
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equitable society. This confirms the views of Freire (1970) and Gadotti (1996) about the
importance of the application of praxis theory to transform unjust structures in societies.
Research questions two and three revealed that education under capitalism demands
teachers focus more on advanced teaching skills and pedagogies rather than assisting them in
developing their professional identity. After interviewing the teachers from two schools, the
researcher learned that the schools are no exception in this regard. He observed that the teachers
in schools lack the necessary self-formation and emotional well-being. The teachers need to
develop an awareness of their inner selves and reflective and evaluative skills to integrate both
the self and professional expectations in order to grow.
Through the application of the IPP, teachers can equip themselves with the skills of
organizing their internal forces to become better persons and practitioners. The present study
envisages that through the application of the five elements of the IPP, teachers can learn the
process of critically reflecting on themselves and their profession.
Implications
The researcher believed that teachers are honorable individuals who dedicate themselves
to teaching. However, the education system has become more focused on students' needs, to the
detriment of teachers' concerns and internal tensions. There has, however, been more focus on
improving teaching pedagogies and techniques. Existing research (Ben-Peretz, 2001; Beijaard et
al., 2004; Beauchamp and Thomas, 2009; Stenberg, 2010) identified teachers are torn between
demands of the corporate model of education and their personal and family tensions. In addition,
the stress and the inner conflicts make teachers undergo shifts in developing and understanding
their role as teachers in challenging school contexts. St. Ignatius of Loyola always emphasized
the inward and outward formation of those who aspire to become Jesuits and collaborate with
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Jesuits’ mission and vision. In addition, the theoretical framework of the research, the praxis
theory, underlined the importance of shaping teachers’ self and teaching role by enhancing their
critical reflective and evaluative skills. Hence, there is a need and imperative to assist teachers in
finding a balance between their personal and professional lives by helping them learn strategies
to enhance their inner lives and vocational expertise.
The researcher found from the existing research of Foster and Fleenor (2019) that
teachers can respond more effectively when encountering difficult situations in their personal
and professional lives by learning to implement praxis and through repetitive practice. Looking
through the lens of praxis theory, research intended to help teachers become independent learners
discovered effective methods and strategies that enhance their self-knowledge and teaching
behaviors.
Ignatian Pedagogical Paradigm, a Jesuit education model and praxis theory, creates
opportunities and strategies for teachers to reflect on their actions and life experiences. The
researcher demonstrated that the IPP, as a reflective method, helps teachers expand their insights
and understanding of themselves. In addition, the study foresees that the practice of the IPP, as
an ongoing reflective framework, establishes a strong foundation for teachers to become
transformative agents of education for a lifelong change. Through this process, teachers benefit
from their learning journey and help students experience the same transformative learning. To
address prevalent issues related to faculty formation in Jesuit schools in India, the findings from
the present study show signs of hope for developing teachers’ professional identity.
Implications for Teachers in Jesuit Schools in India
Several researchers outside India (Beauchamp & Thomas, 2009; Beijaard et al., 2004;
Palmer, 2007; Monrouxe, 2010) underlined the importance of faculty formation to foster
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professional identity formation to assist maturation into quality teachers. Nevertheless, the
literature reviewed on the topic showed a gap in research in an Indian context.
The present study fills the research gap, and most importantly, it provides a framework
for ongoing faculty formation for teachers in India. Results from the present study suggest some
activities to assist teachers in gaining knowledge of the IPP and in implementing it in their
personal lives and teaching pedagogies in the diverse context in India. The present study
recommends ways to motivate teachers and deepen their knowledge of the IPP and its
implications from the comprehensive research. They are the familiarity with the autobiography
of St. Ignatius of Loyola, encouraging spiritual conversations, accompanying teachers in the
application of the IPP, and training teachers in social analysis. By accompanying and assisting
teachers in applying the IPP in their personal and professional lives, all teachers in Jesuit schools
in India can model and endorse quality education for all students in the country. The application
of the IPP as a critical theoretical framework also provides another perspective for Jesuit
education researchers to examine this important topic for developing its quality and efficiency in
the future.
Using data-source triangulation, the researcher looked at data garnered through
interviews of Ignatian Spirituality and the IPP experts, teachers, and principals. The researcher
obtained a comprehensive perspective and validated the data by using the description of Carter et
al. (2014) to find an answer to the research question: How can Ignatian Pedagogical Paradigm be
applied to enhance teachers’ professional identity?
Prior studies of Chubbuck (2007) and Kaplan and Garner (2018) endorsed that in the
learning setting, external circumstances, and their internal states impact learners’ experiences
and his or her motivation to learn. To increase teachers’ motivation to enhance their professional
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identity, the findings of the current study suggested helping teachers to become aware of their
reality by organizing social analysis seminars, critical reflective discussions, and immersion
trips. In addition, the findings recommend spiritual conversation and experts’ accompaniment to
implement the IPP process. These activities would increase teachers’ abilities to reflect critically
on their reality and evaluate their professional goals.
Recommendations
This study is the first analysis to investigate the views and perspectives of Ignatian
Spirituality and Ignatian Pedagogical Paradigm experts on how to implement the IPP for the
faculty’s self and vocational development. A survey of expert and relevant views and opinions is
needed for future exploration and in-depth analysis of the topic of how the implementation of the
IPP impacts teachers’ professional identity.
This study was limited to five participants who are highly educated Jesuits, and therefore
may not be representative of the laypeople who work in Jesuit educational institutions. This
research involved only very refined Jesuits’ views and opinions. It did not include the
perspectives of lay people who collaborate with Jesuits. Further research about the experiences
and perspectives of lay people is recommended. Moreover, the Ignatian Spirituality experts
acknowledged that they had minimal experience of working in schools. Research should also
expand to include the experiences of a larger sample of the IPP or Ignatian spirituality experts.
Another recommendation for research is to examine teachers’ praxis in different states
and Jesuit provinces in India. This study was conducted only in two states and one Jesuit
province of India, but there are many states and Jesuit provinces with divergent languages and
cultural norms. Future researchers on this topic should include Jesuit high schools from other
Indian states and Jesuit provinces as well in order to provide a more profound and
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comprehensive investigation of how teachers enhance their awareness of their inner self and
vocation beyond the linguistic and cultural limits of this work.
This study also pointed to the need for future comparative research of the topic between
teachers working in Jesuit schools, other religious and diocesan schools, and public schools to
attain a comprehensive understanding of the topic. As this study was limited to teachers from
two urban schools, future research can be expanded to urban and rural schools to have better
knowledge of how teachers attain their professional identity development.
This study cannot reflect diversity among participants since most of them are Jesuits.
Further research should be conducted with the experiences of retired and practicing teachers of
different faiths on how they would receive the IPP and implement it to enhance their critical
reflective and evaluative skills. Additional studies should examine how faculty members
perceive the application of the IPP for their awareness of self-knowledge and the importance of
their vocation.
Another significant recommendation from the study is that school leadership is
accountable for organizing ongoing faculty development programs to help teachers grow in their
personal and professional lives. Teachers in India are powerless when it comes to designing a
plan to have faculty development programs in school. Future research can be on what kind of
programs principals in Jesuit schools in India envisage to develop teachers' critical reflective and
evaluative skills through the IPP to enhance teachers’ inner lives and vocation.
Closing Thoughts
Within the limitations previously discussed, this study contributed to existing research by
providing views and insights to apply Ignatian Pedagogical Paradigm to enhance teachers’
professional identity in limited diverse contexts. The research offered various programs to
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motivate teachers and increase their knowledge of the five elements of the IPP: context,
experience, reflection, action, and evaluation.
Looking through the lens of theoretical framework, the researcher found that fostering the
understanding of praxis is essential for faculty formation in school. Ongoing formation for
practicing teachers is shown to help them become aware of the importance of self-knowledge
and nurturing their vocation. Unless they have the self-interest to implement reflection and
evaluation skills in their personal and professional lives on their own, they cannot experience
progress in their vocation. The study confirms that implementing the IPP as praxis for faculty
formation can help teachers significantly experience gradual transformation in their attitudes,
motivations, and classroom behaviors and thereby positively impact students’ learning.
Furthermore, the study asserted that the Ignatian Pedagogical Paradigm, as a critical
theoretical framework, can effectively assist teachers in becoming independent learners to
enhance their professional identity by learning through experience, reflection, action, and
change. The study provided a robust critical reflective framework for faculty formation in the
field of educational research by adding knowledge on the topic of enhancing teachers’
professional identity through the Ignatian Pedagogical Paradigm, albeit in a limited diverse
context. Most essentially, this research unquestionably endorses the need for the implementation
of the Ignatian Pedagogical Paradigm. The findings of the study concurred with the results of
published prior studies (Callahan, 2013; Cates et al., 2013; Lee & Koeplin, 2018; Reilly, 2017;
Robinson, 2019; Van Hise, 2013) on the notion that the repetitive implementation of the IPP
offers a way forward in personal reflection, critical thinking and enhance personal accountability.
The current study reinforced the fact that the IPP can provide an ongoing formation for
the teachers in India to integrate the teaching demands with their personal and professional
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growth. To achieve this purpose, school management should be creative and innovative to foster
the self-interest and self-motivation of teachers to take personal responsibility in the daily
application of the IPP.
Further, the study suggested that faculty formation programs foster teachers' professional
identity through the Ignatian Pedagogical Paradigm. This study was important for Jesuit schools,
colleges, and universities, as their motto is to educate people to challenge any unjust structure of
societies. However, the limited scope of study calls for more comprehensive and in-depth
research on how teachers of different faiths in Jesuit schools accept the IPP and benefit from
these techniques.
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